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LVIF and Advancing Women’s Participation in Livestock Vaccine Value Chains in Nepal, Senegal and 
Uganda 

The Livestock Vaccine Innovation Fund (LVIF) is a multimillion dollar partnership within Canada’s 
International Development Research Centre (IDRC) that supports the development and production of 
innovative vaccines for livestock health and smallholder livelihoods. To learn more about LVIF visit 
https://www.idrc.ca/en/initiative/livestock-vaccine-innovation-fund.  

The Leveraging Intersectionality in Livestock Vaccine Value Chains for Gender Transformation (LIVT) in 
Nepal, Senegal and Uganda is a four-year project implemented by the University of Florida with funding 
from the LVIF. The goal of the LIVT project - currently called the Advancing Women’s Participation in 
Livestock Vaccine Value Chains in Nepal, Senegal and Uganda (Advancing) - is to understand women’s 
role and participation in the selected poultry and small ruminant value chains by evaluating issues of 
intersectionality on women’s involvement in the livestock vaccine value chains (LVVCs) and providing 
capacity development to community animal health workers (CAHWs) and/or district-level veterinary 
officers (DVOs) to increase female livestock keepers’ participation in LVVCs. 

  

https://www.idrc.ca/en/initiative/livestock-vaccine-innovation-fund
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Acronyms and Abbreviations 
Advancing Advancing women’s participation in livestock vaccine value chains in Nepal, Senegal and 

Uganda (current name of the UF project) 

BMGF  Bill & Melinda Gates Foundation 

CAHW  Community animal health worker 

DVO  District veterinary officer 

GAC  Global Affairs Canada 

GBV  Gender-based violence 

GITA  Gendered intersectional transformative approach 

IDRC  International Development Research Centre 

LVIF  Livestock Vaccine Innovation Fund 

LIVT Leveraging intersectionality in livestock vaccine value chains for gender transformation 
in Nepal, Senegal and Uganda (old name of the UF project) 

LVVC Livestock vaccine value chain 

ND Newcastle Disease 

PPR Peste des petits ruminants 

UF University of Florida 

VVC Vaccine value chain 
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Background 
This manual in this series were produced in response to increased interest in ensuring that gender and 
other intersectional factors that impact the delivery of veterinary service and extension (including 
vaccination) to livestock keepers be understood and addressed. Research undertaken by Advancing 
Women’s Participation in Livestock Vaccine Value Chains in Nepal, Senegal and Uganda project showed 
an overall gender-blind approach in the animal health and livestock vaccination sector.  In each target 
country (Nepal, Senegal and Uganda), the project mapped the entire livestock vaccine value chain. Using 
a value chain approach to identify actors along the value chain highlighted that women can be 
important actors in livestock management and where ignoring gender and intersectional issues could 
cause problems in livestock disease control which is the focus of the projects funded by the LVIF. 

Understanding gender and intersectional factors are key to addressing behavior change.  The approach 
taken by the project – a gendered intersectional transformative approach – is based on both a women’s 
empowerment ideology as well as an intersectional theoretical framework. The context in which 
livestock vaccinations take place is as important, if not more important, than animal health factors.  
When sex, class, ethnicity, disability, and age (among other factors) prevent owners from getting their 
animals treated and blinds animal health workers to the needs of these owners, then unvaccinated 
animals continue to present a disease risk. Women also miss out on the benefits that come with having 
vaccinated animals. 

The set of manuals serve several purposes: 

• They are targeted to animal and veterinary workers who have the technical background (e.g., 
BSc) in animal health and who have been trainers. The content of the manuals focuses on social 
science, e.g., gender, and soft skills, e.g., communication, to assist these trainers to become 
better at training, facilitating and being behavior change agents. 

• By unpacking gender and other intersectional factors and the linkages between these and 
technical aspects of animal disease control, we envision positive change in the vaccine value 
chain including having more women-owned livestock vaccinated, involving women and other 
vulnerable people more in animal health management decisions, and attracting and retaining 
more female and other vulnerable populations to become animal health workers. 

• The manuals are designed for face-to-face training; notes on adapting to virtual training are 
included. 

• The manuals contain many Sessions and activities that can be used as needed. Not all Sessions 
or activities have to be used. 

• From these manuals, the trainers can develop appropriate trainings for village and community 
animal health workers. 
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Introduction to the manual 
This resource manual is heavily influenced by three training manuals: 

• Williams, R. J. (2019). Participatory Training for Adult Learners.  Activities and Examples for Trainers 
in Livestock Systems.  Feed the Future Innovation Lab for Livestock Systems. University of Florida: 
Gainesville. 

• CARE. (2018). Social Analysis and Action (SAA) in Food and Nutrition Security Programming: a 
manual for addressing gender and social norm barriers to promote gender transformative changes 
in Food and Nutrition Security (FNS) Programming. December, 2018. 

• Love, A. & Weber, N. (eds.) (2020). Make Me a Change Agent: An SBC Resource for WASH, 
Agriculture, and Livelihoods Activities. Based on the Make Me a Change Agent resource published by 
the TOPS Program in 2015. Washington, DC: SCALE and PRO-WASH Award. 

This manual is part of a series of resource manuals to be used by those who work with animal health 
workers to become change agents in communities that increase the use of livestock vaccines through 
using a gendered intersectional transformative approach (GITA). 

The Sessions in this manual are specific to GITA.  Subsequent resource manuals focus on Facilitation and 
Training (#02), Communication and Conflict Resolution (#03), Agri-/Vet-preneurship (#04), and Animal 
Health, Vaccinations and GITA (#05). 

The Sessions are designed to be used both separately and together, depending on the needs of the 
various kinds of animal health workers. Most Sessions include several sessions; each session is from 30 
minutes to two hours long and can be combined. Not all of the Sessions or activities need to be used. All 
of the Sessions in this manual would make up a week-long training of trainers curriculum and program. 
Trainers can pull out appropriate Sessions to use when they train different participants who could range 
from a district veterinary officer to a community animal health worker. While there is an order to the 
manual, Sessions and sessions can be moved around. 

It should be noted that this manual has an accompanying PowerPoint presentation slides (Slides for 
Resource Manual 01). 

At the end of the manual is a set of Session plans for community animal health worker training which 
are to be filled in by the trainers to be specific to their training context. Additional training materials for 
non-literate animal health workers will be developed as well. 
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Notes for the Facilitator/User of this manual 
The manual is designed to be used in a training of trainers course. The lessons in the manual are also 
designed so that they can be used by those trainers to develop their own training courses for 
community animal health workers. 

Each Session has objectives, the GITA component, the relevant slides from the PowerPoint presentation 
for the course, activities and handouts, the length of time and guidance for advance preparation and 
materials needed. Handouts are designed to fit onto one page for ease of printing. 

Many of the activities are based on critical reflection, dialogue, and self-reflection. Participants will be 
asked to bring in their own experiences. 

Each Session contains at least an introductory slide, which could be a mini-lecture or a plenary 
discussion, one or more activities, and handouts if needed. 

Behavior change discussions can bring up gender, power, and social norms including gender based 
violence. There is a Session and activities on the topic of gender-based violence (GBV) with references 
for further work if needed. 

References are cited where needed. The three manuals (Williams, SSA, and MMCA) and relevant 
references are to be given to the trainees at the beginning of the course on a USB. This manual can also 
be printed and given to the trainees at the end of the course. 

For the virtual training component: Ensure that the computer(s) are set up and working, the audio and 
visual works, that the projection can be seen by all in the room. If the course is done by Zoom, have the 
participants check in early to trouble shoot any technical issues. Ideally, someone with technical skills 
will be available. Back up computers or phones, even a generator if possible, might be needed. 

Please note that almost all of the activities are designed for face to face training. Each Session will have 
to be adapted for virtual training. 

For the face-to-face training component: Ensure the meeting room is set up in a U-shape or similar 
format so participants can move freely during the training activities. Even if meeting under a tree or in a 
home compound, make sure that all can participate freely.  Have a separate table for training materials: 
markers, pens, nametags, tape, flipchart paper, energizers, etc. Secure a flipchart stand and flip chart 
paper. Prepare and print handouts. Prepare flipcharts in advance of each session. 
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Additional Notes for the Virtual User of this manual  
This manual was designed for face-to-face training but can be adapted to virtual use with the following 
tips in mind. Thank you to ICTworks, 9 EduTech Sessions Learned During COVID-19 Digital Response, 
September 2, 2020, for these Sessions. 

1. Consider using the digital infrastructure that already exists. In other words, use what you have, 
know how to use and can afford. 

2. Owning a device isn’t enough for learning. Uwezo data from Kenya show that while 62% of 
households own a radio, only 19% of Kenyans tune into radio Sessions. Furthermore, while a 
smaller percentage owns television (45%), 42% of Kenyans tune into educational TV. 

3. Sometimes paper works just fine. 
4. Distance learning needs pedagogy. Interactive Sessions, meeting needs of individual leaners, 

engaging students. 
5. Curate content rather than create it. This manual is an example of that – using content that 

already exists and curating it to our learning objectives. 
6. Hardware needs to be targeted and supported. Beyond hardware, though, digital literacy 

support and how to maintain devices is also important. 
7. Involve other “teachers” – parents, community leaders – and use low-tech and no-tech options. 
8. Be careful with incentives and accountability. 
9. Stay nimble. 

  

https://www.ictworks.org/edutech-lessons-learned-covid-19-digital-response/#.YFqe4C2cafU
https://www.ictworks.org/edutech-lessons-learned-covid-19-digital-response/#.YFqe4C2cafU
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Session #1: Welcome and introductions 

Why This Session? 
Participants need to know who else is in the training, including the lead trainers and facilitators. This 
Session introduces the agenda and content, objectives, sets norms, and bridges the divide between the 
virtual and face to face training program. 

Advance Preparation 
Prepare the following handouts and flip charts in advance of the Session: 

 

Achievement-Based Objectives 
By the end of this session, participants will have: 

• Introduced themselves to the group 
• Reviewed the training agenda 
• Agreed upon training norms and learning 
• Completed a pre-training assessment 

Training Objectives (if conducting a training of trainers) 
• To demonstrate how to facilitate a range of interactive behavior change methodologies and 

deliver the training to other team members, community members, and local partners 
• To develop a personal or program-level action plan for transferring knowledge using a 

gendered intersectional transformative approach (GITA) 

GITA component – In the review of the training agenda highlight that all subsequent sessions will 
have GITA components 

Activities 
• Welcome 
• Introductory activity 
• Setting norms for training 
• Learning objectives 
• Agenda review 
• Pre-training assessment 

Duration 

90 minutes, depending on number of participants 

Materials 
• Flip chart paper, markers, masking tape, sticky color notes or small pieces of color paper 
• Name tags, notebooks, pens for participants 
• Pre-written flip charts 
• Room equipped with computer and projector access, connectivity and screen to be able to 

engage with virtual trainers (if applicable) 
• Printed handouts 
• USB with manuals and references, as appropriate 
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• Print Daily Attendance Sheet 
• Make enough copies of Pre-Training Assessment for each participant to complete 
• Make copies of the Training Agenda for each participant to have through the training duration 
• On a blank sheet of flip chart paper, copy the first day’s agenda in letters that are large enough 

for participants to see from the back of the room 
• On a blank sheet of flip chart paper, write at the top in large letters: Norms 

 
Tasks/Discussion/Activities 
Attendance Sheet 

Have all participants complete and sign the daily Attendance Sheet at the beginning of the training day. 
Provide each participant with a nametag, notebook, and pen. 

1.0 Introduction to the course: 

This course is meant for experienced animal health and livestock trainers. The objectives are to build 
their capacities in using a gendered intersectional transformative approach in their training, especially 
with animal health workers at all levels. The course has several components, to be offered in various 
ways: “live” sessions happen in real time (synchronous) but can be recorded to be viewed later 
(asynchronous) and can be offered virtually, face to face, or in some hybrid manner. All materials are 
freely available and will be shared with all participants. 

1.1 Introduction of the trainers 

All of the trainers and facilitators should be introduced. 

1.2 Introduction of the participants 

Activity 1.0 Introductory activity 

Pair up and spend 3 minutes getting to know your partner. Introduce the partner to the group: name, 
work affiliation, fun thing they like to do. 

1.3 Setting norms 

In plenary, ask the group to offer norms they would like to use 
during the workshop. Write these down and post so that these 
can be seen every day. 

Setting norms: here are some sample norms:  

• Listen when other participants or facilitators are 
speaking. 

• Actively participate in the training. 
• Try something new. 
• Ask questions if something is not clear. 
• Take care of training room and training materials. 
• Keep phones on silent. 
• Step outside the room to take a phone call. 
• Take advantage of the breaks to avoid exiting and entering the training room during Sessions. 

Norms 
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1.4 The learning objectives 

Go over both the achievement based objectives and the training objectives in plenary. 

Achievement-Based Objectives 
By the end of this Session, participants will have: 

• Introduced themselves to the group 
• Reviewed the training agenda 
• Agreed upon norms and learning expectations 
• Completed a pre-training assessment 

Training Objectives (if conducting a training of trainers) 
• To demonstrate how to facilitate a range of interactive behavior change methodologies and 

deliver the training to other team members, community members, and local partners 
• To develop a personal or program-level action plan for transferring knowledge using a gendered 

intersectional transformative approach 
 

1.5 The Agenda 

Go over the agenda, hand out the agenda in printed form, and hand out the USB (if face to face and 
appropriate) with the three manuals and references. The manual may also be made available in print 
format. 

1.6 Pre-training assessment 

Activity 1.2 Pre-training assessment 

Ideally, there has been time prior to this workshop to conduct a pre-training assessment. 

Welcome participants to the training. Inform them that before starting the Sessions, they will first take a 
pre-training assessment. Explain that the assessment is anonymous and is used to help the facilitators 
refine the training content based on what participants already know, and to measure changes in 
knowledge before and after the training.  

Pass out the pre-training assessment form. Let participants know that they do not have to write their 
name on the form. But they need to write the same identifier on the pre-training assessment and post-
training assessment the facilitators can match their papers or they should write on their pre-training 
assessment their birth date, nickname, pet name, or favorite singer. Explain that they will use this same 
word or number on their post-training assessment. 

Collect completed assessment and put them in a safe place for reference later. 

Handouts 

Handout 1.1 Agenda - GITA 

Handout 1.2 Pre-training assessment 
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Handout 1.1: Agenda – GITA 

Each training can be customized based on the audience and the training objectives. 

Example of a Four-day Training 

Time Activity 

Day 1  

9:00–10:30 Welcome and Introductions (arrival, check-in, introductions, agenda review, setting of 
norms/expectations, warm-up activity, pre-assessment) 

10:30–10:45 Break 

10:45–12:15 Session #2 – GITA 

12:15–1:15 Lunch 

1:15–3:00 Session #3 – Understanding Power 

3:00–3:15 Break 

3:15–4:30 Recap – Session #2 and #3 

4:30–5:00 Review and closing for day 1 

Day 2  

9:00–9:30 Recap of Day 1 (warm-up) 

9:30–10:30 Review GITA concepts 

10:30–10:45 Break 

10:45–12:15 Session #4 – GITA and Gender in Uganda 

12:15–1:15 Lunch 

1:15–3:00 Session #5 – GITA in LVVC 

3:00–3:15 Break 

3:15–4:30 Recap – Session #4 and #5 

4:30–5:00 Review and closing for day 2 

Day 3  

9:00–9:30 Recap of day 2 (warm-up) 

9:30–10:30 Session #6 – Community 

10:30–10:45 Break 

10:45–12:15 Session #7 – Livestock Vaccine Value Chains 

12:15–1:15 Lunch 

1:15–3:00 Session #8 – Power Dynamics 

3:00–3:15 Break 
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Time Activity 

3:15–4:30 Review Sessions 6-8 

4:30–5:00 Review and closing for day 3 

Day 4  

9:00–9:30 Recap of day 3 (warm-up) 

9:30–10:30 Session #9 – Who can be a leader 

10:30–10:45 Break 

10:45–12:15 Session #10 – Animal Health and GITA 

12:15–1:15 Lunch 

1:15–3:00 Session #11 - Wrap Up 

3:00–3:15 Break 

3:15–4:30 Plan the way forward 

4:00–4:00 Review and closing (post-assessment, certificates, closing circle, group photo) 
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Example of a Half a Day Training Agenda 

Session 2: Introduction to GITA 

Time Activity 

9:00–10:00 Welcome and Introductions (arrival, check-in, introductions, agenda review, setting of 
norms/expectations) 

10:00–11:15 Session #4 – GITA in Uganda 

11:15–11:30 Break 

11:30–12:30 Session #5 – GITA in LVVC 

12:30–1:00 Wrap-up, next steps and closing  

1:00–2:00 Lunch 

 

Example of a Two-hour Long Workshop Agenda 

Session from Session 5: Power Relations 

Time Activity 

9:00–9:30 
Welcome and Introduction (arrival, check-in, warm-up activity) 

Refreshments and snacks offered during the workshop 

9:30–11:00 
Plenary: Types of power and implications on households, gender and LVVC 

Wrap-up, Next Steps and Closing 
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Handout 1.2 Pre-training Assessment 

 
Name: _____________________________________ Date: ________________________ 
 
 
Please rate your ability to complete the following activities using the scale: 

3=To A Great Extent 2=Somewhat 1=Very Little 0=Not At All 
 
_____ Define sex and gender, gender equality, and empowerment. 
 
_____ Describe gender roles in livestock production, including sales. 
 
_____ Discuss components of the “Gendered Intersectional Transformative Approach (GITA) theory of 

change” within the Ugandan context. 
 
_____ Compare the similarities and differences between GITA and gender equality. 
 
_____ Apply GITA and gender mandates to the Ugandan context. 
 
_____ Identify the impact of different types of power on individuals and communities. 
 
_____ Explain how addressing the power relations between women and men could be transformative. 
 
_____ Examine household decision-making from a gendered perspective. 
 
_____ Create community maps highlighting resources and hazards. 
 
_____ Identify barriers to accessing institutional services based on gender, ethnicity, location, age, 

education, and other socially constructed factors. 
 
_____ Create a value chain for goat production within the Ugandan context. 
 
_____ Explain the impact of “power over” on family and community well-being. 
 
_____ Analyze how decision making can negatively or positively affect households. 
 
_____ Defend why leadership is important for animal health workers. 
 
_____ Discuss why and how women and other vulnerable groups are prevented from becoming 

leaders. 
 
_____ List basic animal health requirements and procedures. 
 
_____ Describe barriers to maintaining healthy animals based on gender, ethnicity, class, and other 

socially constructed factors. 
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The main outcomes I hope to gain from this training: ________________________________________ 

 
____________________________________________________________________________________ 
 
____________________________________________________________________________________ 
 
____________________________________________________________________________________ 
 
____________________________________________________________________________________ 
 

Please print your initials on the back of the pre-training assessment. 
Thank you! 
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Session #2: GITA 

Why This Session?  
The goals of the LVIF project are to increase women’s use of vaccines for their livestock.  Working 
backwards from that goal we can see there are many factors that prevent women from doing so, most 
related to gender and other intersectionality issues.  We believe that using a gendered intersectional 
approach to working with women livestock owners, all levels of animal health workers, and trainers will 
be transformative in opening up the spaces to allow for fuller participation of women along the livestock 
vaccine value chain. 

Advance Preparation 
• Create a flip chart with gender lifelines 
• Print Handout 2.1 – Gender Lifelines 
• Review Activities 

Tasks/Discussion/Activities 
2.1 What is meant by GITA? 

Break down each of the terms and ask participants if they have seen or used these before: 

 Gender – socially prescribed roles and norms that define how men and women behave 

Achievement-Based Objectives 
By the end of this Session, participants will have: 

• Discussed gendered intersectional transformative approach to their work 
• Discovered how gender applies to their lives and work 
• Examine what intersectionality is beyond gender 
• Examined the components of GITA theory of change and applied these to Karamoja context 

GITA component – the entire Session is on GITA 

• An introduction to what is meant by gendered intersectional transformative approach 

Activities 
• Gender lifelines 
• Gender roles 
• GITA theory of change 

Duration 

90 minutes, depending on number of participants 

Materials 
• Flip chart paper, markers, masking tape, sticky color notes or small pieces of color paper 
• Pre-written flip charts 
• Room equipped with computer and projector access, connectivity and screen to be able to 

engage with virtual trainers (if applicable) 
• Printed handouts 
• USB with manuals and references, as appropriate 
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 Intersectionality – social factors such as race, ethnicity, class and livelihoods 

 Transformative – something that inspires change or causes a shift in viewpoint 

Approach – start to deal with something or speak with someone for the first time in a certain 
way 

Examples related to livestock: 

 Gender roles – men take animals out for herding; women stay home and milk 

 Intersectionality – Pokot women are able to take animals to market, Karamoja women cannot 

Transformative – if women do all the milking, why is it that only men are training in mastitis 
control? 

Approach – how you could include women in your training 

Ask participants to think about if using GITA in their work with animal health workers would be 
different.  If they can’t come up with any ways, reassure them that they will learn new approaches in the 
course!  Especially if the participants are very technical, they may not have had any exposure to social 
science ideas.  However, many extension agents will be fairly familiar with different kinds of approaches 
and can offer some good insights. 

2.2 Gender, gender lifelines and gender roles 

If we are promoting change, we need to understand what needs to be changed.  How is gender 
understood in your contexts?  How would you define gender and sex?  Would farmers use the same 
definitions? Discuss these questions with the group.  Culture is the primary influence on how boys and 
girls are raised which, in turn, affects and determines their opportunities throughout life.  Be aware that 
situations will change over time, for many reasons. 

2.2.1 Activity: Gender lifeline 

Directions for the activity – divide into same sex groups (if possible) or else one group will have to play 
the role of women.  Use the table drawn on the flip chart to fill in the columns on the table.  Discuss in 
plenary, using questions in Handout 2.1. 

2.2.2 Activity: Gender roles 

Have you been told to act like a man or behave like a lady?  What does each of these mean? 

Directions for the activity – during plenary, ask participants to list the characteristics or behaviors meant 
by “acting like a man” or “behaving like a lady.”  Write responses on a flip chart. 

Now look at the lists and identify the differences.  Which of these characteristics could potentially be 
harmful?  How does living in one “gender box”, defined by social norms, limit one’s life?  Are these rules 
fair? Why or why not? 

1.2.3 Activity: Intersectionality – See Activity slides 
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What is Intersectionality? A way to challenge assumptions that everyone in a marginalized 
group faces the same problems. 

Have the participants identify intersectional identities they may possess, and how those identities 
impact them. Feel free to use flip charts to allow the participants to draw their own identity may, as 
seen in the accompanying slides. 

2.3 Transformative change is measured by… 

In the previous activity(ies), participants began to discuss and pull apart notions of gender.  If we want 
to make changes, we have to begin to understand all the factors that can help or inhibit change.  Three 
ideas worth discussing are agency – one’s ability to make a choice; relations – that each of us has with 
the people around us; and structures – the rules, both formal and informal, within which we all operate 
but within which we don’t all operate the same. 

Agency, relations, structures – using the slide, ask participants if they understand what is meant by each 
of these terms and examples for each category.  

Agency – Give an example of who can go to the health clinic. Can a child go alone, can a woman go 
alone? 

Relations – Give an example of expectations around negotiating in the livestock market.  Can a woman 
sell her own livestock in a market or does a man have to do it for her? 

Structures – Give an example of an informal rule that is not a law.  How are women expected to greet 
men?  Is it the same way that children greet men? Who cooks meals for the family? 

Gender transformative approaches encourage thinking critically about gender roles among men and 
women; promoting the position of women by challenging the distribution of resources, and allocation of 
duties between men and women; and/or addressing the power relationships between women and 
others in the community. 

Mini-lecture and discussion – when we begin to look at how society and our cultures shape how we 
behave, we can begin to question those behaviors and actions to find ways to make meaningful 
changes. 

2.3.1 Why not empowerment 

While one element of our project does focus on women’s empowerment, and we are using the WELI 
tool to collect data on women’s empowerment in livestock, we are also interested in other aspects of 
empowerment.  Empowerment focuses on access to labor, wages and credit, access to income, and 
making the choice to become economically active.  Empowerment ignores other factors such as the 
existing burden of work, both at home and elsewhere; it ignores power relations and social norms in the 
household and community; and it ignores the context within which political processes and patriarchal 
structures operate.  Sometimes women cannot participate in earning an income and sometimes they 
make other things a priority, like taking care of the family. 

2.4 Project Goal in Uganda 
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Our theory of change has the desired outcome that women increase their use of animal vaccines or 
derive greater benefits from participating in the LVVCs.  GITA assists us in understanding and addressing 
gender and intersectional issues that affect women’s access to and use of livestock vaccines. By 
increasing access, acceptance, and adoption of livestock vaccines for everyone’s animals through a 
better understanding of factors such as gender, ethnicity, class and livelihood, we believe that social 
norms about vaccinations and women’s participation in the LVVC will change. Through this change, 
improved livelihoods, health and nutrition for everyone will be notable. 

In Uganda, we want to work with women CAHWs in particular, to improve their ability to work with 
livestock owners. We also want to work with all animal health workers to achieve behavior change 
regarding vaccination of women’s and other vulnerable groups’ animals. Look at the third box in the ToC 
– increased engagement and empowerment of women in the LVVC.  Uganda Vision 2040 speaks of 
gender equality and women empowerment for socio-economic transformation (p. 96) 

Handouts 

Handout 2.1 Gender lifelines 
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Handout 2.1 Gender lifelines 

Divide participants into two gender separate groups if possible.  If not, have some men play the role of 
women.  Each group gets a handout to fill out. 

Use the table below to think about how boys and girls are expected to behave, what rules s/he has to 
follow, what responsibilities.  What about opportunities and accomplishments for girls and boys? 

Age Expected behaviors, responsibilities, and rules Opportunities and accomplishments 
0-5   

5-10   

10-15   

15-20   

20-25   

 

In plenary, share the responses from the tables and discuss: 

What are the differences between boys and girls, men and women? 

Why are they different? 

How do boys and girls learn the rules and responsibilities, who enforces them? 

Are the rules and responsibilities the same for boys and girls?  Is this fair? 

When does a child become an adult?  What changes then? 

What are the differences in men’s and women’s opportunities? 

How do the rules/expected behaviors shape opportunities and accomplishments? 

Reflection and discussion: 

What did you learn from your lifelines? 

Is this how your children’s lifelines will look?  What would you like to see change? 
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Session #3: Understanding power 

Why This Session? 
Understanding all of the different types and levels of power and how these influence individuals is key 
to being able to make transformative changes.  Power is linked to social norms and roles as well as to 
productive activities including livestock production.  GITA aims to transform unequal power relations by 
understanding power. 

While this Session has multiple components, not all have to be used. 

Advance Preparation 
Copies of Who has Power and Control 

Tasks/Discussion/Activities 
 

3.1 Discussion of power over, power to, power within, power with and power for 

Power is linked to social norms and roles.  We are not talking about physical power but sometimes, 
someone who is physically strong may have certain kinds of power, both good and bad. For example, a 
strong man can become a sports hero and a role model to children, or a strong man can mistreat his 
wife and children with no repercussions.  How power is used is also related to social norms – does 
society accept the sports hero and condone the behavior of the man mistreating his family?  Sometimes 

Achievement-Based Objectives 
By the end of this Session, participants will have: 
• Identified the impact of different types of power on individuals and communities 
• Examined the transformative nature of addressing power relations between women and 

men 

GITA component – power manifests itself in different ways, especially when unequal power relations 
are considered.  This Session aims to illuminate how understanding power can lead to transformative 
changes. 

Activities 
• Mini-lecture on Power 
• Activity: Who has Power and Control? 

Duration 

60 minutes, depending on number of participants 

Materials 
• Flip chart paper, markers, masking tape, sticky color notes or small pieces of color paper 
• Pre-written flip charts 
• Room equipped with computer and projector access, connectivity and screen to be able to 

engage with virtual trainers (if applicable) 
• Printed handouts. Use links to download Activity Sheets (links provided in text) 
• USB with manuals and references, as appropriate 
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physical power is also equated with being able to do productive activities, for example, some people 
believe a woman cannot be a veterinarian because women are not strong enough to handle animals.  

GITA aims to transform unequal power relations: 

Power over: 

- Control over people, resources and others’ lives 
- Usually understood as a form of authority, control or domination 
- Also, influencing what others think they can do (rights and capabilities) 

Power to: 

- Act and to realize one’s aspirations; measured through individual skills, capacities and self-
confidence 

- Enabling a person or a group of people to act or realizing one’s potential 

Power within:  

- person’s or group’s sense of self-worth, self-awareness, self-knowledge and aspirations 
- Also related to agency and shaped by social norms and gendered and intersectional institutions 

Power with:  

- collaborative and collective power with others through mutual support, collaboration, 
recognition and respect for differences 

- Ability to act together 

Power for:  

- Means a power for a vision, values and or demands that orient struggles for change 

Activity 3.1.1 – Discuss what these terms mean in Uganda during plenary 

Power over 

Power to 

Power within 

Power with 

Power for 

3.2 Who has power and control? 

Use Activity 3.2.1 – http://ingenaes.illinois.edu/wp-content/uploads/ING-Activity-Sheet-2016-2-Who-
Has-Power-and-Control.pdf  
 
3.3 Power over vs. power with 
Use Activity 3.3.1 – http://ingenaes.illinois.edu/wp-content/uploads/ING-Activity-Sheet-2016-4-Power-
Over-v.-Power-With.pdf 
 

http://ingenaes.illinois.edu/wp-content/uploads/ING-Activity-Sheet-2016-2-Who-Has-Power-and-Control.pdf
http://ingenaes.illinois.edu/wp-content/uploads/ING-Activity-Sheet-2016-2-Who-Has-Power-and-Control.pdf
http://ingenaes.illinois.edu/wp-content/uploads/ING-Activity-Sheet-2016-4-Power-Over-v.-Power-With.pdf
http://ingenaes.illinois.edu/wp-content/uploads/ING-Activity-Sheet-2016-4-Power-Over-v.-Power-With.pdf
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3.4 Understanding power (this section is considered advanced) 

Power is the capacity of individuals or groups to determine: who gets what, who does what, who decides 
what and who sets the agenda? 

The intersectionality of identity means that one can experience privilege and subordination at the same 
time – you can be powerful in one setting and face discrimination in another. 

Ask participants to give examples of being powerful in one setting and less powerful in another. 

Examples can include: a woman who is a bank manager but whose husband makes all of the decisions at 
home; a man who is well-respected in his community for his knowledge of traditional methods to treat 
animal diseases but who is disrespected by the district veterinary officer, etc. 

Power can exist is different forms, different spaces, and at different levels. 

Visible power: observable decision-making may still be problematic if neutral laws and policies still serve 
one group over another.  Also, decision-making may be limited to a certain set of people and not include 
others. 

Hidden power: setting the political agenda – by those who are not formal decision-makers but control 
who is at the decision-making table. For example, feminism can be deemed elitist or colonial and thus 
deflect attention away from on-the-ground realities. 

Invisible power: shaping meaning, sense of self and what is normal.  Processes of socialization, culture 
and ideology perpetuate exclusion and inequality by defining what is normal, true, and acceptable.  
Governments hide scientific studies proving climate change in order to support strong energy lobbies as 
another example. 

Ask participants for examples of different forms, spaces, and levels of power in their context. 

Allow time for questions. 

Activity 3.4.1 Powerful or powerless? 

This activity can be done as homework as individuals or in small groups. 

Divide into three groups.  Each group answers one of these questions which are then discussed in 
plenary later. 

• When have you felt powerful or powerless? What kind of power did you encounter? 
• What kind of spaces (i.e., church, school, health clinic) do you enter regularly and what do 

you feel in those spaces?  Why? 
• Where are decisions made that affect your life?   

 
During report out, ask participants what types of power come up in their stories.  Can we place these 
experiences into a form, space or level of power? 
 
3.5 The three faces of power (this section is considered advanced) 
There are three faces of power: 

• visible  
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• hidden 
• and invisible 

Discuss with participants, using the slide, these three faces.  Whose interests are served by invisible 
power and who is left out? Is there any way to bring invisible powers to light in order to make positive 
changes?  What might be some risks in doing so? 

3.6 Transformative power 

As you begin to recognize all the different types of power, you are also learning to disentangle all of the 
threads that are woven into power structures which helps to start the work of transformation.  Doing so 
allows you to question whether the norms and behaviors always have to be the same, and if there are 
places where you can make a change. Are you ready to be a change agent? 

Activity 3.6.1 – GITA, power, and you 

This can be done as homework and for self-reflection. May not report out in plenary but definitely give 
some guidance before giving the assignment. 

Ask participants to answer in their own words, how to link GITA to transformative power. 

Why do they, as trainers, need to understand and be able to talk about and encourage transformation?  
They already have the technical background in animal sciences and animal health.  What else do they 
need to do to feel comfortable with being an agent of change? 

What powers could you use? 

Examples could be power within and power with. 

Handouts 

Handout Activity Sheet - Who has power and control. Download from http://ingenaes.illinois.edu/wp-
content/uploads/ING-Activity-Sheet-2016-2-Who-Has-Power-and-Control.pdf 

Handout Activity Sheet - Power over v. power with. Download from http://ingenaes.illinois.edu/wp-
content/uploads/ING-Activity-Sheet-2016-4-Power-Over-v.-Power-With.pdf 

  

http://ingenaes.illinois.edu/wp-content/uploads/ING-Activity-Sheet-2016-2-Who-Has-Power-and-Control.pdf
http://ingenaes.illinois.edu/wp-content/uploads/ING-Activity-Sheet-2016-2-Who-Has-Power-and-Control.pdf
http://ingenaes.illinois.edu/wp-content/uploads/ING-Activity-Sheet-2016-4-Power-Over-v.-Power-With.pdf
http://ingenaes.illinois.edu/wp-content/uploads/ING-Activity-Sheet-2016-4-Power-Over-v.-Power-With.pdf
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Session #4: GITA and gender in the Uganda 
context 

Why This Session?  
It may seem that GITA is the same as gender mandates but it is not, although the goals are in harmony.  
This Session examines the similarities and differences.  This Session is specific to Uganda.   

Advance Preparation 
 

Tasks/Discussion/Activities 
 

4.1 GITA and gender mandates in Uganda 

GITA and gender mandates are similar but… 

National gender mandates in Uganda do not have a unified, common approach or definition.  The 
Agriculture Sector Strategies Plan focuses on joint household decision making while the National 
Agriculture Policy speaks about ensuring gender equality.  The National Development Plan II speaks 
more regularly to gender equality as a way to improve productivity and profitability.  Uganda Vision 
2040, which addresses all development efforts in the country speaks specifically about gender equality 
and women empowerment. 

Achievement-Based Objectives 
By the end of this Session, participants will have: 

• Described the GITA concepts and goals 
• Applied GITA concepts in the Ugandan context 

GITA component 

The entire Session is on linking GITA in the Uganda context 

Activities 
• Mini-lecture on gender mandates in Uganda 
• Activity on gender 

Duration 

60 minutes, depending on number of participants 

Materials 
• Flip chart paper, markers, masking tape, sticky color notes or small pieces of color paper 
• Pre-written flip charts for “inclusion” and “exclusion” activity 
• Room equipped with computer and projector access, connectivity and screen to be able to 

engage with virtual trainers (if applicable) 
• Printed handouts if applicable 
• USB with manuals and references, as appropriate 
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4.2 Similar at the goal levels 

Intersectionality encompasses many categories that vary by context and site but almost always include: 

o The socially excluded, including women 
o The particularly vulnerable 
o The poor or economically excluded 

In this project, we have found that livestock owners who are poor, have restricted mobility, who live far 
from towns or vaccination posts, or who are otherwise vulnerable are not always female.  We have also 
found that there is little joint decision making in households, one of the key tenets of the ASSP. 

Activity 4.2.1 

Participants to make a list of all the categories of “other”, i.e., that is, aside from the category of man or 
male livestock owner, what are other categories of people who might own livestock? This list should be 
as extensive as you can make it – age, ethnicity, sex, geographic location, language, religion, political 
party, education, etc.   

Then group the people identified into groups of those who are more likely to be included or participate 
in a livestock vaccination campaign and those who would not. There should be two boxes: 

The included  

• Men, especially those from high status groups and/or with large livestock herds 
• The well-off 
• “Dominant Group(s)” in Karamoja 

o Ethnicity  
o Geographic location (i.e., the location of the manyatta in relation to kraal or vaccination 

sites) 
o Religion 
o Language  
o Assets (ex. land, livestock) 

• Persons without disabilities 
• Adults in prime age 
• People living in large towns 

The excluded 

• Women 
• The poor/lower class 
• Marginalized/Excluded Groups as defined by Karamoja society 

o Ethnicity 
o Geographic location 
o Religion 
o Language  
o Assets (Landless or very few livestock or small ruminants) 

• Non-citizens 
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• Persons with disabilities 
• People living in remote/difficult geographical locations (e.g., Far West and Karnali) 

The second part of this exercise is to have each participant place a sticky notes or mark directly onto the 
flip chart or in the box where they would position themselves.  Then, with a separate colored sticky note 
or marker, participants will position clients and CAHWs in the boxes.  If more than one sticky note or 
mark is needed, that is fine.  Discuss in plenary. 

Handouts 

There are no handouts for this Session. 
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Session #5: GITA in livestock vaccine value chains 

Why This Session? 
While we earlier identified gender roles of men and women, we are now going to get specific about how 
gender roles play out in livestock production.  Livestock are not gender neutral nor are the activities 
associated with livestock production gender neutral. What we mean here is that for many people, 
certain types of livestock are associated with men or women, for example, poultry are for women and 
cattle are for men.  But even when a type of livestock is associated with men or women, some of the 
related production activities might be done by one or the other.  For example, milking or taking animals 
out to graze might be considered to be the task of men only, women only, boys only, or maybe it 
doesn’t matter who does the task.  This is important when delivering training because you have to know 
who is responsible for the animal being discussed and its management.  If you tell the men about the 
importance of maintaining sanitary practices while milking but only women do the milking, then the 
information does not get to the right user. 

Advance Preparation 
Prepare flipcharts for Gender Boxes for Livestock Production and Household Decision Making Activity 

Tasks/Discussion/Activities 
5.1 Gender roles in livestock production 

Achievement-Based Objectives 
By the end of this Session, participants will have: 

• Identified and critically analyzed gender roles in livestock production including sales 
• Examined household decision making with a gendered lens 

GITA component Livestock ownership and management is highly gendered and intersectional.  
Understanding these differences is important to be able to identify the target audience for 
appropriate content delivery. 

Activities 
• Gender boxes for livestock production 
• Household decision making 
• Focus on livestock production and sales 

Duration 

60 minutes, depending on number of participants 

Materials 
• Flip chart paper, markers, masking tape, sticky color notes or small pieces of color paper 
• Pre-written flip charts 
• Room equipped with computer and projector access, connectivity and screen to be able to 

engage with virtual trainers (if applicable) 
• Printed handouts 
• USB with manuals and references, as appropriate 
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Participants will explore and identify the gender and social expectations of women and men livestock 
producers, to identify ways women and men both benefit from and are restricted by these norms.  In 
every country and village, there are certain types of activities associated with livestock production that 
are considered “only” for men or “only” for women; that women are prohibited from doing; that certain 
ethnic groups will never do, etc.     

Activity 5.1.1 - Gender boxes for livestock production 

Divide into two groups. 

• One group draws a Gender Box for men and one draws a Gender Box for women. 

• Within the box, give examples of what each do related to livestock production. 

• On the outside of the box, write the sources of the expectations about men or women. 

• Next, write outside the box unexpected behavior for that gender, e.g., for men, selling milk 
products. 

• Would these expectations and behaviors change with ethnicity?  With age? With location? 

• How and why do our communities and the people in our lives enforce certain roles, behaviors, 
and norms for women and men? 

• Who has more freedom to step outside the box?   

• When do you choose to stay in the box or step out of the box?  Why? 

 
 
 
 

 
Sources of expectations: 

 
 
 
 
 

  
 
 
 

 
Unexpected behavior: 

 

5.2 Household Decision Making 

In many households, there are many decisions that need to be made to maintain the family well-being 
and plan for the future.  Discuss in plenary by asking participants to think about the question, “What are 
key household decisions?”  Examples are buying food or agricultural inputs, sending children to school, 
which children, buying a small item like a radio, etc. This starts the next activity, which is to write these 
down separately on sticky notes or cards.   

 

 

Gender box 
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Activity 5.2.1 Household Decision Making  

Brainstorm about the critical decisions that have to be made about food and livestock production, food 
consumption vs. sales, and purchases? 

The participants write these decisions on cards or sticky notes. 

The facilitator creates three categories – woman, man, and a woman and man together – on a flip chart.   

Woman 
 
 
 
 
 
 
 
 
 

Man Woman and Man 

 

Participants place the cards/notes under each while discussing. Sample questions for discussion include: 

Can these decisions be made only by a man or only by a woman?  Why?   

What is an example of a joint decision?  What kinds of decisions are joint?  Even if joint, do women have 
equal say?  Why or why not?  Does the type of decision influence who has the most say? 

Discuss the continuum of decision making (seen on slide 34) 

 

 

Activity 5.2.2 – Focus on Livestock Production and Sales 

Let’s get specific about livestock production and sales, including investing in inputs, which is also a 
household decision. 

Who is responsible for each decision?  Do you have to divide up depending on type of livestock?  Is it a 
matrix of male and female by livestock type? 

These are social norms.  Why is it important for animal health workers to know about these norms?   
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Discuss in plenary. 

Handouts 

There are no handouts for this Session. 
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Session #6: Community 

Why This Session?  
It is important to understand the community you are working in, i.e., who lives there, what do they do, 
the social customs and norms that determine who is allowed to do what, etc. It is also important to 
understand the natural and physical aspects of a community as they affect those who live there. In this 
Session, we will explore the communities we work in through a tool known as Community and livelihood 
asset mapping. 

Advance Preparation 
Flip charts or paper and pens to draw community maps.  Government maps of locales if possible. 

Tasks/Discussion/Activities 
6.1 Who is the community? 

When you think about entering a community or a village, what do you see?  Are all communities the 
same?  Why or why not? Imagine you are walking through a community, where do people live, where 
are animals housed, where are fodder crops grown and harvested?  If it were possible, the participants 
could do a transect walk through a community and note the important details, as above but also include 
what infrastructure is there (water pumps, schools, markets, roads, health clinic, etc.).  A transect walk is 

Achievement-Based Objectives 
By the end of this Session, participants will have: 

• Created community maps highlighting resources and hazards 
• Identified barriers to accessing institutional services based on gender, ethnicity, class, and 

other socially constructed factors 

GITA component Every community is made up of individuals of all kinds.  Learning who these are, 
where they are, and their relationships is necessary to be able to appropriately target messaging. 
Also learning the types of barriers – physical and social – that prevent all people from accessing 
resources is necessary when designing training programs. 

Activities 

• Draw a community map 
• Community and livelihood asset mapping 
• Access to institutional services 

Duration 

90 minutes, depending on number of participants 

Materials 
• Flip chart paper, markers, masking tape, sticky color notes or small pieces of color paper 
• Pre-written flip charts 
• Room equipped with computer and projector access, connectivity and screen to be able to 

engage with virtual trainers (if applicable) 
• Printed handouts 
• USB with manuals and references, as appropriate 
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basically walking in a straight line – if at all possible – to cut across a village, getting a random sample of 
all of the important elements of the village.  In biology and forestry, a transect walk is used to identify 
species of plants.  This is very similar. 

6.2 Hazard and security mapping  

Think about the many naturally occurring hazards (deep ravines, fast rivers) and those that are seasonal 
(monsoons that cause temporary flooding or drought that brings locusts).  These hazards affect people’s 
ability to move around at times and to do their agricultural activities. 

There are also other types of security concerns and these revolve around human security issues.  
Sometimes it is not safe for women or girls to walk in certain parts of the community or surrounding 
areas because they could be attacked.  Cattle raiders are particularly dangerous to encounter.  If a 
nature reserve is available for gathering firewood, for example, it might not be safe because of wild 
animals. 

Activity 6.2.1 - Draw a community map 

If you can, divide into groups where the group members have worked in the same community. 
Otherwise, the groups can simply imagine a community.  This will be a quick activity to identify: 

Which are important resources for men and women, who owns them or uses them. 

Who has access?  Who controls the access? 

Are there different hazards for men and women?  How do community members work around these? 

6.3 Access and control of resources in the community 

Mini-lecture on household assets versus community assets which are linked.  These are known as 
livelihood assets.  There are both social and institutional means of support within every community even 
if these are not immediately visible to outsiders or fully accessible to all community members. 

Activity 6.3.1 - Community and livelihood asset mapping 

Each community has sources of social and institutional support. 

On the maps that were drawn earlier, identify where different groups live – the wealthy, the poor, 
different religious groups, different ethnic groups, etc. 

Where are the churches, mosques, schools, and clinics?  The stores and markets?  Banks or other 
organizations?  Natural resources like rivers and trees are also important to note. 

Can anyone access these, i.e., are they available to anyone?  Does a person’s gender, ethnicity, age or 
education level determine where they can go in the community?  How they are received?  

Whose mobility is most restricted?  Why? 

Note to facilitator: if the participants do not have a community they can draw from memory, ask them 
to draw a typical community from the district where they work. 

6.4 Access and control of income 



 36 

How well a family does in terms of food security and ability to afford to send children to school, to 
purchase items for the household, and to improve their agriculture production are mainly dependent on 
how the women and men in the household are involved in asset building and income generation.  
Perceptions about acceptable ways for people to earn income and build assets are often based on social 
norms.  As we are interested in encouraging women and other vulnerable groups to be involved in 
livestock production and health, we need to think about how that can be done. 

Plenary discussion with questions that link to goat production and CAHW employment and control of 
assets and income. 

6.5 Access to institutional services 

Each community or district has institutional services available, either from the government or from 
private providers, or both. 

• Extension services 
• Health services 
• Agricultural inputs 

Ask participants: What extension services are available in the communities where you work?  What 
agricultural inputs are there?  Are there demonstration days?  Do women and girls attend?   What about 
health services?  Who accesses these? 

Activity 6.5.1 - Access to institutional services 

Divide into two groups 

Group 1 – Explore why women have limited access to agriculture, livestock and climate extension 
services including field days and training 

Group 2 – Explore why men have limited access to health extension services 

In each group, ask Why?  Come to consensus. Record. Ask Why again. Continue asking Why until you 
feel you have come to the root cause. 

Handouts 

There are no handouts for this Session. 
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Session # 7: Livestock Vaccine Value Chains 

Why This Session? 
In order to understand how the goat production and health care systems operate, the participants need 
to examine all of the nodes of the value chain.  Of particular interest in plenary is to understand the 
input supply and the production nodes and who has access and control. 

Advance Preparation 
 

Tasks/Discussion/Activities 
The only activity in this Session is to have the participants discuss, critique or otherwise comment on the 
livestock vaccine value chain (LVVC).  Who has “power over” in terms of control of income, assets and 
resources at each node of the value chain? 

Handouts 

There are no handouts for this Session. 

  

Achievement-Based Objectives 
By the end of this Session, participants will have: 

• Identified the different components of the livestock vaccine value chain 
• Described the goat value chain in Uganda 

GITA component Usually, value chains are considered gender neutral.  This Session will illustrate 
where gender and intersectionality may be important in a livestock value chain. 

Activities 
• Vaccine Value chain mapping 
• Review Livestock Vaccine Value Chain 

Duration 

Approximately 45 minutes 

Materials 
• Flip chart paper, markers, masking tape, sticky color notes or small pieces of color paper 
• Pre-written flip charts 
• Room equipped with computer and projector access, connectivity and screen to be able to 

engage with virtual trainers (if applicable) 
• Printed handouts if applicable 
• USB with manuals and references, as appropriate 
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Session # 8: Power dynamics 

Why This Session? 
To get a better grasp on the concept of ‘power’ within the word ‘empowerment’ four definitions of 
power have been developed over time and are now widely used. They attempt to capture both what the 
terms empowerment and disempowerment actually constitute, and how they are enacted within, and 
between, individuals (Munoz Boudet et al., 2012). ‘Power within’ refers to a transformation of individual 
consciousness which leads to a new self-confidence to act (Rowlands, 1997). ‘Power with’ is power that 
results from individuals organizing and acting as a group to address common concerns (Gammage et al., 
2016). ‘Power to’ is the power to bring about an outcome or resist change. ‘Power over’ suggests a 
social relation of domination or subordination between individuals (Pansardi, 2012).   

These terms and their actions can be seen in households and communities, and affect how men and 
women, boys and girls interact with each other. This Session contains discussions and activities around 
power and gender based violence which may come up as an issue when power dynamics are discussed.  
These activities are optional, depending on the interests and needs of the participants. 

Achievement-Based Objectives 
By the end of this Session, participants will have: 

• Examined the impact of “power over” on family and community well being 
• Analyzed how decision making can negatively or positively affect households 
• Identified areas and resources that impact people’s mobility 
• Discussed gender based violence and its implications for their work 

GITA component 
traditional gender norms can be challenged by examining power dynamics. This Session contains 
optional activities on gender based violence. 

Activities 
• Mini-lecture on “Control over Assets”, “Mobility Maps and Safe Spaces” and “Gender Based 

Violence” 
• Activity on “Common beliefs about GBV” 
• Mini-lecture on “Power with – an outcome of GITA”, “Power with – an outcome of GITA” 
• Case study on “Attending a CAHW Training” 
• Activity on “Building social capital and trust” 

Duration 

90 minutes, depending on number of participants 

Materials 
• Flip chart paper, markers, masking tape, sticky color notes or small pieces of color paper 
• Pre-written flip charts 
• Room equipped with computer and projector access, connectivity and screen to be able to 

engage with virtual trainers (if applicable) 
• Printed handouts if applicable 
• USB with manuals and references, as appropriate  
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Advance Preparation 
Prepare flip chart in advance for activity on “Common beliefs about GBV” 

Tasks/Discussion/Activities 
Power dynamics 

Even in the same household, men and women can hold different ideas and perspectives, can have 
different needs, and have access to different information.  Every family “operates” a bit differently from 
other families, even from their parents. Yet there are many similarities which are made up of the 
cultural norms in that community/district/country/region.   

8.1 Control over assets 

What is an asset? 

Cash, a house, a cow but also children, education, community role, etc.  Elicit a few ideas about 
assets. 

When does an asset become so important or so large that the control of it assumes great significance? Is 
it when it has a cash value? One of the biggest assets with a cash value that a family can have is their 
land and their home.  Sometimes though, a wife or daughter has little control over assets with high cash 
value.  Ask for examples – inheriting land is a good example. 

Control can also be about people’s ability to move around, to join a group, to participate in politics or to 
volunteer.  Who controls whom? 

Beliefs about who is “in charge” in the home can include such decisions about mobility.  While mobility 
is impacted by natural hazards and physical spaces, it is also about the power to make one’s own 
decisions. 

8.2 Mobility maps and safe spaces 

We develop our ideas about mobility from our family, friends, the media and the community.  Restricted 
mobility affects one’s ability to participate in different kinds of livelihoods, jobs and professions.  
Restricting mobility is a kind of power over. 

Discuss in plenary – what kinds of mobility restrictions that CAHWs might face? 

Examples include restrictions on interacting with other ethnic groups, female restrictions on leaving the 
village, handicapped restrictions, hazards faced outside the village such as robbers, possibility of sexual 
assault, a strong river, etc.   

8.3 Gender based violence 

Restricting mobility is only one type of power over.  Gender based violence is power over – a stronger 
person – stronger in strength or stronger in gender role or stronger in the familial role – tells another 
person what to do and enforces this by verbal or physical abuse. 

What is gender based violence? 

Violence directed at individuals based on their biological sex, gender identity, or perceived adherence to 
culturally-defined expectations of what it means to be a man and woman, boy and girl. 
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Why are we addressing it now? 

Some of the reasons that women and girls are unable to participate in trainings and workshops are 
because of GBV.  Female CAHWS, for example, may be afraid to travel to some areas because of known 
attacks on women in those areas.   

Addressing GBV is difficult because it is a sensitive topic as well as “accepted” practice by many people 
and cultures. Breaking the cycle of violence starts with recognizing that it exists. 

Some forms of GBV 

 

Activity 8.3.1 

List these ”Common beliefs about GBV” on a flip chart 

• Men should make important decisions 

• Women should always defer to men in money matters 

• A man should never show weakness 

• Women and children are a man’s possessions and under his control 

• Mother-in-law is always right 

Ask participants to say which are true for their locale.  Are there others they might add? 

Ask participants – when you are aware of GBV, can you do anything about it?  Are there community 
resources?  Please make a list of these. 

8.4 Power within – the capacity to imagine and have hope 
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The ability to induce change in one’s own life is known as power within.  If you feel like you can make 
changes – big ones like going to university or small ones about what color to paint the walls of your 
house – then you have power within in certain areas.  These are known as tangible indicators; intangible 
indicators are not easy to measure – are you content or happy? 

Activity 8.2 Case study “Attending a CAHW Training” 

Divide into two groups – one group representing Nita and one representing Kati.  After reading the case 
study, the groups come up with the arguments to give their elders about being allowed to go to the 
CAHW training.  One member of the group will present the argument to the other group who will 
respond as if they are the elders. 

Two young women in X village have the opportunity to take the CAHW training being offered in the 
nearest town for 21 continuous days.  They would have to stay in town for the entire period of the 
training.  Both have finished high school.  Aminata is unmarried, living at home with her parents and 
several younger siblings.  Martha is newly married, living with her in-laws while her husband is working 
in Kampala.  Both want to support their families and believe that becoming a CAHW will be an 
opportunity to do so.  Yet the elders are objecting.  What arguments can Aminata and Martha give their 
families to allow them to develop these skills?  Who will support them; who will oppose their decisions?  
Are they able to take the decision on their own? 

8.5 Power with – an outcome of GITA 

Recall from an earlier Session that power with is the collaborative and collective power that one 
achieves working with others.   

What is social capital?  How can it be accumulated? Is anyone better than another at acquiring social 
capital?  

Process of conscientization, solidarity and collective action – how does this happen?  Building group 
trust, being inclusive; good leadership that is also inclusive; collective action; intervention in households 
by community members where GBV or other abuses are occurring.  What are some other examples? 

Activity 8.5.1 – Building social capital and trust  

Have participants list the ways in which social capital is built. 

Are these different for men and women?  Are these traditional? 

Are there any new ways of building social capital and trust? 

How do they build trust in a community? 

Handouts 

No handouts for this Session. 
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Session 9: Who can be a Leader? 

Why This Session?  
To emphasize the point that anyone can be a leader, given the right circumstances and situation 

Advance Preparation 
Make a flipchart or handout for Activity 9.1.1. 

Tasks/Discussion/Activities 
9.1 Anyone can be a leader, depending on the circumstances and situation.  Often, however, people 
believe that only certain types of people can be leaders – men, elders, the educated, elected officials, 
religious leaders.  Yet there are opportunities for each of us to take on a leadership role sometimes. 

Activity 9.1.1 – Belief statements, true or false 

Ask participants to consider and discuss the statements on the flipchart or handout that you prepared. 

During discussion, ask participants to consider the leaders they’ve known in their lives – “big” leaders 
and small ones, those that exhibit leadership at home, in the community, in school, etc.  This leads to 
the next activity about critical turning points in one’s life. 

Activity 9.2.1 – a critical turning point or major change in your life 

Achievement-Based Objectives 
By the end of this Session, participants will have: 

• Examined why leadership is important for animal health workers 
• Discussed why and how women and other vulnerable groups are prevented from becoming 

leaders 

GITA component – for women to become animal health workers, they must be able to speak freely 
in public, make decisions, have support of others, and be recognized for their abilities 

Activities 
• Belief Statements, True/False 
• Turning Points or Changes in Life 
• Value Statements on Leadership 

Duration 

90 minutes, depending on number of participants 

Materials 
• Flip chart paper, markers, masking tape, sticky color notes or small pieces of color paper 
• Pre-written flip charts 
• Room equipped with computer and projector access, connectivity and screen to be able to 

engage with virtual trainers (if applicable) 
• Printed handouts 
• USB with manuals and references, as appropriate 
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9.2 Ask participants to think about a major change in their life, who made the decision for the change, 
who influenced them.  When does decision making shift from child to adult, when does a child become 
an adult, and when can an individual make his or her own decisions? 

9.3 Gender and leadership in animal health 

This is a facilitated discussion on gender, leadership and animal health. 

We’re going to talk about gender and leadership.  Why is this an important topic for animal health 
workers?  Why should this even be discussed?  Can women be leaders in animal health? There is a 
shortage of female veterinarians, for example.  Why do you think that is the case? How do you feel 
about women speaking out in public? How do others feel? 

Activity 9.3.1- Values statements on leadership 

Participants individually think of someone they see as a good leader. 

Participants then share with the person next to them and take turns to explain what they admire about 
the person’s actions, attitudes and values 

In plenary, have participants report out on what leadership qualities or skills do admired leaders have in 
common? 

Who are the admired leaders – men, women, young, old, etc.? 

Do women hold leadership roles in your communities?  Why or why not? 

Summarize the main findings such as: 

 Anyone can become a leader 

 The qualities of a good leader 

9.4 Women and other vulnerable people as livestock owners 

We have come to see that some livestock owners do not have as much power as others. This can then 
affect their livestock’s productivity when they lack access to information, animal health care and the 
like.  Is there anyone who speaks for them, who raises their concerns, who recognizes that they are left 
out?  What are some problems these groups face, based on previous Sessions and activities? 

Give an example of someone you know who a leader is but does not fit the typical pattern. 

Handouts 

Use flip chart or handout of statements, Handout 9.1 
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Handout 9.1 – Statements to consider 

 

• A woman should leave the room when any male individual enters 

• A woman should leave the room when any elder enters 

• A woman should not leave the community alone to visit family 

• A woman should not leave the community alone for work 

• A woman should not contact a government official for any reason 

• GBV in a poor household does not require collective action to prevent or halt. 
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Session 10: Animal Health and GITA 

Why This Session? 
To examine barriers to getting women to take their livestock to be vaccinated and reasons why women’s 
livestock are not vaccinated. 

Advance Preparation 
Flip charts to capture reflections 

Tasks/Discussion/Activities 
10.1 Vaccines for all animal, for all owners 

There are many technical reasons for animals not being vaccinated – lack of vaccines, poor 
infrastructure.  But the socio-cultural-economic reasons for animals not being vaccinated are more 
numerous. 

Why should attempts be made to vaccinate all animals, especially during a vaccination campaign, e.g., 
PPR? 

Based on this course, can you identify now what are the reasons that animals, particularly those owned 
by women and other vulnerable people, are not vaccinated? 

10.2 GITA and CAHWs (and other animal health workers) 

We have covered a lot of material to uncover why there are problems with vaccinations of women-
owned livestock.  One of the ways we think the numbers could be improved is to improve the training of 
animal health workers, particularly those that work at the community levels. 

Achievement-Based Objectives 
By the end of this Session, participants will have: 

• Examined barriers to maintaining healthy animals based on gender, ethnicity, class and other 
socially constructed factors 

GITA component Livestock owned and managed by women are often not vaccinated or taken care of 
health-wise not because women are not concerned about their animals but for other reasons. 

Activities 

• Discussion, reflections, and sharing 

Duration 

60 minutes, depending on number of participants 

Materials 
• Flip chart paper, markers, masking tape, sticky color notes or small pieces of color paper 
• Pre-written flip charts for “inclusion” and “exclusion” activity 
• Room equipped with computer and projector access, connectivity and screen to be able to 

engage with virtual trainers (if applicable) 
• Printed handouts if applicable 
• USB with manuals and references, as appropriate 
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Going forward, you will begin to develop Session plans for community animal health workers that will 
combine your technical knowledge of animal health and be bolstered by your new knowledge of gender 
and intersectional factors.  

Please reflect and share your thoughts here on ways forward in your context. 

 

 

Figure: Training of community animal health workers (Credit: Obin, 2021) 

Handouts 

There are no handouts for this Session. 
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Session 11: Training wrap up and evaluation 

Why This Session?  
To determine the effectiveness of the training participants individually and collectively evaluate  
the sessions thereby providing valuable feedback for improving future trainings.  The “So and 
Now What?” of any training must be considered to ensure long-term impact; encouraging  
participants to identify concrete “next steps” provides a way for facilitators to follow up the  
training…to determine what difference, if any, the training has made. 
 
Advance Preparation 
Prepare the following items in advance of the lesson: 

1. On two blank flip chart papers, write the ORID reflection questions; two questions per sheet. 
2. Copies of the ORID Reflection. 
3. Copies of the post-training assessment. 
4. Training certificates with participants names. 

 
Tasks/Discussion/Activities 
 

Achievement-Based Objectives 
By the end of this Session, participants will have: 

• Evaluated the training using the ORID approach 
• Completed the post-training assessment 
• Participated in a final reflection activity 
• Received a training certificate 

GITA component  

Activities 

• ORID Evaluation 

• Post-training Assessment 

• Final Reflection Activity 

• Presentation of Training Certificates 

Duration 

90 minutes, depending on number of participants 

Materials 
• Flip chart paper, markers, masking tape, sticky color notes or small pieces of color paper 
• Ball of yarn 
• Handout: ORID Reflection 
• Handout: Post-training Assessment 
• Training Certificates 
• Manila envelope 9” x12” 
• USB with manuals and references, as appropriate 
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11.1 ORID Reflection 

Facilitator: Gather the participants together and briefly review the training by conducting a gallery walk 
throughout the meeting room.  Ask participants to line up, either standing or sitting, facing one 
another…so each participant is directly across from one other participant.  Unveil the first ORID question 
written on the flipchart and have the pairs take turns asking each other the question. After 5-6 minutes 
have participants on one side to move one place to the right…so everyone now has a new partner. 
Unveil the second ORID question and repeat the process.  Before unveiling the third and fourth ORID 
questions, have the one line of participants continue to move one place to the right…always having a 
new partner.  At the conclusion, hand out copies of ORID Reflection and discuss how to use the activity 
during a training with CAHWs. 

 

 

11.2 Post-Training Assessment 

Facilitator: Hand out the assessment and provide 20 minutes for the participants to complete and return 
the forms in a manila envelope. 

 

 

 

 

 



 49 

 

11.3 Closing Reflection 

Facilitator:  Gather the participants into a circle. Holding a ball of yarn, the facilitator briefly shares one 
“take away” from the training with rest of the 
group. While holding onto a piece of the yarn, 
the facilitator throws the ball of yarn to a 
participant standing in the circle.  Continue 
around the circle until everyone has shared a 
“take away.”  When all participants have shared, 
reflect on the web that has formed by asking: 

 

What does the web of yarn represent? 

What happens when one person lets go of the 
yarn? 

What happens when all of the women let go of 
the yarn? 

How can we ensure that the web stays connected? 

 

11.4 Presentation of Certificates 

Facilitator: Present certificates thanking participants for their attendance at the training and for their 
commitment to improving the efficacy of livestock vaccinations in their respective communities.  

Handouts 

Handout 11.1 An ORID Reflection 

Handout 11.2 Post-training assessment 

  

Credit: Henderson, 2014 
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Handout 11.1 An ORID Reflection 

What – happened? (Objective Questions) 

• What images from the training are most memorable?  

Gut – how do you feel about what happened?  (Reflective Questions) 

• What was a high point of the training?   

• A low point?  

So What – difference does this make? (Interpretive Questions) 

• What did you learn about your knowledge and skill levels regarding effective 
communication?  

• About conflict resolution?  

Now What – do we do? (Decisional Questions) 

• What will you do differently in your interactions and work because of participating in the 
training?  
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Handout 11.2 Post-training Assessment 

 
Name: _____________________________________ Date: ________________________ 
 
 
Please rate your ability to complete the following activities using the scale: 

3=To A Great Extent 2=Somewhat 1=Very Little 0=Not At All 
 

_____ Define sex and gender, gender equality, and empowerment. 
 
_____ Describe gender roles in livestock production, including sales. 
 
_____ Discuss components of the “Gendered Intersectional Transformative Approach (GITA) theory of 

change” within the Ugandan context. 
 
_____ Compare the similarities and differences between GITA and gender equality. 
 
_____ Apply GITA and gender mandates to the Ugandan context. 
 
_____ Identify the impact of different types of power on individuals and communities. 
 
_____ Explain how addressing the power relations between women and men could be transformative. 
 
_____ Examine household decision-making from a gendered perspective. 
 
_____ Create community maps highlighting resources and hazards. 
 
_____ Identify barriers to accessing institutional services based on gender, ethnicity, location, age, 

education, and other socially constructed factors. 
 
_____ Create a value chain for goat production within the Ugandan context. 
 
_____ Explain the impact of “power over” on family and community well-being. 
 
_____ Analyze how decision making can negatively or positively affect households. 
 
_____ Defend why leadership is important for animal health workers. 
 
_____ Discuss why and how women and other vulnerable groups are prevented from becoming 

leaders. 
 
_____ List basic animal health requirements and procedures. 
 
_____ Describe barriers to maintaining healthy animals based on gender, ethnicity, class, and other 

socially constructed factors. 
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The best parts of this training: __________________________________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

A new insight I gained from participating in this training: _____________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

An action I will commit to completing because of this training: ________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

Suggestions for improving this training: ___________________________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

Please print your initials on the back of the post-training assessment. 
Thank You! 
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Slide deck for this Resource Manual 
 



Slides for Resource Manual 01:
Gendered Intersectional Transformative Approach (GITA)
for animal health worker trainers working with livestock 

vaccine value chains in Karamoja Sub Region, Uganda

Advancing Women’s Participation in Livestock Vaccine Value Chains in Nepal, Senegal and Uganda

1



Note from authors

The PowerPoint slides should be used in tandem with the resource manual 01 for animal health worker trainers 
working with the livestock vaccine value chain: GITA.

The slide and the manual in this series were produced in response to increased interest in ensuring that gender and 
other intersectional factors that impact the delivery of veterinary service and extension (including vaccination) to 
livestock keepers be understood and addressed. Research undertaken by Advancing Women’s Participation in 
Livestock Vaccine Value Chains in Nepal, Senegal and Uganda project showed an overall gender-blind approach in the 
animal health and livestock vaccination sector.  In each target country (Nepal, Senegal and Uganda), the project 
mapped the entire livestock vaccine value chain. Using a value chain approach to identify actors along the value chain 
highlighted where ignoring gender and intersectional issues could cause problems in livestock disease control which is 
the focus of the projects funded by the Livestock Vaccine Innovation Fund.

Understanding gender and intersectional factors are key to addressing behavior change.  The approach taken by the 
project – a gendered intersectional transformative approach (GITA) – is based on both a women’s empowerment 
ideology as well as an intersectional theoretical framework.  The context in which livestock vaccinations take place is 
as important, if not more important, than animal health factors.  When sex, race, disability, and age (among other 
factors) prevent owners from getting their animals treated and blinds animal health workers to the needs of these 
owners, then unvaccinated animals continue to present a disease risk.

2



Pre-training test

3



1 Introduction to the GITA course
Welcome and introduction to the course

4



Objectives

Achievement-Based Objectives
By the end of this lesson, participants will have:
• Introduced themselves to the group
• Reviewed the training agenda
• Agreed upon training norms and learning expectations
• Completed a pre-training assessment
Training Objectives (if conducting a training of trainers)
• To demonstrate how to facilitate a range of interactive behavior change 

methodologies and deliver the training to other team members, community 
members, and local partners

• To develop a personal or program-level action plan for transferring knowledge 
using a gendered intersectional transformative approach

5



Activity – introductions

• Participants to pair up and spend 3 minutes getting to know each 
other.
• In plenary, introduce your partner by:
• Name
• Work affiliation
• One fun thing they like to do

6



Activity – Setting Norms

• In plenary, ask the group to offer norms they would like to use during 
the workshop. Write these down and post so that these can be seen 
every day.

7



2 GITA
Gendered intersectional transformative approach

8



What is meant by GITA?

9

•GenderG

•IntersectionalityI

•TransformativeT

•ApproachA
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Gender, gender lifelines, gender roles

• In order to understand transformative change, we need to 
understand what it is that may merit change
• Discussion of what is understood to be gender
• The culture in which boys and girls grow up in determines their 

quality of life by the differences in opportunities it offers them.

11



Gender lifelines

Age Expected behaviors, responsibilities, and rules Opportunities and accomplishments

0-5

5-10

10-15

15-20

20-25

25-35

35-50

0ver 50

12



Gender roles

Act like a man Behave like a lady

13



Transformative change is measured by:

14

• Individual & collective capacities, attitudes, critical 
reflection, assets, actions and access to servicesAgency:

• Expectations and cooperative or negotiation dynamics 
embedded in relationships between people in the home, 
market, community, and groups and organizations

Relations:
• Informal and formal institutional rules that govern 

collective, individual & institutional practices, such as 
environment, social norms, recognition and status

Structures:
Source: Martinez and Wu 2009; Morgan 2014; Hillenbrand et al 2015



Understanding gender transformation

“Gender-transformative approaches actively strive to examine, 
question, and change rigid gender norms and imbalance of power … 

Gender-transformative approaches encourage critical awareness 
among men and women of gender roles and norms; promote the 
position of women; challenge the distribution of resources and 
allocation of duties between men and women; and/or address the 
power relationships between women and others in the community” 
(Rottach et al. 2009, 8).

15



Why not empowerment?

• Mainstream framing focuses on women as drivers of economic 
growth
• Focus on neoliberal economic development models
• Ignores existing power relations and social norms
• Ignores political processes and challenges of patriarchal structures

16



3 Understanding power
Types of power and transformative possibilities

17



Power discussions

• Link to norms and roles
• Link to productive activities
• “Power is the ability to achieve a purpose.  It is the strength required 

to bring about social, political, and economic change.” Dr. Martin 
Luther King, Jr.

18



GITA aims to transform unequal power relations –
Forms of Power

19

• Power over – privileges certain people over others
• Power to – tied to individual’s education, skills, capabilities and 

confidence
• Power within – self-awareness, self-worth, self-knowledge
• Power with - collaborative and collective power with others
• Power for – the visions, values and demands that orient struggles for 

change



POWER 
OVER

• Control over people, 
resources and others’ 
lives

• Usually understood as a 
form of authority, control 
or domination

• Also, influencing what 
others think they can do 
(rights and capabilities)



POWER 
WITHIN

• Person’s or group’s 
sense of self-worth, 
self-awareness, self-
knowledge and 
aspirations
• Also related to agency 

and shaped by social 
norms and gendered 
and intersectional 
institutions



POWER TO

• Act and to realize one’s 
aspirations; measured 
through individual skills, 
capacities and self-
confidence

• Enabling a person or a 
group of people to act or 
realizing one’s potential



POWER 
WITH

• Collaborative and 
collective power with 
others through mutual 
support, collaboration, 
recognition and respect 
for differences
• Ability to act together



POWER 
FOR

• Power for a vision, 
values and demands 
that orient struggles for 
change



Activity 3.1.1 – Discuss what these terms mean in 
Uganda; give examples

25

• Power over
• Power to
• Power within
• Power with
• Power for



Activity 3.2.1 – Who has power and control?

• Follow activity instructions of the INGENAES Activity Sheet - Who has 
power and control?

http://ingenaes.illinois.edu/wp-content/uploads/ING-Activity-Sheet-
2016-2-Who-Has-Power-and-Control.pdf

26

http://ingenaes.illinois.edu/wp-content/uploads/ING-Activity-Sheet-2016-2-Who-Has-Power-and-Control.pdf


Activity 3.3.1 – Power over vs power with

• Follow the instructions of INGENAES Activity Sheet – Power over v. 
power with

http://ingenaes.illinois.edu/wp-content/uploads/ING-Activity-Sheet-
2016-4-Power-Over-v.-Power-With.pdf

27

http://ingenaes.illinois.edu/wp-content/uploads/ING-Activity-Sheet-2016-4-Power-Over-v.-Power-With.pdf


Understanding power

• Power is the capacity of 
individuals or groups to 
determine who gets what, who 
does what, who decides what, 
and who sets the agenda. 
• The intersectionality of identity 

means one can experience 
privilege and subordination 
simultaneously…powerful in one 
setting and face discrimination 
in another.

• Forms – visible, hidden and 
invisible
• Spaces – closed, invited, and 

claimed
• Levels – local, national, and 

global

28



Activity 3.4.1 – Powerful or powerless

Divide into three groups, each answers one of these questions with a 
story or example:
• When have you felt powerful or powerless? What kind of power did 

you encounter?
• What kind of spaces do you enter regularly and what do you feel in 

those spaces?  Why?
• Where are decisions made that affect your life?

29

Notes for training facilitator:
Discuss in plenary.  This can be done as homework – ask participants 
to come prepared to discuss…..

• Are we able to agree on what power is?
• What types of power came up in the stories



Three faces of power

• Visible power – observable decision-
making
• The formal rules, authorities, institutions 

– the public aspects (which can still be 
closed to some) – observable and defined

• Hidden power – setting the political 
agenda
• Exercised by powerful people “behind 

the scenes”
• Invisible power – shaping meaning, 

values and norms
• The power of beliefs, ideology, social 

norms and culture to shape people’s 
worldview, sense of self, values and 
acceptance of what is normal, right and 
even real

Visible

Hidden

Invisible

30 Source: Miller et al, 2006.



Transformative power

• Understand power in its many forms and how it impacts our lives and 
work
• Cultivate the capacity to think and act beyond the confines of existing 

rules (power within and to)
• Bring people together across differences (power with)
• Negotiate disagreement and conflict
• Embrace a shared vision of equity (power for)

31



Activity 3.6.1 – GITA, power, and you

• In your own words, how would you link GITA (gender and 
intersectional transformative approach) to transformative power?

• Why do you, as a trainer, need to be able to talk about 
transformation?

• What powers could you use to promote change?

32

Notes for training facilitator:
This can be done a homework for self-reflection. Ask participants to 
come prepared to discuss.



4 GITA and gender in the Uganda 
context
Gendered intersectional transformative approach and Gender Equality 

33



Gender in Uganda

• National gender mandates in Uganda do not have a unified, common 
approach or definition.
• The Agriculture Sector Strategies Plan focuses on joint household 

decision making while the National Agriculture Policy speaks about 
ensuring gender equality.
• The National Development Plan II speaks more regularly to gender 

equality as a way to improve productivity and profitability.
• Uganda Vision 2040, which addresses all development efforts in the 

country speaks specifically about gender equality and women 
empowerment.

34



GITA and gender mandates

Gender mandates come from the top and are followed or reinforced by 
local government and by donors and their projects.
Because these mandates “come from the top”, it is less clear how to 
interpret and practice gender equality and women’s empowerment at 
local levels.  Local framing is needed, especially regarding social 
inclusion.

35

Source: McNamara and Harris-Coble 2018



GITA and gender mandates

• Intersectionality encompasses 
many categories that vary by 
context and site but almost 
always includes:
• The socially excluded including 

women
• The particularly vulnerable
• The poor or economically 

excluded

• Gender mandates in Uganda 
focus on women but also on:
• Joint household decision making

36



Activity 4.2.1 – Who are the others?

• Develop a list of all the people who are not male livestock owners.  
• Make two groups:
• Included – those who are likely to get their livestock vaccinated
• Not included – those who are unlikely to get their livestock vaccinated

37

Notes for training facilitator:
Add training notes here – the GESI categories are laid out in 
various government documents.  Have participants place 
themselves in the boxes, their clients, communities, CAHWs



5 GITA in livestock vaccine value 
chains
Gender roles in the livestock vaccine value chain

38



Gender roles in livestock production

• Identify and critically analyze typical roles of men and women in 
livestock production

39



Activity 5.1.1 - Gender boxes for livestock production

• Divide into two groups.
• One group draws a Gender Box for men and one draws a Gender Box for 

women.
• Within the box, give examples of what each do related to livestock 

production.
• On the outside of the box, write the sources of the expectations about men 

or women.
• Next, write outside the box, any unexpected behavior for that gender, e.g., 

for men, selling milk products.
• Would these expectations and behaviors change with ethnicity?  With age? 

With location?
• Who has more freedom to step outside the box?

40



Household decision making

• What are key household decisions?
• Who makes decisions about

• Production
• Food consumption vs. sales
• Purchases

• Decisions are not made alone – continuum of decision making
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Activity 5.2.1 – Household decision making

• Brainstorm types of decisions, make a list of 12-15 decisions
• By each item, identify who makes the decision – man, woman, joint, 

other family member
• Group these by type of decision – production, food consumption and 

sales, purchases
• What do you notice?
• What happens when a person makes decision without consulting 

others?
• What happens when women are not part of the decisions that affect 

their lives?
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Activity 5.2.2 – Focus on livestock production and 
sales

• Based on previous activity, make a longer list of livestock production, 
management and sales decisions, e.g., buying, selling, how much to 
invest in inputs, vaccinations, etc.
• Again, who is responsible for each decision?  Do you have to divide up 

the list by type of livestock?
• These are social norms.  What are the consequences for CAHWs and 

for livestock vaccinations and health care?
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6 Community
Who and what is a community?
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What is the community/who is the community? 

• Imagine walking through a community…..

45

Notes for training facilitator:
Transect walk – where do people live, where are animals 
housed, fed and grazed, where are fodder crops grown 
and harvested. Follow instructions in SAA 5.2.8



Hazard and security mapping

• Natural disasters
• Human safety concerns
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Notes for training facilitator:
Follow instructions in SAA 5.2.9



Activity 6.2.1 – Draw a community map

• Main roads
• Houses
• Markets
• Institutions
• Schools and health clinics
• Rivers, streams, lakes
• Grazing areas
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Access and control of resources in the community

• Assets in the household are linked to assets within the community; 
these are livelihood assets
• Livelihood assets – identify sources of social & institutional support 

within the community as well as social and gender status in relation 
to access to resources.  Use maps drawn earlier to mark where 
different groups live.
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Notes for training facilitator:
Follow instructions in SAA 5.3.2



Activity 6.3.1 – Community and livelihood assets 

• Using the map drawn earlier, put in details about the kinds of social 
and institutional support available in the community.
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Notes for training facilitator:
Follow instructions in SAA 5.3.2



Access and control of income

• Household asset building can be done by both men and women in the 
household
• What are some ways that goat production can build assets?
• Who would control the income from any goat sales?
• If someone became an animal health worker, who would control the 

wages earned by that person?
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Notes for training facilitator:
Follow instructions in SAA 5.3.6 and SAA 5.3.5



Access to institutional services

• Extension services
• Health services
• Agricultural inputs
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Notes for training facilitator:
Follow instructions in SAA 5.3.5 and SAA 5.3.8



Activity 6.5.1 – Access to institutional service

• Divide into two groups 
• Group 1 – Explore why women have limited access to agriculture, 

livestock and climate extension services including field days and 
training
• Group 2 – Explore why men have limited access to health extension 

services
• In each group, ask Why?  Come to consensus. Record. Ask Why again. 

Continue asking Why until you feel you have come to the root cause.
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7 Livestock vaccine value chains
Identifying actors along the livestock vaccine value chains
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Vaccine value chain mapping

• Goat value chain including veterinary services
• Identify actors and activities in the first two nodes.
• Who makes the decisions?  Who benefits?
• When are vaccinations made?  When are sales made?

Input supply Production Trading Processing Consumption
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Livestock vaccine value chain 
in Uganda

• What do you notice about the LVVC 
that you may not have known?
• What would you add or elaborate on 

with the LVVC graphic? 
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8  Power dynamics
The importance of “power over”
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Control over assets

• What is an asset?
• What are some examples?

• Who controls assets?  Does cash value matter?
• Control can also be about freedom to move around, join a group, 

participate in politics or to volunteer.  Who controls these activities?
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Mobility maps and safe spaces

• We develop our ideas about mobility from our family, friends, media 
and the community.  We can choose to keep those that can benefit us 
and change those that do not.
• Restricted mobility affects participation in different livelihoods, e.g., 

employment and income generation, access to services such as 
vaccines, health care and even education.
• Discussion – what kinds of mobility restrictions do you think CAHWs 

face? 
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Gender-based violence

• What is gender-based violence (GBV)?
• Violence directed at individuals based on their biological sex, gender identity, 

or perceived adherence to culturally-defined expectations of what it means to 
be a man and woman, boy and girl.

• Why are we addressing it now?
• Some of the reasons that women and girls are unable to participate are 

because of GBV.
• Prevention and support
• Addressing GBV is difficult because it is a sensitive topic as well as “accepted” 

practice by many people and cultures
• Breaking the cycle of violence starts with recognizing that it exists
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Some forms of gender-based violence
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Activity 8.3.1 – Acknowledging GBV exists

• Common beliefs about GBV:
• Men should make important decisions
• Women should always defer to men in money matters
• A man should never show weakness
• Women and children are a man’s possessions and under his control
• Mother-in-law is always right

• Which are true for your locale? Are there others?
• When you become aware of GBV, can you do anything about it?  Are 

there community resources?  Please make a list of these.
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Power within – the capacity to imagine and have 
hope

• The ability to induce change in one’s life
• Indicators are subjective, context specific, not easy to measure or 

confirm
• Tangible – education, access to resources, love within the family, 

friendship and support outside the family, voice at home and in the 
community
• Intangible – moments of joy
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Source: Miller et al 2006; Bragin et al 2014



Activity 8.4.1 – Case study (homework assignment)

Two young women in X village have the opportunity to take the 
government community animal health worker (CAHW) training for 21 
days.  Both have finished high school. Mary is unmarried, living at home 
with her parents and several younger siblings. Monica is newly married, 
living with her in-laws while her husband is herding cattle.  Both want 
to support their families and believe that becoming a CAHW will be an 
opportunity to do so.  Yet the elders are objecting.  What arguments 
can Mary and Monica give their families to allow them to develop these 
skills?  Who will support them; who will oppose their decisions?  Are 
they able to take the decision on their own?  Is there a potential for 
GBV?
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Power with – An outcome of GITA

• Collective power
• Accumulation of social capital
• Process of conscientization, solidarity and collective action
• Group trust and inclusiveness
• Effective leadership
• Politically aware collective actions
• Intervention in households where GBV occurs
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Activity 8.5.1 – Building social capital and trust

• In plenary, have participants list the ways they know of for building 
social capital.  
• Do men and women do this differently?
• Are there any new ways being used to build trust?
• How do they build trust in a community?
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9 Who can be a leader?
Formal and informal leaders
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Leaders are found everywhere

Anyone can be a leader, depending on the circumstances and situation.  
Often, however, people believe that only certain types of people can be 
leaders – men, elders, the educated, elected officials, religious leaders.  
There are opportunities for each of us to take on a leadership role 
sometimes.
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Activity 9.1.1 – Belief statements, T or F?

Discuss in plenary activity:
• A woman should leave the room when any male individual enters
• A woman should leave the room when any elder enters
• A woman should not leave the community alone to visit family
• A woman should not leave the community alone for work
• A woman should not contact a government official for any reason
• GBV in a poor household does not require collective action to prevent or halt
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Activity 9.2 – A critical turning point or major change 
in your life

• What was the change?  Examples include going to school, marrying, a 
new job, moving to another town, etc.
• Who usually makes the decision for this type of change?
• Did you make the decision?
• Did someone else make or influence the decision, e.g., your father, 

your mother, someone else?
• What decisions do you think adults should make and why?  Which 

ones should girls (boys) make?
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Gender in leadership 

• Why is it important to talk about gender and leadership in relation to  
animal health?
• Can women be leaders in animal health?
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Activity 9.3.1 – Values statements on leadership

• Participants individually think of someone they see as a good leader.  
• Participants then share with the person next to them and take turns 

to explain what they admire about the person’s actions, attitudes and 
values
• In plenary, have participants report out on what leadership qualities 

or skills do admired leaders have in common?
• Who are the admired leaders – men, women, young, old, etc.?
• Do women hold leadership roles in your communities?  Why or why 

not?
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Women and other vulnerable people as livestock 
owners

• Identify some problems that these groups face, based on previous 
exercises.  Not just women but those of other ethnicities, or 
considered vulnerable.  
• Give an example of someone who you know is a leader but does not 

fit the typical pattern.
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10 Animal health and GITA
Getting to the “win” – all animals vaccinated
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Vaccines for all animals, for all owners

• Why?
• Why not?
• How to make a change?
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GITA and CAHWs – time for reflection and sharing

• Ways forward in your context
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11 Wrap up to GITA course
Closing and evaluation
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ORID reflection
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Post-training assessment
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Developing CAHW lesson plans – Suggested topics

• GITA
• Introduction to gender
• Gender and livestock production; including other vulnerable people
• Strategizing about CAHW’s role in animal health services
• CAHWs, GITA and vaccination campaigns
• Power dynamics/framework
• Biz skills – becoming an entrepreneur
• Biz skills – becoming a leader
• Communication, working with communities
• Conflict management
• Measuring your successes
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Other manuals in this series

§ Resource Manual 02: Training and facilitation. For animal health worker trainers 
working with livestock vaccine value chains in Karamoja Sub Region, Uganda

§ Resource Manual 03: Communication and conflict resolution. For animal health 
worker trainers working with livestock vaccine value chains in Karamoja Sub 
Region, Uganda

§ Resource Manual 04: Business and agri-/vet-preneurship. For animal health 
worker trainers working with livestock vaccine value chains in Karamoja Sub 
Region, Uganda

§ Resource Manual 05: Animal health and GITA. For animal health worker trainers 
working with livestock vaccine value chains in Karamoja Sub Region, Uganda
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