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INTODUCTION

This papor forms part of a programme of research
desizned to improve the teaching of agriculture in Uganda
secondary schools, Wwhen thie programme was started,
it vas felt to be essential to look at the past experience
in agricultural education in Uganda, 80 that the relevant
lessons could be learned, and hopefully, some at least
of the mistakcs of the past could be avoided.

fherefore a preliminary survey of the evolution of
the Uganda .o.nm schools was cariied out as part of a
vider study of the development of agricultural education
in Africa.

Phe main objective of these schools was always to
sive their pupils sufficient training in medern scientific
farming methods so that they could retumm to the land
.o improved faimers,

Part of this paper is concerned with an attempt
to find out to what extent this aim was fulfilled; and
a preliminary survey of the occuputlons and achievements!

of some of the ex=pupils of one school - the BusoZ¥/ Farll
wchool « is described,

THE PFARM SCHOOLS,.

Very briefly, the evolutlon of the farm schoodw
be divided into three main phases. There was a long
history of aiicmpts, mainly by individual missionaries te
introduce the teaching of agriculture into the early
sehool system, starting with Mackay, who gave simpls sgriou-
ltural inst.uction in his workshop at Menge a8 early
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ws 1882, The cuarly mission boarding schools were, of
course, heavily dcpendent an their school farms, feor
their own food supplies, s0 it seemed an obvious
development to give some simple agricultural instructiom
on the farms, The success or failure of these efforts
scenied to depend very greatly on the ability, emthusiasam,
and knowledge of the particular missionary - usually

the headmaster vho was involved. There was considerable
resistance t0 cgricultural instruction from the pgrontn
in certain arezis, particularly im Buganda, as far as
Boys were concerned, but not for girls,

Although some headmasters, notably Syson of Ngora,
seen to have been extiemely successful in teaching
agricultural scicnce in their schools, (Syson is said
10 have made an outstanding contribution to the develop~
ment of cotton growing im Teso Distriet,) , their
efforts usually disappeared ifairly rapidly when less
aglficuli:urally interested teachers replaced them,

I think it should be noted hare that meny Protector:.te
Government of . icials, in so0 far as they concerned them~
selves at all with edusational matters, did give considerable
backing, and even put pressure on the missions, to encourage
the teaching of agriculture in schools.

But the fact of life was that the government required
clerks and cihicfs for whom am academic education was
thought sultable, and parents and pupils were gquick teo
reco;nise this, and to react accordinglys

The next phase was the period of smallholder training,
both on the Government stations at Serere and Bukalasa,
apd in the farm schools at Gulu and Hamutamba, which arose
out of the surge of activity in agricultural education
alter the publication of the Phelps Stokes Leports im
the early 1920'n,

ContGe3/ese



-3 -

On the whole these schools did not achieve‘this
timy which was to train improved farmers, partly because
of the fact of life mentioned earlier, but several
other factors scem to have been involved. Therefore
in 1938 the Counittee on Smallholdings and Agricultural
Extension recomnicnded, as a matter of policy, that
l{armers should be trained on their own farms by extension
workers; so the farm schools were closed down,

After the war the third phase im the farm school
story started with the reopening of the Gulu school in
1951, stimulated by the spate 0f post-war commissions which
had visited Uganda, (It is not at all eclear to what
extent these coinilssions and other authorities took into
account the pre-var experience with farm schools in
formulating theixr volicies,)

In addition to the faim schools, which by 1963 had
rcached about and in number, attempts were made to teach
agriculture in a variety of other posteprimary imstitutions,
particularly jwilor secondary cnd .ural trade schools,
and in one or two secondary modern schools.

A curious Jcvature of this period is that little real
effoit seems 0 have bien made to traim agriculture teachers
for all thesc uchools, apart from one short course at
Bukslusa, which was allowed to lapse after, year, umtil
teacher training was started at the Busoga, Farm School
in 1960,

Lltuouzh it is difficult to assess the full impact
of these efforts on the farming life of the country,
nost of them can hardly be said to have been any more
successful in training modern farmers, than their pre-

v.r predece.sors, Also cseveral of these schools experienced
conniderable difficulties in attracting sufficiemt pupils,
stalf, and fin:zncey, to remain viable, But there was
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one exception to the rather gloomy picture painted so

{far, Tials was t.ie Busoga Farm School which was generally
successful in aitracting a good number of pupils, and in
;iving them ¢ sound basic education with o good practical
training in agriculture, The reasons for this schools
success lie fir.tly, I think, in the enthusiasm and
experience of the rrinelpal, who jathered a good staff
tround him, sccondly in the fact that the resources
avallable to tiiis school enabled it to be fairly lavish
wvith its buildings and equipment, and thirdly in the

.ood [eneral education which it was.able to provide,

Although every effo:t and help vas given to settle

%8 ex=pupils Lack on the land, and » few of them do seem
o be making a success of farming, the fisurcs in the table
soeak for thenselves, Only 50 or 15% of 333 buys who left
Qhe sehool between 1959 snd 1970 are actually farmming
.hicir own land. On the other hond, 320 of the exmstudents,
or 90% of the khown population, are either employed or
self-employed in some occupation directly connected with
agriculture,

There is no dou’t tha® the majority of these trained
technicians are -ulfilling very vul.able functions im
all sorts of occu r.ions requiring practical und low=level
munagefiul :nd cupervisory skills, in Govcrament Depariuents
and .a puracssacal apd private estates, large farms, and
ranciess .

In 1965 it was devided that all full secondary schools
ghould offer at least one technicul subject for school
certificate, and im 1969 the remaining farm schools were
brought into line with this progranme, two becoming full
secondary schools and two being transferred to the Ministry

ol Agriculture as Dictrict Farm Institutes,
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CORCLUSIONS

I think that the main conclusions which must be
drawn fyom this study are firs., that on the whole the
{farm schools did not fulfil thelr educational objec.ive,
wnich was t0 tiuin boys to retuin to the land as improved
Tarmerss,

The ressons for this failuie are complex, but Professor
Footer has pointced out that schools have always appeared
a woy of escaping from small farms, and entering more
avsoactive and better pald employment. Alse there 1s no
douut that there were considerable dif:.iculties in setting
vile Llarm sehosl leavers back on the lunds

These - - _xd been trained in modern farming methods,
und yet tiey veore expected to return, usually to their
home arcas, and oiten to their fath .rs' farms, and to
practice the impraved methods wnich they had beemn taught,
in the midut of a wvery traditional social environment,

Inngvations such as fencing would immediately lead
t0 susplecion of land grabbing, and the insecurity of land
tenure was a constantly recu.ring theme., Again there
.ore the difficulties involved in establishing really
urofitable smail famms, which included problems of
obiaining capiial, and the time required for the establishment
of perennial crops,

Perhaps if more and better organized settlement schemcs
could have been provided, and training in the schools could
have been cloucly linked with such schemes, there might
aave been more chance of pe.suadin, .ome ©f the pupils to
setile on Lhem,

But I thuink the Committee on Smallholdings was right
wien 1t decidcd that the best place to train fammers is on
their own fams, and later cxperience has so far borne
out this conclusions

In the {uture, if and when rural transformation

really gets uwiicr may, and proiituble modern scientifie

farming becone: widespread, a demung may
b c artoe fa.
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TABLE 1 Occupations of Busoga Farm School Leavers, 195970,

n—————

~Qccupafion umber of ex-Puplle X
Agriculturel lepartment ' 70 '
Veterinary Department 25

Prisons Department 26

Other Govermment Departments 2

Farm Manacers 36

Tea lastate Worlers 15

Supgar Istate Workers 11

Other Agricultural Schemes 18

Farmers ( Own land ) 42

Farmers ( Mibuim Irrigation Scheme) 8

Teachers ( Mainly agriculture )
TOPAL 8~ AGEICULTURAL OCCUPATIONS

Working in Business ( Not agriculture )

Bus:ness ilen { Own, not agriculture )
Police and Army.
Miacellancous
Further Education
TOTAL == NONG& AGHICULTURAY, GCCUFATIONS

GRAND TOTAL

126 38
8o 2L
S0 15
4y 13
300 90
11
?
6
5
4
33 10
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