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LVIF and Advancing Women’s Participation in Livestock Vaccine Value Chains in Nepal, Senegal and
Uganda
The Livestock Vaccine Innovation Fund (LVIF) is a multimillion dollar partnership within Canada’s
International Development Research Centre (IDRC) that supports the development and production of
innovative vaccines for livestock health and smallholder livelihoods. To learn more about LVIF visit
https://www.idrc.ca/en/initiative/livestock-vaccine-innovation-fund.
The Leveraging Intersectionality in Livestock Vaccine Value Chains for Gender Transformation (LIVT) in
Nepal, Senegal and Uganda is a four-year project implemented by the University of Florida with funding
from the LVIF. The goal of the LIVT project (which is currently called the Advancing Women’s
Participation in Livestock Vaccine Value Chains in Nepal, Senegal and Uganda (Advancing)) is to
understand women’s role and participation in the selected poultry and small ruminant value chains by
evaluating issues of intersectionality on women’s involvement in the livestock vaccine value chains
(LVVCs) and providing capacity development to community animal health workers (CAHWs) and/or
district-level veterinary officers (DVOs) to increase female livestock keepers’ participation in LVVCs.
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Acronyms and Abbreviations
Advancing

Advancing women’s participation in livestock vaccine value chains in Nepal, Senegal and
Uganda (current name of the UF project)

BMGF

Bill & Melinda Gates Foundation

CAHW

Community animal health worker

DVO

District veterinary officer

GAC

Global Affairs Canada

GBV

Gender-based violence

GITA

Gendered intersectional transformative approach

IDRC

International Development Research Centre

LNRA

Learning Needs & Resources Assessment

LVIF

Livestock Vaccine Innovation Fund

LIVT

Leveraging intersectionality in livestock vaccine value chains for gender transformation
in Nepal, Senegal and Uganda (old name of the UF project)

LVVC

Livestock vaccine value chain

PPR

Peste des petits ruminants

SAA

Social Analysis and Action

UF

University of Florida

VVC

Vaccine value chain
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Background
The manuals in this series were produced in response to increased interest in ensuring that gender and
intersectional factors that impact livestock vaccinations be understood and addressed. Research
undertaken by this project showed an overall gender blind approach to livestock vaccinations, from the
top of the value chain to the end users. In each country (Nepal, Senegal and Uganda), the Advancing
women’s participation in livestock vaccine value chains in Nepal, Senegal and Uganda project mapped
the entire livestock vaccine value chain. Using a value chain approach to identify actors along the value
chain highlighted where ignoring gender and intersectional issues could cause problems in livestock
disease control which is the focus of the projects funded by the LVIF.
Understanding gender and intersectional factors are key to addressing behavior change. The approach
taken by the project – a gendered intersectional transformative approach – is based on both a women’s
empowerment ideology as well as an intersectional theoretical framework. The context in which
livestock vaccinations take place is as important, if not more important, than animal health factors.
When sex, race, ethnicity, disability, and age (among other factors) prevent owners from getting their
animals treated and blinds animal health workers to the needs of these owners, then unvaccinated
animals continue to present a disease risk.
These manuals serve several purposes:
•

•

•
•
•

They are targeted to animal and veterinary workers who have the technical background (e.g.,
BSc) in animal health and who have been trainers. The content of the manuals focuses on social
science content, e.g., gender, and soft skills, e.g., communication, to assist these trainers to
become better at training, facilitating and being behavior change agents.
By unpacking gender and intersectional factors and the linkages between these and technical
aspects of animal disease control, we envision positive change in the vaccine value chain
including having more women-owned livestock vaccinated, involving women and other
vulnerable people more in animal health management decisions, and attracting and retaining
more female and other vulnerable populations to become animal health workers.
The manuals are designed for face-to-face training; notes on adapting to virtual training are
included.
The manuals contain many lessons and activities that can be used as needed. Not all lessons or
activities have to be used.
From these manuals, the trainers can develop appropriate trainings for community animal
health workers.

6

Introduction to the Manual
This manual is influenced by three training manuals:
Williams, R.J. (2019) Participatory Training for Adult Learners. Activities and Examples for Trainers in
Livestock Systems. Feed the Future Innovation Lab for Livestock Systems. University of Florida:
Gainesville.
Social Analysis and Action (SAA) in Food and Nutrition Security Programming: a manual for addressing
gender and social norm barriers to promote gender transformative changes in Food and Nutrition
Security (FNS) Programming. CARE. December, 2018.
Love, A. & Weber, N. (eds.) (2020) Make Me a Change Agent: An SBC Resource for WASH, Agriculture,
and Livelihoods Activities. Based on the Make Me a Change Agent resource published by the TOPS
Program in 2015. Washington, DC: SCALE and PRO-WASH Award.
This manual is part of a series of manuals to be used by those who work with animal health workers to
become change agents in communities that increase the use of livestock vaccines through using a
gendered intersectional transformative approach (GITA).
The lessons in this manual are specific to facilitation and training using GITA. Other manuals focus on
Gendered Intersectional Transformative Approach (#01), Communication and Conflict Resolution (#03),
Agri-/Vet-preneurship (#04), and Animal Health, Vaccinations and GITA (#05).
The lessons are designed to be used both separately and together, depending on the needs of the
various kinds of animal health workers. Most lessons include several sessions; each session is from 30
minutes to one hour long and can be combined. Not all of the lessons or activities need to be used. All
of the lessons in this manual would make up a two-day training of trainers curriculum and program.
Trainers can select appropriate lessons to use when they train different participants who could range
from district veterinary officers to community animal health workers. While there is an order to the
manual, lessons and sessions can be moved around.
At the end of the manual is a set of lesson plans for animal health worker training which are to be filled
in by the trainers to be specific to their training context. Additional training materials for non-literate
animal health workers will be developed as well.
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Notes for the Facilitator/User of this Manual
The manual is designed to be used in a training of trainers course but it is also designed to be used by
those trainers to develop their own training courses for animal health workers.
Each lesson has objectives, the GITA component, the relevant slides from the slide deck for the course,
activities and handouts, the length of time and guidance for advance preparation and materials needed.
Handouts are designed to fit onto one page for ease of printing.
Many of the activities are based on critical reflection, dialogue, and self-reflection. Participants will be
asked to bring in their own experiences.
Each lesson contains at least an introductory slide, which could be a mini-lecture or a plenary discussion,
one or more activities, and handouts if needed.
Behavior change discussions can bring up gender, power, and social norms including gender based
violence (GBV). There is a lesson and activities on the topic of GBV with references for further work if
needed.
References are cited where needed. The three manuals (Williams, SSA, and MMCA) and relevant
references are to be given to the trainees at the beginning of the course on a USB. This manual can also
be printed and given to the trainees at the end of the course.
For the virtual training component: Ensure that the computer(s) are set up and working, the audio and
visual works, that the projection can be seen by all in the room. If the course is done by Zoom, have the
participants check in early to trouble shoot any technical issues. Ideally, someone with technical skills
will be available. Back up computers or phones, even a generator if possible, might be needed.
Please note that almost all of the activities are designed for face to face training. Each lesson will have
to be adapted for virtual training.
For the face-to-face training component: Ensure the meeting room is set up in a U-shape or similar
format so participants can move freely during the training activities. Have a separate table for training
materials: markers, pens, nametags, tape, flipchart paper, energizers, etc. Secure a flipchart stand and
flip chart paper. Prepare and print handouts. Prepare flipcharts.
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Additional Notes for the Virtual User of this Manual
This manual was designed for face-to-face training but can be adapted to virtual use with the following
tips in mind. Thank you to ICTworks, 9 EduTech Lessons Learned During COVID-19 Digital Response,
September 2, 2020, for these lessons.
1. Consider using the digital infrastructure that already exists. In other words, use what you have,
know how to use and can afford.
2. Owning a device isn’t enough for learning. Uwezo data from Kenya show that while 62% of
households own a radio, only 19% of Kenyans tune into radio lessons. Furthermore, while a
smaller percentage owns television (45%), 42% of Kenyans tune into educational TV.
3. Sometimes paper works just fine.
4. Distance learning needs pedagogy. Interactive lessons, meeting needs of individual leaners,
engaging students.
5. Curate content rather than create it. This manual is an example of that – using content that
already exists and curating it to our learning objectives.
6. Hardware needs to be targeted and supported. Beyond hardware, though, digital literacy
support and how to maintain devices is also important.
7. Involve other “teachers” – parents, community leaders – and use low-tech and no-tech options.
8. Be careful with incentives and accountability.
9. Stay nimble.

9

Lesson #1: Welcome and Introductions
Achievement-Based Objectives
By the end of this lesson participants will have:
•

Introduced themselves to the group

•

Agreed upon norms and learning expectations for the session

•

Completed a pre-test to assess their current knowledge of facilitation and training

•

Received a brief overview of the LVIF project and its purpose

GITA Component: Introduction of LIVT and its significance
Activities:
Registration and Pre-Test for participants
Introductions of participants
Review of lesson objectives and purpose of overall workshop, including LIVT
Establish workshop norms and behaviors
Duration
Approximately 60 minutes
Materials
•

Flip chart, markers, tape

•

Name tags, notebooks, pens for participants

•

Pre-written flip charts

•

Room will have computer access, connectivity, and screen to be able to engage with
virtual trainers

•

Handouts – including pre-test and registration sheets, copies of workshop agenda

Why This Lesson?
Workshop participants need to know the purpose of the training, who else is attending the training,
including the lead trainers and facilitators. This lesson introduces the agenda and content of the
training, sets norms of behavior for the training, and helps to bridge the divide between the virtual and
face to face training programs for this series of workshops.
Advance Preparation
Prepare the following flip charts and copies in advance of the workshop:
On a blank flip chart paper, write at the top in large letters “An Effective Facilitator is…”
On another blank sheet of flip chart paper, write at the top in large letters, “Workshop Norms and
Behaviors”
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On another blank sheet of flip chart paper, copy the workshop agenda in letters that are large enough
for participants to see from the back of the room.
Make enough copies of the Pre-Test for each participant to receive one to complete before the
workshop begins.
Make enough copies of the workshop registration template for all participants to sign in before the
workshop starts. The registration sheets will be necessary for documentation at the end of the
workshop.
Note that if this and subsequent lessons are offered virtually, adjustments will have to be made.
Tasks/Discussion/Activities
Registration and Pre-test
Have all participants sign the registration sheet for attendance at the workshop. Have all participants
complete and return the pre-test before the workshop starts.
Introductory activity
Ask participants to introduce themselves by sharing their name, organizational affiliation, and one
characteristic of an effective facilitator or trainer. As you introduce yourself (name, job title, and
organization), select one characteristic of an effective facilitator or trainer and write it on the flip chart.
For example: An effective facilitator or trainer is FLEXIBLE. Then ask each person to write a characteristic
on the flip chart for “An Effective Facilitator Is…” as they introduce themselves.
Once the exercise is finished, review the participant responses with them out loud.
Review the training objectives with participants and answer any questions that might arise.
Review the workshop agenda on the flip chart.
Using the blank flip chart with “Workshop Norms and Behaviors,” ask participants what they think are
appropriate and acceptable behaviors for a workshop setting. You can use “Turn off cell phones, or put
them on mute” as an example. Write down participant responses on the flip chart and post on the wall
when completed for everyone to be reminded during the workshop.
Handouts
Handout 1.1 Workshop agenda
Handout 1.2 Pre-test
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Handout 1.1 Workshop Agenda
Each training can be customized based on the audience and the training objectives.
Example of Four-day Training
Time

Activity

Day 1
9:00–10:30

Welcome and Introductions (arrival, check-in, introductions, agenda review, setting of
norms/expectations, warm-up activity, pre-assessment)

10:30–10:45

Break

10:45–12:15

Session 2: Adult Learning Principles – Why and How?

12:15–1:15

Lunch

1:15–3:00

Session 3: Communicating with Empathy and Respect

3:00–3:15

Break

3:15–4:30

Recap – Session #2 and #3

4:30–5:00

Review and closing for day 1

Day 2
9:00–9:30

Recap of Day 1 (warm-up)

9:30–10:30

Session #4: Appreciative Inquiry

10:30–10:45

Break

10:45–12:15

Cont. session #4

12:15–1:15

Lunch

1:15–3:00

Session #5 – Facilitation vs. Teaching – What’s the Difference

3:00–3:15

Break

3:15–4:30

Recap – Session #4 and #5

4:30–5:00

Review and closing for day 2

Day 3
9:00–9:30

Recap of day 2 (warm-up)

9:30–10:30

Session #6: Creating SMART objectives for your workshop

10:30–10:45

Break

10:45–12:15

Cont. session #6

12:15–1:15

Lunch

1:15–3:00

Session #7 – Creating a Lesson Plan for your workshop

3:00–3:15

Break
12

Time

Activity

3:15–4:30

Review Sessions 6-7

4:30–5:00

Review and closing for day 3

Day 4
9:00–9:30

Recap of day 3 (warm-up)

9:30–10:30

Session #8: Creating a Pre and Post Assessment for your workshop

10:30–10:45

Break

10:45–12:15

Session #9: Facilitating and Negotiating Behavior Change

12:15–1:15

Lunch

1:15–3:00

Session #10: Integrating Facilitation into work with CAHWs

3:00–3:15

Break

3:15–4:00

Plan the way forward

4:00–5:00

Review and closing (post-assessment, certificates, closing circle, group photo)
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Example of Half a Day training Agenda
Time

Activity

9:00–10:00

Welcome and Introductions (arrival, check-in, introductions, agenda review, setting of
norms/expectations)

10:00–11:15

Session #5 – Facilitation vs. Teaching – What’s the Difference

11:15–11:30

Break

11:30–12:30

Session #10: Integrating Facilitation into work with CAHWs

12:30–1:00

Wrap-up, next steps and closing

1:00–2:00

Lunch
Example of a Two-hour Long Workshop Agenda

Time
9:00–9:30
9:30–11:00

Activity
Welcome and Introduction (arrival, check-in, warm-up activity)
Refreshments and snacks offered during the workshop
Plenary: Facilitation vs. Teaching – What’s the Difference Wrap-up, Next Steps and
Closing
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Handout 1.2 Pre- Training Assessment: Facilitation and Training
“Advancing Women’s Participation in the Livestock Vaccine Value Chains in Nepal, Senegal and
Uganda”
Please rate your ability to complete the following activities using the scale:
3=To A Great Extent

2=Intermediate

1=Very Little

0=Not At All

_____Identify the characteristics of an effective facilitator.
_____Describe how Kolb’s Learning Cycle relates to adult learners.
_____Apply Jane Vella’s principles of adult learning when planning and facilitating trainings.
_____Recognize the advantages for engaging adults in intentional learning.
_____Explain why expressing empathy is essential when working with community members.
_____List the components of and create examples of SMART objectives.
_____List the steps in creating a lesson plan and write a sample plan.
_____Describe the steps in negotiating behavior change through self-reflection.
_____Differentiate between facilitation and teaching.
_____Create and adapt trainings for CAHWs that incorporate aspects of effective facilitation.
The main outcomes I hope to gain from this training: _______________________
___________________________________________________________________
___________________________________________________________________
Please write your initials on the back of the pre-training assessment. Thank You!
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Lesson #2: Adult Learning Principles – Why and
How?
Achievement-Based Objectives
By the end of this lesson, participants will have:
o

Examined Kolb’s Learning Cycle as it relates to adult learners

o

Reviewed Vella’s principles of Adult Learning

o

Identified the reasons for engaging adults in intentional learning

o

Engaged in an exercise to understand how participants learn best

GITA Component: Consider Learning Styles of women in communities in which participants work
Activities:
Exercise on “What helps you learn something new”?
Examine Kolb’s Learning Cycle
Review Vella’s Twelve Principles of Adult Learning and the background of Paolo Freire
Discuss why engaging adults in intentional learning exercises is important
Exercise with participants on “How Do You Learn”
Duration
Approximately 90 minutes
Materials
•

Flip chart, markers, tape

•

Handouts – Kolb’s Learning Cycle
Vella’s Twelve Principles of Adult Learning
Individual exercise on “How Do You Learn”

Why This Lesson?
Adults learn in different ways. There are certain principles that will enhance the learning experience for
adults and improve the likelihood of adoption of information and knowledge presented in your
workshop. Principles that can enhance adult learning are based on Jane Vella’s “Twelve Principles for
Effective Adult Learning” and Kolb’s “Cycle of Experiential Learning”. For example:
1. Adults learn best through participation and then transfer what they learned to their own
circumstances. Whenever possible, allow adults to bring in their own experiences to the learning
process. Similarly, adults should be provided with ways to process what they have learned and
how it applies to their own work and lives.
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2. The sequence of activities matters. Adults learn best when they feel as though they can trust the
other participants. It is important to take time during training to develop a sense of trust and
reciprocity among the participants. This includes the use of energizers, icebreakers, and allowing
participants time to introduce themselves. It also requires that simple, less-threatening activities
come before more complex activities.
3. Adults learn best when activities are varied. The same thing over-and-over will result in
disengaged participants. Use many “kinds” of participatory activities interspersed with short
lectures.
4. Everything should have a point and purpose. Adults become impatient when they do not feel as
though they are moving toward a goal or purpose. All activities should be clearly linked to
learning objectives that are communicated to the participants in advance. This will allow them
to see what they will be learning, why it matters, how they can apply it to their lives, and how
they will be asked to demonstrate mastery of the training materials.
(Examples from: Williams, R.J. (2019). Participatory Training for Adult Learners. Activities and Examples
for Trainers in Livestock Systems. Feed the Future Innovation Lab for Livestock Systems. University of
Florida: Gainesville.)
Kolb’s Experiential Learning Cycle
Kolb’s Cycle of experiential learning focuses on four key ideas (see below). When planning training, it is
helpful to consider that these four key stages can be facilitated to structure training based on how
adults learn. David Kolb developed this model in 1984.
1. Concrete Experience: The first stage of the learning cycle is to experience an activity. This refers
to the many participatory activities listed in this guide as well as lecture, field work, or even
sharing past experiences.
2. Reflective Observation: The second stage of the learning cycle is to reflect critically on the
concrete experience.
3. Abstract Conceptualization: At this stage, the learner extracts information learned from their
reflection.
4. Active Experimentation: The fourth stage of the learning cycle is to transfer learning to a
different context. This may include planning for a future experience, modifying for a new
situation, applying information in a different way
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Dr. Jane Vella is an educator who specializes in adult education. Much of her work is based on the earlier
work of Paolo Freire, who was a Brazilian educator. He believed that adults should be actively engaged
in their own learning rather than passive recipients of information. Vella used his philosophies of adult
education to develop twelve principles that help to enhance the learning experiences with adults. When
facilitating training, consider using these principles. They include:
1. Needs Assessment: “Doing an adequate needs assessment is both standard practice and a basic
principle of adult learning, which honors the fact that while people may register for the same program
they all come with different experience and expectations. How can we discover what the group really
needs to learn, what they already know, what aspects of the course we have designed really fit their
situations? Listening to learners’ wants and needs help shape a program that has immediate usefulness
to adults.”
2. Safety: “People need both challenge and safety. When the learning environment does not appear safe
to adult learners, they will disappear or resist the program dramatically to protect themselves.”
3. Sound Relationships: “…Relationship between the instructor and the learner is clearly an important
factor in the learning process. I call this principle sound relationship-which implies there is friendship but
no dependency, fun without trivializing learning, dialogue between [adults] who feel themselves peers.”
4. Sequence/Reinforcement: “Sequence is a vital principle in designing educational events….Nothing is
more confusing to the adult learner than a design that is out of sequence!
We suggest working from: simple to more complex, easy to more difficult, slowly to more quickly, A to
B!”, “Reinforcement is another basic and vital principle for adult learning. The learner needs not only
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time for mastering new knowledge, skills and attitudes, but she or he also needs to have the mastery
reinforced at every possible opportunity.”
5. Praxis: “Praxis means action with reflection. It combines inductive and deductive approaches to
learning…When every learning task is a praxis, you will have immediacy and relevance and highly
motivated learning.”
6. Respect for Learners: “Malcolm Knowles research shows that respect is the prime factor in adult
learning. If learners do not feel respected by the teacher, they will not learn what they might learn.”
7. Ideas/Feeling/Action: “When learning, human beings can use three faculties: the mind, to consider
ideas or cognitive material; the heart, the affective faculty, or feelings; and the muscle, in psychomotor
activities (actions). [The learning-centered approach] stresses that the most effective learning uses all
three aspects of learning as much as possible.”
8. Immediacy: “Without immediacy there is a dullness in the learning situation. The participants are
there, but not there… All the decisions about content, methods, learning tasks, and materials are
directed by this principle of immediacy. If a skill or attitude is not immediately useful to an adult, it is
probably not being learned as effectively as possible.”
9. Clear Roles & Role Development: A teacher can be intent upon a dialogue with an adult learner, but if
the learner sees the teacher as “the professor” with whom there is no possibility of disagreement, no
questioning, no challenge, the dialogue is dead in the water. Adult learners need reinforcement of the
human equality between teacher and student and among students. It takes time for adults to see
themselves and the teacher in a new role.”
10. Teamwork: “Teams provide, in the adult learning experience, a quality of safety that is effective and
helpful. The assurance of safety and shared responsibility available in terms has always proved welcome,
no matter what the cultural setting. Teamwork cannot be taken for granted.”
11. Engagement: “Without engagement, there is no learning! The engagement of learners is not only an
indication that they are learning, it is how they learn.”
12. Accountability: “Who is accountable to whom? First, adult learners are clearly accountable to
themselves. No teacher can learn for a learner. Educators of adults must do all they can to be
accountable to learners by carefully selecting people for courses, conducting LNRAs (Learning Needs &
Resources Assessment), preparing achievement-based objectives, and designing feasible learning
programs.”
Sources used in this lesson:
•
•
•
•

Vella, J. (2002). Chapter 1: Twelve Principles for Effective Adult Learning. Available at:
http://www.globallearningpartners.com/downloads/resources/LTL_Sample_Chapter.pdf
Vella, J. (2002). Learning to listen, learning to teach: The power of dialogue in educating adults.
San Francisco, CA: Jossey-Bass.
Kolb, D. (1984) : http://www.simplypsychology.org/learning-kolb.html
Freire, P. https://newlearningonline.com/new-learning/chapter-2/supporting-material-2/paulofreire-on-education-that-liberates
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•

CARE International. Farmer’s Field Business Schools. (2017). https://care.org/wpcontent/uploads/2020/05/FFBS_1_Facilitation_Tools.pdf

Advance Preparation
Prepare the following flip charts and copies in advance of the workshop:
Write in big letters at the top of a blank flip chart – “What helps you learn something new”?
Write in big letters on the top of a blank flip chart “Key Issues to Consider when Working with Adults”
and include the list below on the flip chart:
a)
b)
c)
d)

Allow adults to bring their own experiences to the learning process
Adults learn best when they feel they can trust the other participants (and facilitator)
Adults learn best when activities are varied – include different types of activities
Adults need to know that information is relevant and useful - all activities should be linked to
clear learning objectives

Create a flip chart with a simple copy of the graphic of Kolb’s Experiential Learning Cycle to review with
workshop participants
Make and provide copies of the “Twelve Principles of Adult Learning” and the “How Do I Learn” exercise
to give the participants at the appropriate times
Tasks/Discussion/Activities
1. Using the flip chart, “What helps you learn something new”? ask participants to give one word
or phrase that helps them learn something new. For example, “Someone demonstrates a new
type of equipment”. Write their responses on the flip chart. When everyone has responded,
review the responses with participants and see if there are repeated responses.
2. Review the flip chart, “Key Issues to Consider when Working with Adults” with participants and
ask if there are any questions.
3. Using the flip chart with the simple drawing of Kolb’s Experiential Learning Cycle, review the
steps with the participants. Ask participants to give you an example of how they might
incorporate each of the four steps during a training on how to vaccinate a goat. Ask participants
about learning styles of the communities they work in, particularly women.
4. Using the handout on “Twelve Principles of Adult Learning”, review each of the steps with the
participants and ask if there are any questions.
5. Hand out the exercise “How Do I Learn” to each participant. Allow them 20 minutes to write
their answers. Have participants share their responses in plenary with other participants when
finished. Are there any common responses that emerge about how the participants learn best?
Handouts
Handout 2.1 Kolb’s Experiential Learning Cycle
Handout 2.2 Twelve Principles of Adult Learning by Jane Vella
Handout 2.3 Individual exercise on “How Do You Learn”
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Handout 2.1: Kolb’s Experiential Learning Cycle
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Handout 2.2: Twelve Principles of Adult Learning
1.Needs Assessment: “Doing an adequate needs assessment is both standard practice and a basic
principle of adult learning, which honors the fact that while people may register for the same program
they all come with different experience and expectations. How can we discover what the group really
needs to learn, what they already know, what aspects of the course we have designed really fit their
situations? Listening to learners’ wants and needs help shape a program that has immediate usefulness
to adults.”
2. Safety: “People need both challenge and safety. When the learning environment does not appear safe
to adult learners, they will disappear or resist the program dramatically to protect themselves.”
3. Sound Relationships: “…Relationship between the instructor and the learner is clearly an important
factor in the learning process. I call this principle sound relationship-which implies there is friendship but
no dependency, fun without trivializing learning, dialogue between [adults] who feel themselves peers.”
4. Sequence/Reinforcement: “Sequence is a vital principle in designing educational events….Nothing is
more confusing to the adult learner than a design that is out of sequence!
We suggest working from: simple to more complex, easy to more difficult, slowly to more quickly, A to
B!”, “Reinforcement is another basic and vital principle for adult learning. The learner needs not only
time for mastering new knowledge, skills and attitudes, but she or he also needs to have the mastery
reinforced at every possible opportunity.”
5. Praxis: “Praxis means action with reflection. It combines inductive and deductive approaches to
learning…When every learning task is a praxis, you will have immediacy and relevance and highly
motivated learning.”
6. Respect for Learners: “Malcolm Knowles research shows that respect is the prime factor in adult
learning. If learners do not feel respected by the teacher, they will not learn what they might learn.”
7. Ideas/Feeling/Action: “When learning, human beings can use three faculties: the mind, to consider
ideas or cognitive material; the heart, the affective faculty, or feelings; and the muscle, in psychomotor
activities (actions). [The learning-centered approach] stresses that the most effective learning uses all
three aspects of learning as much as possible.”
8. Immediacy: “Without immediacy there is a dullness in the learning situation. The participants are
there, but not there… All the decisions about content, methods, learning tasks, and materials are
directed by this principle of immediacy. If a skill or attitude is not immediately useful to an adult, it is
probably not being learned as effectively as possible.”
9. Clear Roles & Role Development: A teacher can be intent upon a dialogue with an adult learner, but if
the learner sees the teacher as “the professor” with whom there is no possibility of disagreement, no
questioning, no challenge, the dialogue is dead in the water. Adult learners need reinforcement of the
human equality between teacher and student and among students. It takes time for adults to see
themselves and the teacher in a new role.”

22

10. Teamwork: “Teams provide, in the adult learning experience, a quality of safety that is effective and
helpful. The assurance of safety and shared responsibility available in terms has always proved welcome,
no matter what the cultural setting. Teamwork cannot be taken for granted.”
11. Engagement: “Without engagement, there is no learning! The engagement of learners is not only an
indication that they are learning, it is how they learn.”
12. Accountability: “Who is accountable to whom? First, adult learners are clearly accountable to
themselves. No teacher can learn for a learner. Educators of adults must do all they can to be
accountable to learners by carefully selecting people for courses, conducting LNRAs, preparing
achievement-based objectives, and designing feasible learning programs.”
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Handout 2.3: HOW DO I LEARN?
Background:
You have been asked to teach a group of farmers how to vaccinate their goats against a contagious
disease. You have never done this before and need to learn how to do it so that you can teach and
demonstrate to the farmers. There are a number of different ways you can learn this information.
Select the way you learn new information best from the list below. If you learn in more than one way,
number the ways you learn with the best as #1, second best as #2, etc. Write a brief description after
your selection(s) as to why this is the best method(s) for you to learn. Then consider the women in rural
communities that you work in, and what might be their preferred learning styles.

___Hands-on demonstration _______________________________________________________

___Listening to a lecture __________________________________________________________

___Reading a training manual _______________________________________________________

___Listening to the radio with an expert talking on the activity _____________________________

___Reading a poster with illustrations and simple text describing the activity

___Virtually works best for me – videos, podcasts, etc. _______________________

___Other ___________________________________________________________
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Lesson #3: Communicating with Empathy and
Respect
Achievement-Based Objectives
By the end of this lesson, participants will have:
•

Defined and identified ways of expressing empathy

•

Shared an example of a work situation in which empathy was/could have been used

•

Practiced demonstrating empathy and respect in a field situation

GITA Component: Examining empathy in a rural community by incorporating an intersectionality
approach
Activities:
Exercise on What is Empathy?
Review Four Skills for Improving Empathy handout
Review Showing Respect handout
Role Play on Demonstrating Empathy and Respect with Farmers
Duration – Approximately 90 minutes
Materials
•

Flip chart, markers, tape
Handout – Four Skills for Improving Empathy, Showing Respect

Why This Lesson?
Empathy has been found to help facilitate behavior change 1. Developing empathy and showing respect
improves relationships with others and enhances your ability to help people address barriers to behavior
change. In this lesson we will explore different emotions that occur within your work situation, and how
demonstrating empathy and respect will improve chances that people will adopt tools or techniques
that you are trying to facilitate.
Advance Preparation
1) Write in large letters at the top of a blank flip chart “What is Empathy”?
2) On another flip chart, write the definition of Empathy:
Empathy is the ability to:
Understand and share the perspective, emotions, and feelings of another person. Their reality is their
truth.
Put yourself in someone else’s shoes (or imagine what it would be like to be in their situation)
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Be able to connect with something in yourself that knows how the other is feeling and share it
3) Write in large letters at the top of a blank flip chart How do you Demonstrate Respect?
Tasks/Discussion/Activities
Activity 3.1 What is Empathy? Ask participants to define in a few words the term “empathy”. Capture
their responses on the flip chart you prepared previously.
When they have finished, share the following definition of empathy:
The ability to:
• Understand and share the perspective, emotions, and feelings of another person. Their
reality is their truth.
• Put yourself in someone else’s shoes (or imagine what it would be like to be in their
situation)
• Be able to connect with something in yourself that knows how the other is feeling and
share it
If you have access to the internet and the ability to project a video, this is a short video on “What is
Empathy” you could show participants.
Brene Brown “What is Empathy”? https://www.youtube.com/watch?v=1Evwgu369Jw
1) Ask participants to think about a time recently when they showed empathy toward someone else
or when someone showed empathy toward them. As the facilitator, you may want to first share
a personal example that is simple and clear.
2) After allowing a few moments to think, have participants break into pairs and work with
someone they have not worked with already. Ask them to share an empathy experience with
their partner.
3) After a few minutes, while the participants are still in pairs, ask them to think of a time recently
when someone did not show them empathy, and ask them to share their example with the same
partner. Encourage them to choose an example that is personal but that they feel comfortable
sharing with the group.
4) Have the whole group come back together and allow participants to share any interesting
stories they heard during the activity.
If needed, ask participants:
• How did you feel when someone did not show you empathy? How did you react?
• How was that different from the feelings you had when you were shown empathy?
Activity 3.2 Four skills for Improving Empathy
Hand out and review the Four Skills for Improving Empathy with participants.
Activity 3.3 Showing Respect - Ask participants how they demonstrate respect for another person in the
rural communities they work in. Ask them to consider an intersectionality approach (i.e. age, caste,
education, etc.) in their responses. Capture their responses on the flip chart you prepared previously.
Activity 3.4 Role Play on Demonstrating Empathy and Respect with Rural Farmers
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Break participants into groups of 5 people. In each group, have the participants select a person who will
be the animal health worker who is visiting a farmer’s group to check on the health of their goats. The
remaining group members will be male and female farmers from a rural, isolated community.
Tell participants that the farmers have received one training on how to feed and manage the health of
their goats, however there was only one woman in the group who was able to attend. After inspecting
the goats, it doesn’t appear that much of the training has been applied, as the goats are skinny and
haven’t been vaccinated. The animal health worker needs to talk with the farmers to inquire why the
training has not been applied in a way that will demonstrate empathy and respect.
Give the groups about 20 minutes to prepare the role play, and then 5 minutes to present their play.
Have the groups that are not performing form a large circle around the group that is performing and
take notes on the conversation to determine whether the language used demonstrates empathy and
respect for the farmers.
Discuss the findings with all the groups after all plays have been performed. What did they see and hear
that indicated that empathic listening and respect was occurring with all the farmers?
Sources used in this lesson:
•

•

Clark, B.J. et al. 2013. Facilitators and barriers to initiating change in medical intensive care unit
survivors with alcohol use disorders: A qualitative study. Journal of Critical Care 28(5): 849–856.
doi: 10.1016/j.jcrc.2013.06.011. Epub 2013 Jul 19. Available at:
www.ncbi.nlm.nih.gov/pubmed/23876701
Brene Brown “What is Empathy”? https://www.youtube.com/watch?v=1Evwgu369Jw

Handouts
Handout 3.1 Four Skills for Improving Empathy
Handout 3.2 Showing Respect
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Handout 3.1: Four Skills for Improving Empathy
1. Ability to Read Emotion
•

Pay close attention to: − Words spoken − Verbal tone − Facial expressions − Body language

2. Ability to Appropriately Express Emotions
•
•

•

Use “I” statements, not “you” statements. For example: “I feel worried that you haven’t been
coming to the clinic,” rather than “You didn’t come to the clinic.”
Pay attention to and adjust your nonverbal expressions when interacting with participants. This
can include things such as crossed arms or a bored/upset facial expression, based on the cultural
norms of the area.
Recognize negative emotions and use control methods: − Take a deep breath and breathe
slowly. − When you know your advice will create difficulties for participants, begin with an
empathetic statement that shows you understand their feelings. Then explain why the change
you are suggesting is important. For example: “I realize it’s hard to walk two miles to the clinic. I
can understand why you would rather just go to the corner store. But it’s important that you get
the medicine at the clinic, because the corner store medicine doesn’t work.” − Leave the
situation, if necessary. For example, if you feel angry and think you will not be able to express
your emotions appropriately at that moment, walk away.

3. Accept Differences and Show Respect
•
•
•

Remember that you are trying to change the behavior, not the person.
Explore with people how behavior change is possible while accepting differences of opinion or
belief.
Ask questions to understand what could encourage people to change their behavior.

4. Ability to Listen Effectively
•

Use listening and rephrasing skills (e.g., restate or summarize in your own words what you have
heard). For example: “So I want to make sure I understand. You are feeling frustrated about this
because you don’t have enough time”.

Sources used in this handout:
•

The FSN Network and CORE Group. 2015. Make Me a Change Agent: A Multisectoral SBC
Resource for Community Workers and Field Staff. Washington, DC: The TOPS Program.
https://coregroup.org/wp-content/uploads/mediabackup/documents/Resources/Tools/MMCA_English_Final.pdf
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Handout 3.2: Showing Respect
1. Get to know the people you are working with.
• Learn the names of the people you are working with and get to know the individual
members of your team, members of the community, and family members. Allow them
to get to know you as well.
• Always call people by their name or their respectful title.
• Learn about each family’s life and show your understanding of their difficulties and
challenges.
2. Practice good verbal and nonverbal communication skills.
• Greet people in a culturally appropriate way.
• If it is normal for this culture, look at people when you speak with them.
• Listen carefully and thoughtfully.
• If appropriate and safe, communicate with people one-on-one (not only in large
groups).
3. Actively listen to others.
• Create a safe and open environment to encourage people to share their ideas and
opinions.
• Give people a chance to discover their answers and insights.
• Ask open-ended questions about what people already know about the topic you are
discussing.
4. Create an environment in which people can be themselves without feeling judged.
• Show that you understand and appreciate people’s knowledge and the positive, healthy
behaviors they already are using.
• When sharing new information, find out what people already know about the topic
before adding information.
5. Remain humble.
• Encourage people to ask questions and answer these questions to the best of your
ability.
• Acknowledge when you do not have an answer for a situation.
• If you do not know the answer to a question, say that you do not know but will find out.
Sources used in this handout
•

The FSN Network and CORE Group. 2015. Make Me a Change Agent: A Multisectoral SBC
Resource for Community Workers and Field Staff. Washington, DC: The TOPS Program.
https://coregroup.org/wp-content/uploads/mediabackup/documents/Resources/Tools/MMCA_English_Final.pdf
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Lesson #4: Appreciative Inquiry
Achievement-Based Objectives
By the end of this lesson, participants will have:
•

Defined appreciative inquiry

•

Conducted an appreciative interview

GITA Component: Understand how Appreciative Inquiry can improve training with women’s
groups and other vulnerable populations
Activities:
Mini lecture on What is Appreciative Inquiry?
Review Steps to using Appreciative Inquiry
Reflective exercises on using Appreciative Inquiry
Duration – Approximately 60 minutes
Materials
•

Flip chart, markers, tape
Handouts – Steps to Appreciative Inquiry

Why This Lesson?
What is “Appreciative Inquiry”? Why is it important for your work?
“Appreciative Inquiry” (AI) is an approach that focuses on what is working rather than what is not
working. It focuses on strengths rather than weaknesses and, can be applied to both our personal as
well as professional lives. It stems from trying to change the business–organizational approach to
problem solving that focuses on deficits (what is lacking) rather than assets (what an organization or
community has). Appreciative inquiry allows us to see that what we call “reality” is defined by what we
CHOOSE to see, what we CHOOSE to think and talk about, and what we CHOOSE to act upon. We have
the capacity to create the kind of future we desire.
There are several different ways to approach using AI in our work. One method is to consider the
following steps, that focus on engaging others from a positive, inquiring attitude rather than telling
them what is wrong with their actions or thoughts.
Steps in Appreciative Inquiry:
1) DEFINE – What is the desired outcome of the conversation or meeting? Knowing what is desired
in advance helps to create the questions and approach used with the individual or group.
2) DISCOVER – What are our strengths? (rather than weaknesses) Discuss with the individual or
group what they have rather than don’t have to guide the conversation or training.
Understanding their situation will assist the flow of the conversation.
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3) DREAM – What would we like the future to look like? How would we like to see things or feel
about our situation? This is an opportunity to help others consider options they may not have
considered previously from a hopeful perspective.
4) DESIGN – How can we implement what we have dreamed of? This is an opportunity to create
specific plans to be implemented by the individual or group. Don’t forget to include some type
of follow-up plan.
5) DEPLOY – Implementing the plan created above is critical for change. Work with the individual
or group to support their efforts and provide encouragement.
Sources used in this lesson:
•
•

https://positivepsychology.com/appreciative-inquiry/
https://positivepsychology.com/appreciative-inquiry-process/

Advance Preparation
Make sufficient copies of Handout 4.1 “Steps to Appreciative Inquiry” for participants.
Using a blank flip chart, write the following questions in large letters:
What do you value most about working with your group(s)?
What has been one of the best experiences you’ve had working with your group(s)?
What group achievement are you most proud of?
What new and exciting things are happening in your group(s)?)
Use these questions for the activity “Conducting Appreciative Interviews”
Tasks/Discussion/Activities
Ask participants “What tends to happen when we focus predominately on problems in our life or work?”
Discuss responses.
Provide a mini lecture on “What is Appreciative Inquiry” using information provided above.
Review Handout 4.1 “Steps in Appreciative Inquiry” with participants. Answer any questions that may
arise.
Divide the participants into two groups and have them answer the following questions:
Group #1 – What do you like most about garbage/trash/rubbish? What is the best experience you’ve
had with garbage/trash? What new and exciting things are happening with garbage/trash?
Group #2 – What do you dislike most about garbage/trash? What is the worst experience you’ve had
with garbage/trash? What are the major problems with garbage/trash?
Ask the groups to share their responses and reflect on how each group felt during the exercise. How did
each group view garbage/trash? How does what we pay attention to affect our feelings and possible
behavior in the future?
Conducting Appreciative Interviews
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Ask participants to find a partner. Explain the interview process…each person takes turns asking and
answering the questions. Participants have approximately 30 minutes to complete this exercise.
•
•
•
•

What do you value most about working with your group(s)?
What has been one of the best experiences you’ve had working with your group(s)?
What group achievement are you most proud of?
What new and exciting things are happening in your group(s)?)

When the interviews are completed, discuss how the participants felt about the experience and reflect on
what the outcome would have been if we had asked the questions using a more problem-oriented
orientation:
•
•
•

What do you dislike most about working with your group(s)?
What is one of the worst experiences you’ve had working in your group(s)?
What are the major problems currently facing your groups?

Handouts
Handout 4.1 - Steps in Appreciative Inquiry:
1) DEFINE – What is the desired outcome of the conversation or meeting? Knowing what is desired
in advance helps to create the questions and approach used with the individual or group.
2) DISCOVER – What are our strengths? (rather than weaknesses) Discuss with the individual or
group what they have rather than don’t have to guide the conversation or training.
Understanding their situation will assist the flow of the conversation.
3) DREAM – What would we like the future to look like? How would we like to see things or feel
about our situation? This is an opportunity to help others consider options they may not have
considered previously from a hopeful perspective.
4) DESIGN – How can we implement what we have dreamed of? This is an opportunity to create
specific plans to be implemented by the individual or group. Don’t forget to include some type
of follow-up plan.
5) DEPLOY – Implementing the plan created above is critical for change. Work with the individual
or group to support their efforts and provide encouragement.
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Lesson #5: Creating SMART Objectives for your
Workshop
Achievement-Based Objectives
By the end of this lesson, participants will have:
•

Defined what a SMART objective is

•

Practiced writing a SMART objective for a training

•

Described how SMART objectives contribute to developing a lesson plan

GITA Component: Developing Workshop Objectives with an intersectional approach to
incorporate GITA
Activities:
Mini lecture on SMART Objectives
Writing a SMART Objective
Case study on Developing SMART Objectives for a Workshop
Duration
Approximately 60 minutes
Materials
•

Flip chart, markers, tape

•

Handouts – Writing a SMART Objective, Case study on Developing SMART Objectives for
a Workshop

Why This Lesson?
It is important to be able to determine if participants have learned something in your workshop. They
can either demonstrate this by re-creating what they learned (i.e., trimming a goat’s foot), or by using
an assessment tool to determine knowledge gained (i.e., pre- and post-workshop questionnaires). One
of the ways we help participants learn is by creating “SMART” learning objectives for each lesson. These
will help participants know what they will be learning. A “SMART” learning objective is: S – Specific: says
exactly what the learner will be able to do. M – Measurable: can be observed by the end of the training
session(s). A – Attainable: for the participants within scheduled time and specified conditions. R –
Relevant: to the needs of the participants. T – Time-bound: achievable by the end of the training
session(s).
A learning objective should state exactly what the learner will be able to do at the end of training and
should be an observable action. A well written learning objective will include: 1. A time frame for
completing the objective 2. A focus on the participant 3. An observable action 4. The object of the
training (topic, skill, attitude) 5. May include any specific conditions or criteria under which the objective
must be completed.
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Example of a SMART objective: “By the end of this workshop, the community animal health workers will
be able to demonstrate how to vaccinate an adult goat, using the correct dosage and needle
techniques”.
Writing a SMART Learning Objective:
The most important (and helpful) aspect of developing learning objectives is making clear what the
participants must be able to do at the end of training and, align the objectives with appropriate activities
in the workshop.
The following steps are helpful in writing SMART learning objectives.
1. Prior to creating a workshop, it is important to learn as much as possible about the target audience.
For example: a. Demographics (age, sex, ethnicity, caste, etc.) b. Location (where are they from) c.
Background (Education) d. Experience (knowledge, skills, attitudes prior to training) e. Literacy and
numeracy level f. Availability and desire to participate in training.
2. Brainstorm all the knowledge (topics and information), skills, and/or attitudes that the participants
must have in order to address the identified training issue.
3. Categorize the brainstorm into “must know” “nice to know” and “does not need to know now.” This
will allow for prioritization and streamlining of information to address in the training. The timeframe for
training may be important in this process. For example, what can realistically be covered in a two-hour
training versus an eight-hour training? The categories are often based on the order in which the
knowledge, skills, and/or attitudes must be learned.
4. Make the items participant centered. For example, rather than stating “the facilitator will teach about
goat vaccination,” focus on the participant by rewording to “the community animal health worker will
be able to vaccinate a goat at the end of the workshop.”
5. Add a measurable action word and rewrite into a logical sentence. For example, “the community
animal health worker will list the appropriate steps for vaccinating a goat.” Either the CAHW will be able
(or not) to list the appropriate steps, so it is measurable.
6. If desired, add a condition and criteria to make the learning objective more specific. For example, “the
community animal health worker will list the appropriate methods for vaccinating a goat, accurately.”
8. Make sure the objective is SMART. For example, “At the end of this training, the community animal
health worker will be able to list the appropriate steps for vaccinating a goat, accurately”.
Sources used in this lesson:
•

Williams, R.J. (2019). Participatory Training for Adult Learners. Activities and Examples for
Trainers in Livestock Systems. Feed the Future Innovation Lab for Livestock Systems. University
of Florida: Gainesville.

Advance Preparation
On a blank flip chart write the definition of a SMART Objective:
A “SMART” learning objective is:
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S – Specific: says exactly what the learner will be able to do.
M – Measurable: can be observed by the end of the training session(s).
A – Attainable: for the participants within scheduled time and specified conditions.
R – Relevant: to the needs of the participants.
T – Time-bound: achievable by the end of the training session(s).
Make copies of Writing a SMART Objective for all participants
Tasks/Discussion/Activities
Ask participants if they know what a SMART objective is? After they have responded, review the flip chart
for the definition of a SMART objective. Ask them why it might be important for workshop participants
they are training to have SMART objectives. Capture the responses on a flip chart.
Hand out Writing a Smart Objective and review it with participants.
Case study on Developing SMART Objectives for a Workshop
Break participants into smaller groups of 4-5 people. Make sure they are mixed groups of men and
women.
Hand out case study and review the directions with participants. Have them complete the case study and
share their responses in plenary with all workshop members.
Ask participants:
•
•
•

What was the most challenging part of creating a SMART objective?
Were you able to make them measurable?
How does creating SMART objectives help you think about developing workshop content?

Handouts
Handout 5.1 Writing a SMART Objective
Handout 5.2 Case study on Developing SMART Objectives for a Workshop

35

Handout 5.1 Writing a SMART Learning Objective
The following steps are helpful in writing SMART learning objectives.
1. Prior to creating a workshop, it is important to learn as much as possible about the target audience.
For example: a. Demographics (age, sex, ethnicity, caste, etc.) b. Location (where are they from) c.
Background (Education) d. Experience (knowledge, skills, attitudes prior to training) e. Literacy and
numeracy level f. Availability and desire to participate in training.
2. Brainstorm all the knowledge (topics and information), skills, and/or attitudes that the participants
must have in order to address the identified training issue.
3. Categorize the brainstorm into “must know” “nice to know” and “does not need to know now.” This
will allow for prioritization and streamlining of information to address in the training. The timeframe for
training may be important in this process. For example, what can realistically be covered in a two-hour
training versus an eight-hour training? The categories are often based on the order in which the
knowledge, skills, and/or attitudes must be learned.
4. Make the items participant centered. For example, rather than stating “the facilitator will teach about
goat vaccination,” focus on the participant by rewording to “the community animal health worker will
be able to vaccinate a goat at the end of the workshop.”
5. Add a measurable action word and rewrite into a logical sentence. For example, “the community
animal health worker will list the appropriate steps for vaccinating a goat.” Either the CAHW will be able
(or not) to list the appropriate steps, so it is measurable.
6. If desired, add a condition and criteria to make the learning objective more specific. For example, “the
community animal health worker will list the appropriate methods for vaccinating a goat, accurately.”
8. Make sure the objective is SMART. For example, “At the end of this training, the community animal
health worker will be able to list the appropriate steps for vaccinating a goat, accurately”.
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Handout 5.2: Case study on Developing SMART Objectives for a Workshop
You have been asked to develop and facilitate a one-day workshop with a mixed group of adult farmers
(male and female) from different ethnicities or castes. The workshop focus will be on training
participants how to improve the feeding of their small livestock (sheep and goats) to increase
productivity. You know that some of the participants have low literacy levels, and the women and other
vulnerable people may not feel comfortable speaking in public.
Using information you have learned so far in this workshop about Adult Learning Principles, GITA and
creating SMART objectives, create a list of SMART objectives that will be appropriate for participants in
this one-day workshop to ensure they have learned the content.
SMART Objectives:
1 Example: “By the end of this workshop, participants will be able to demonstrate the relationship of
feeding a balanced ration to increasing productivity in sheep and goats”.

2

3

4

5
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Lesson #6: Creating a Lesson Plan for your
Workshop
Achievement-Based Objectives
By the end of this lesson, participants will have:
•

Identified the steps in creating a lesson plan

•

Practiced how to write a lesson plan

GITA Component: Using an intersectional approach to create a Workshop Lesson Plan
Activities:
Mini lecture on Creating a Lesson Plan
Create a lesson plan for a workshop
Duration
Approximately 60 minutes
Materials
•

Flip chart, markers, tape

•

Handouts – Lesson Plan template
Steps in Creating a Lesson Plan
Create a Lesson Plan for your Workshop

Why This Lesson?
When developing a workshop there are several steps you need to consider in advance to improve the
chances for success. These include, but are not limited to, the following questions. Answers to these will
help you create a lesson plan for your workshop:
1. What is the problem or issue that you are addressing? What is the reason for the training?
2. What aspects of the problem or issue can be addressed through training? Is it the best way to
address the problem?
3. Who is (are) the target audience for training? Men? Women? Age? Education? Ethnicity?
4. What are the assumptions you are making about the participants? Literate? Able to travel to
training site?
5. What are the constraints you may face? Lack of electricity? Distance to training location?
Seasonal demands on participants? Lack of childcare?
Once you have identified these issues, you can brainstorm ideas around the central problem you are
trying to address in the training. During this brainstorming you can create a list of possible activities to
address the problem. Organize the brainstormed activities by logical sequence, and then create SMART
objectives for the activities in a format that will make sense to the participants. Consider how you will
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assess the learning of participants at the beginning and end of the workshop, with either written
assessments, or practical demonstrations of what was learned.
It may be helpful to use a lesson plan template (see later in the lesson) to organize your workshop, and
help you understand what activities occur in what sequence, and what materials might be needed for
each activity.
Advance Preparation
Make copies of Steps in Creating a Lesson Plan for all participants
Make copies of Create a Lesson Plan for your Workshop
Make copies of the Lesson Plan template
Tasks/Discussion/Activities
Ask participants if they have ever attended a workshop or training that appeared to be disorganized and
not well planned? How did they feel about the experience? What factors made the training seem
disorganized?
Then, ask participants if they have ever attended a workshop or training that was well organized and
obviously planned in advance? How did they feel about that experience? In what ways was the training
organized and well planned?
Tell participants that creating a Lesson Plan in advance of the workshop will help both the facilitator and
the participant as everyone knows what will happen when, and what materials are needed to
successfully do each activity.
Hand out Steps in Creating a Lesson Plan and review with participants. Answer any questions that may
arise.
Hand out a copy of the Lesson Plan template to each participant and review with them the columns on
the template. We will use this template on the next exercise.
Hand out a copy of Create a Lesson Plan for your Workshop to each participant and review the
instructions. Give participants about 20 minutes to complete the Lesson Plan Template based on the
workshop that is being developed. After everyone is finished, ask participants to share some of their
objectives and activities with the plenary group.
Ask the plenary: Are the objectives that people described measurable? Specific? Time-bound? If not, how
could they be changed?
Handouts
Handout 6.1 Steps in Creating a Lesson Plan
Handout 6.2 Lesson Plan template
Handout 6.3 Create a Lesson Plan for your Workshop
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Handout 6.1: Steps in Creating a Lesson Plan
Before creating a workshop, write down the answers to these questions:
•
•
•
•
•
•
•
•

What is the problem or issue that you are addressing? What is the reason for the training?
What aspects of the problem or issue can be addressed through training? What is the best
way(s) to address the problem?
Who is (are) the target audience for training? Men? Women? Age? Education? Ethnicity?
What are the assumptions you are making about the participants? Literate? Able to travel to
training site?
Brainstorm ideas around the central problem you are trying to address in the training
Create a list of possible activities to address the problem for the training
Create SMART objectives for the activities. Think about how much time each activity will take
Determine how you will assess what the participants learned during the workshop based on the
objectives
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Handout 6.2: Lesson Plan Template
OBJECTIVE
I. By the end of the
workshop, participants
will be able to
demonstrate correct
trimming of a goat’s
foot.

ACTIVITY
Goat foot trimming

ACTIVITY DESCRIPTION
Give brief presentation
with slides of correct
trimming of goat’s feet.
Demonstrate
techniques with live
goat.
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TIME REQUIRED
1 hour

Handout 6.3: Create a Lesson Plan for your Workshop
You have been asked to develop and facilitate a one-day workshop with a mixed group of adult farmers
(male and female) from different ethnicities. The workshop focus will be on training participants how
and why to vaccinate their small livestock (sheep and goats) to increase productivity and reduce spread
of disease. You know that some of the participants have low literacy levels, and that women may not
feel comfortable speaking in public. They may also have difficulty accessing the training location due to
cultural norms restricting women’s travel. The participants have not received any previous training, and
there is a concern by local veterinary officers that the disease is spreading.
Using the Lesson Plan template, create SMART workshop objectives and activities that will result in the
participants understanding the need for vaccinations, as well as how to vaccinate their animals.
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Lesson #7: Creating a Pre and Post Assessment for
your Workshop
Achievement-Based Objectives
By the end of this lesson, participants will have:
•

Examined the importance of assessing workshop participants’ learning

•

Identified methods for assessing the knowledge and skills of workshop participants

•

Created assessment questions for a workshop

GITA Component: Integrating a gender and intersectional approach into developing assessment
tools
Activities:
Mini lecture on the importance of assessing learning in workshop participants
Case study on developing workshop assessment questions
Duration
Approximately 60 minutes
Materials
•

Flip chart, markers, tape

•

Handouts – Case study on Developing Workshop Assessment Questions

Why This Lesson?
When developing a workshop, our goal is to address a problem or situation that needs to be changed.
Once we understand the audience we will be working with, developed SMART objectives for addressing
the problem, and created a lesson plan, we need to consider how we will assess the participants’
learning. In many cases, participants will receive an assessment form (or skills test) before starting the
workshop to determine their level of knowledge and expertise in the workshop topic. After completing
the workshop, they will again be given the same test (either written, oral or demonstration) to assess
how much information and skills they have gained. Information from these pre and post workshop
assessments can assist the facilitator in understanding where there maybe gaps in the workshop that
need to be addressed if participants have not learned the required information.
To create a written pre and post workshop assessment, the facilitator can use portions of the SMART
objectives that have been created for the workshop. For example, if one of the objectives of your
workshop is “At the end of this workshop, participants will be able to list the characteristics of a good
facilitator”, then one of the assessment questions could be “I am able to list the characteristics of a good
facilitator”. Participants can use a sliding “Likert scale” to answer this question, based on their level of
knowledge or expertise. There is an example of a pre-workshop assessment using this method at the
end of this lesson.
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Another method of assessing participant learning is for them to show mastery of a skill or knowledge
through demonstrating that skill or speaking about it after the workshop. For example, if you are
showing participants how to trim a goat’s foot, you can also discuss why this needs to occur on a regular
basis. Afterwards, you could have the participants show you individually that they know how and why to
trim goat feet.

Sources used in this lesson:
•

https://www.dummies.com/home-garden/hobby-farming/raising-goats/how-to-trim-a-goatshooves/

Advance Preparation
Make copies of Case Study on Developing Workshop Assessment Questions
Tasks/Discussion/Activities
Ask participants:
In workshops or school, how do you know that you learned something?
What methods were used to determine whether or not you learned something?
Capture responses on a flip chart.
Using the information presented above in Why this Lesson? Discuss different types of assessment,
including written pre and post workshop assessments, and demonstrating mastery of skills.
Ask participants “Which type of assessment would be more appropriate for the populations you work
with?” Discuss how understanding the audience also informs what type of assessment you would choose.
For example, if you are working with low literacy populations, it would be more appropriate to assess via
demonstration or orally.
Handouts
Handout 7.1: Case Study on Developing Workshop Assessment Questions
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Handout 7.1: Case Study on Developing Workshop Assessment Questions
You have been asked to develop and facilitate a one-day workshop with a mixed group of adult farmers
(male and female) from different ethnicities. The workshop focus will be on training participants how
and why to vaccinate their small livestock (sheep and goats) to increase productivity and reduce spread
of disease. You know that some of the participants have low literacy levels, and that women may not
feel comfortable speaking in public. They may also have difficulty accessing the training location due to
cultural norms restricting women’s travel. The participants have not received any previous training, and
there is a concern by local veterinary officers that the disease is spreading.
Prior to starting the workshop, you want to assess the participants’ knowledge and skills on
understanding the use and administration of vaccines. You also want to assess the knowledge gained at
the end of the workshop using the same method (s). Using the information learned so far in our
workshop, create a pre and post assessment that will incorporate the workshop objectives. You can use
previous lesson’s templates or guidelines to create objectives that will be measured by the assessment
tool (s). Remember, assessment can use multiple forms, not only written but oral and demonstration!
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Example of Pre- and Post-training Assessment
“Empowering CAHWs for Success”
Name: _____________________________________
Rate your ability to complete the following activities using the following scale:
3=To A Great Extent
2=Somewhat 1=Very Little 0=Not At All
_____

List the characteristics of an effective facilitator.

_____

Explain why examining the roles and responsibilities of men and women within the
vaccine value chain is important for agricultural workers.

_____

Discuss “intersectionality” and how it might affect women’s ability to participate in
the vaccine value chain.

_____

Demonstrate how business and communication skills can be used to assist women
Community Animal Health workers be more successful.

_____

Create a more inclusive vaccine value chain focusing on gender and intersectionality
issues.

_____

List the stages of Group Development and methods to minimize group conflict.

_____

Create training materials that integrate gender and intersectionality approaches.

_____

Develop and facilitate gender and intersectionality trainings in the field.

The main reason I am attending this workshop is: ___________________________________________
____________________________________________________________________________________
____________________________________________________________________________________

46

Lesson #8: Facilitation vs. Training – What’s the
Difference?
Achievement-Based Objectives
By the end of this lesson, participants will have:
•

Analyzed the differences between facilitation and training and when to use both
types with adults

•

Examined the relationship between Adult Learning principles and facilitation
techniques

•

Identified the importance of audience demographics, and its impact on facilitation

•

Demonstrated the skills needed to be an effective facilitator

•

Practiced facilitation techniques

GITA Component: Discussing key considerations when working with female participants
Activities:
Mini lecture on facilitation and teaching
Review steps needed for good facilitation and workshop preparation
Review how to gather audience demographics and its importance for workshop preparation
Exercise on facilitating a workshop with rural women and men
Duration
Approximately 90 minutes
Materials
•

Flip chart, markers, tape

•

Handouts – Key Considerations when Working with Female Participants; Creating a
Facilitated Workshop – Additional Considerations; Facilitating a Workshop with a Mixed
Audience

Why This Lesson?
Do you consider yourself a teacher, a facilitator or both? What is the difference between teaching and
facilitation? Can you do both? What are the pros or cons of each type? These are questions that need to
be considered when developing and delivering a workshop to adults.
Teaching involves the passing on of information and/or knowledge to participants, usually in a formal
setting such as a classroom. Most people attend some type of schooling as they grow to adulthood, and
the teacher is the “expert” related to the information that is passed on. Students frequently memorize
the material, without thinking about its application or relevance. Teaching can be an efficient method of
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passing on information quickly, with everyone receiving similar information. However, based on the
principles of Adult Learning we learned in the last lesson; teaching is not always the most effective method
for adults.
Facilitation involves the creation of a “learning environment” where both the facilitator and participants
learn from each other. Facilitation recognizes the value of traditional and experiential knowledge and
people’s ability to solve their own problems. Problems are investigated together with the participants
and solutions are practically oriented to maximize adoption. Facilitating allows greater flexibility of
materials and the workshop agenda than a more formal format. It may be helpful to think about the
following steps for facilitating an action plan as you consider developing your workshop, especially if you
are trying to change behaviors.
Steps to facilitate plan for action

do we want to

. What Risk

Sources used in this lesson:
•

Social Analysis and Action (SAA) In Food and Nutrition Security Programming. 2018. CARE
International. https://www.fsnnetwork.org/social-analysis-and-action-global-implementationmanual

Thinking again about key issues related to adult learning principles that we learned in the previous
lesson, how can you incorporate these issues into developing and facilitating a workshop?
a) Allow adults to bring their own experiences to the learning process
b) Adults learn best when they feel they can trust the other participants (and facilitator)
c) Adults learn best when activities are varied – include different types of activities
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d) Adults need to know that information is relevant and useful - all activities should be linked to
clear learning objectives
We will explore how to integrate these key issues into exercises designed to help facilitate workshops.

KEY DIFFERENCES BETWEEN TRAINERS AND FACILITATORS

Source: CARE International. Farmer’s Business Schools (2017). https://care.org/wpcontent/uploads/2020/05/FFBS_1_Facilitation_Tools.pdf
Advance Preparation
Create a flip chart in large letters with the following information to review with participants:
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Understanding Audience Demographics: What is known about the target audience?
• Demographics (age, sex, ethnicity, etc.)
• Location (where are they from? urban or rural?)
• Background (have you worked with them before? any special considerations?)
• Experience (knowledge, skills, attitudes prior to training)
• Literacy and numeracy levels
• Availability and desire to participate in training
Make copies of the handout Key Considerations when Working with Female Participants to review with
participants. Hand this out at the appropriate stage of the workshop.
Make copies of the handout Creating a Facilitated Workshop – Additional Considerations to review
with participants. Hand this out at the appropriate stage of the workshop.
Make copies of the exercise Facilitating a Workshop with a Mixed Audience Hand this out at the
appropriate stage of the workshop.
Tasks/Discussion/Activities
Activity - Understanding Audience Demographics:
Ask participants: "Why does it matter who the audience is when facilitating or training? In what ways do
you adjust your training based on who is present? What considerations do you need to think about when
facilitating or training a group of people?" Capture participant responses on a flip chart.
Using the flip chart that was previously created, Understanding Audience Demographics, discuss what is
known about the target audience with participants. Facilitators need to know the answers to these
questions before creating a workshop.
•
•
•
•
•
•

Demographics (age, sex, ethnicity, etc.). Are workshop participants inter-generational
(multiple ages)? Are participants predominantly male? female? Are they of a particular
ethnic group or caste? How would these demographics affect participation?
Location (where are participants from? urban or rural?) Why might their location affect
their ability to attend workshops?
Background (have you worked with them before? any special considerations?)
Experience (knowledge, skills, attitudes prior to training). What kinds of experience or
training have participants had previously? Will you have an audience that has multiple
levels of experience?
Literacy and numeracy levels – have participants attended primary or secondary school?
Will you need to create training materials that primarily use pictures rather than text?
Availability and desire to participate in training. How to assess these factors?

Ask participants “what are some things they need to consider including women more actively in training”?
After listening to their responses, use the handout Key considerations when working with female
participants to discuss the following items with participants.
1) Timing of meetings? Consider women’s triple roles – domestic, income generating and
community responsibilities, and when is a convenient time to hold meetings to avoid conflicting
with these.
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2) Childcare- if women have young children, this needs to be provided
3) Location of meetings- is it accessible? Safe for women to travel there?
4) Is there a need for male approval to attend meetings? This may be needed to avoid backlash or
violence at home.
5) “Opportunity Cost” – is the information important enough for people to forego other
responsibilities to attend the meetings?
6) Single gender or mixed gender groups?
Consult women and men separately in sex-segregated communities to ensure that women’s
priorities, needs, and motivations, as well as men’s, are reflected in the training design and
implementation.
7) Consider establishing separate women groups to encourage participation and empowerment of
the women first, then use mixed groups of men and women.
Handouts
Handout 8.1: Creating a Facilitated Workshop – Additional Considerations
Handout 8.2: Key Considerations when Working with Female Participants
Handout 8.3: Facilitating a Workshop with a Mixed Audience
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Handout 8.1: Creating a Facilitated Workshop – Additional Considerations
•

Give clear instructions – written or oral. Communicate guidelines and instructions for workshop
activities.

•

Create “workshop rules of conduct” with participants before starting – similar to the “workshop
norms” we discussed in Lesson #1.

•

Understand group dynamics and group management – determine who dominates and who is
reluctant to speak and create opportunities to encourage shy participants. This will create a
more inclusive environment where everyone can participate.

•

Use empathic and active listening and verbal skills to facilitate conversations

•

Use conflict management and consensus-building exercises if needed to keep group moving
towards workshop objectives

•

Listen to participants and stay neutral without demonstrating biases

•

Arrange seating so that everyone can participate. Encourage participants to interact with each
other by using small group exercises that put people in different groups for different activities.
Even if you are under a tree, make sure that everyone can participate.

•

Manage time so that you adhere to agenda (timekeeper and signs). Rotate participants as
timekeepers in the workshop to help stay on time with the agenda.
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Handout 8.2: Key Considerations when Working with Female Participants
•

•
•
•
•
•

•

•

Timing of meetings? Consider women’s triple roles – domestic, income generating and
community responsibilities, and when is a convenient time to hold meetings to avoid conflicting
with these.
Are women even invited to meetings? Who makes the decision about who to invite?
Childcare- if women have young children, this needs to be provided to encourage their
attendance
Location of meetings- is it accessible? Safe for women to travel there?
Using a community building, such as a school or a church will often encourage attendance.
Is there a need for male approval to attend meetings? This may be needed to avoid backlash or
violence at home.
“Opportunity Cost” – is the information relevant enough to offset their other responsibilities?
Think about the Adult Learning principles to engage participants in learning useful and relevant
information.
Single gender or mixed gender groups? Consult women and men separately in sex-segregated
communities to ensure that women’s priorities, needs, and motivations, as well as men’s, are
reflected in the training design and implementation.
Consider establishing separate women groups to encourage women’s participation and
empowerment first, then use mixed groups of men and women.

53

Handout 8.3: Facilitating a Workshop with a Mixed Audience
In this exercise, participants will be able to act out in a role play what they have learned in the workshop
related to facilitating meetings or trainings with adults. The scenario they will act out is training a group
of rural farmers (male and female) in how to vaccinate their small ruminants. It is important to consider
not only the principles of Adult Learning, but key considerations about working with female participants.
After the exercise, discuss the follow up questions with participants.
Role Play:
1) Divide into small groups of 4-5 participants.
2) Select two people to be facilitators in each group. Other participants will be male and
female adult farmers from different local areas, ethnicities, and backgrounds.
3) Develop a short play (5 minutes) that allows the facilitator to use skills learned in our
workshop to teach the farmers how to administer vaccinations.
4) Have each group perform their play as a Fishbowl exercise. (A “Fishbowl” is where the group
performing is in the center of a larger circle composed of all other participants. Participants
not performing take notes on strengths and weaknesses of each play to discuss after all
groups perform).
5) Follow Up Questions:
a) What did you see?
b) Who dominated or was shy in the farmer’s group?
c) How did the facilitator(s) make sure that everyone was included in learning how to
vaccinate?
d) Any suggestions for the group that performed to improve the likelihood that all farmers
learned the skill of vaccinating?
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Lesson #9: Facilitating and Negotiating Behavior
Change
Achievement-Based Objectives
By the end of this lesson, participants will have:
•

Examined the need for self- reflection on personal values and biases before training others

•

Analyzed techniques for engaging participants in self- reflection on biases and behavior
change

•

Identified the steps in negotiated behavior change

•

Practiced a technique for facilitating negotiated behavior change with participants

GITA Component: Integrating intersectionality into a Role Play with farmer group training
Activities:
Mini lecture and exercise on understanding personal biases and values
Review of Steps in Negotiated Behavior Change
Role play in Negotiating Behavior Change with Farmers
Duration
Approximately 60 minutes
Materials
•

Flip chart, markers, tape

•

Handouts

Handouts – Steps in Negotiated Behavior Change; Negotiating Behavior Change with Farmers

Why This Lesson?
Beliefs, attitudes, and values are shaped by the societies we live in. These are influenced by factors like
education, religion, families, culture, etc. We are all affected by our beliefs, attitudes, and values – just
like the people in the communities where we work. A bias is defined as “to feel or show inclination or
prejudice for or against someone or something”. A value is defined as “a person's principles or standards
of behavior; one's judgment of what is important in life”. Many biases and values are unconscious and
learned through socialization processes. Self-reflection encourages us to become aware of and address
these so that they do not reinforce or perpetuate any stereotypes we might hold which could affect our
work.
Negotiating for behavior change means that the development worker works together with a community
member to consider various options and decide what that person will do. In the process, the worker
does not force the person to do something but listens respectfully to what the other person is saying. In
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the end, both people agree with the decision that the other person takes or are willing to live with a
disagreement.
It is important to consider both respect for the other and understand our biases when working towards
behavior change, as sometimes both sides may not agree. In this lesson, we will explore our biases and
values and learn how to minimize these when working in communities that might be different from our
own.
Advance Preparation
Make enough copies of “Steps in Negotiated Behavior Change” and “Negotiating Behavior
Change with Farmers” for all participants
•

Prepare a flip chart with “What are Biases”? written at the top. Prepare another flip chart with
“What are Values”? written at the top.

Tasks/Discussion/Activities
1) Using the flip chart “What are Biases?” ask participants to define the word and give examples of
biases they or others may hold. Capture these on the flip chart. Share the definition with participants and
discuss how these biases listed might influence their work with communities. An example of a “bias” is
“All adult women should be married and take care of their children rather than work outside the home”
2) Using the flip chart “What are Values?” ask participants to define the word and give examples of
values they or others may hold. Capture these on the flip chart. Share the definition with participants and
discuss how these values listed might influence their work with communities. An example of a “value” is
“I will not react to people arguing with me because I believe in controlling my emotions”.
3) Hand out “Steps in the Process of Negotiated Behavior Change” to participants and review steps.
Answer any questions that might arise from the handout. Ask participants how their biases and values
might affect their ability to negotiate behavior change with others?
4) Break participants into small groups of 4-5 people. Hand out “Negotiating Behavior Change with
Farmers” role play. Give groups about 20 minutes to read and develop a short (5 minute) role play. Have
each group perform their role play as a fishbowl exercise with observers noting if the behavior change
technique used by the extension worker will address the desired behavior change. Discuss observations in
plenary when all groups are done using these questions:
1) What did the trainer do to make the female farmer feel at ease about their conversation?
2) Do you think the animal health worker was successful in getting the farmers to change behaviors?
Why or Why not?
3) What could be done differently to enhance the chances of behavior change with the farmers?
Handouts
Handout 9.1: Steps in Negotiated Behavior Change
Handout 9.2: Negotiating Behavior Change with Farmers
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Handout 9.1: Steps in the Process of Negotiated Behavior Change
1. Greet the person and establish confidence. Think about their situation and consider previous work
on empathy and respect provided earlier in the workshop.
2. Ask the person about current behaviors/practices related to the topic or behavior you want to
address.
3. Listen to/reflect on what the person says. Do they have reasons for not changing behaviors?
4. Identify any difficulties/obstacles and possible causes for current behaviors; select one
difficulty/obstacle to work on that might assist with behavior change.
5. Discuss with the person different possible ways to overcome the obstacle or behavior.
6. Recommend and negotiate doable actions: Ask for solutions from the community member; offer
additional options/suggestions and NEGOTIATE with the person to help him/her select one
option/action that he/she can try.
7. Person agrees to try one or more of the options, and the person repeats the agreed upon action.
8. Make an appointment for the follow-up visit to discuss impacts of behavior changes.
Sources used in this handout:
•

The FSN Network and CORE Group. 2015. Make Me a Change Agent: A Multisectoral SBC
Resource for Community Workers and Field Staff. Washington, DC: The TOPS Program.
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Handout 9.2: Negotiating Behavior Change with Farmers
Background
You are an extension agent who is responsible for ensuring that farmers in your region vaccinate their
small ruminants against PPR. Your clientele are small-scale farmers, both male and female, with diverse
backgrounds and ethnicities. It is difficult for them to access the central locations where government
vaccinations occur on an irregular basis, due to lack of transportation and poor communications about
when the vaccinations will occur. There is also a prevalent notion among the farmers that the
vaccinations don’t work. There is a farmer’s cooperative in your region that many of the farmers belong
to which might be receptive to working with the government to host a vaccination site for members.
Using the Steps in the Process of a Negotiated Behavior Change hand-out, create a five- minute role play
with one or two of the group as facilitators and the other group members as male and female farmers
using the information provided above. Perform the role play as a “fishbowl” with other workshop
participants observing and taking notes.
Use these questions to guide the role play:
1. How will you make the farmers feel comfortable that they are being heard when you discuss the
importance of vaccinating their animals? Any special considerations for the female farmers? What
about for elderly owners or disabled farmers? How do you include them in these conversations?
2. What are other possible solutions to the obstacles faced by the farmers to vaccination?
3. What kind of follow up will you do to check on the progress of the proposed behavior change?
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Lesson #10: Integrating Facilitation into Work with
CAHWs
Achievement-Based Objectives
By the end of this lesson, participants will have:
•

Created lesson plans to fit their context based on workshop objectives

•

Completed a Post-Assessment for the Workshop

GITA Component: Participants apply GITA principles to their work via developing lesson plans
Activities: Develop two lesson plans based on workshop modules that address GITA, adult learning
principles, SMART objectives and empathic facilitation
Duration
Approximately 90 minutes
Materials
•

Flip chart, markers, tape

•

Handouts – Template for Creating a Facilitated Lesson Plan

•

Post-training Assessment

Why This Lesson?
We have now reached the end of the Facilitation and Training workshop, and it is time to apply
everything you have learned to create personalized lesson plans for your context. Each audience that we
work with is different and has unique characteristics (revisit Lesson 7 on Audience Demographics). Using
the information, you have gained in this workshop, you will be able to integrate this knowledge into
revising the training activities you currently do using a template.
Advance Preparation
Make enough copies of the “Template for Creating a Facilitated Lesson Plan” for all participants to have
at least three blank templates.
Tasks/Discussion/Activities
Using the Template for Creating a Facilitated Lesson Plan, have each participant select two different
activities they normally do with their clientele, and re-format that activity using a facilitated approach.
Allow 45 minutes per activity to be developed. When participants are finished, have them share one of
their revised activities in plenary.
Handouts
Handout 10.1: Template for a Facilitated Lesson Plan
Handout 10.2 Post-Assessment for the Workshop
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Handout 10.1: Template for a Facilitated Lesson Plan
Name of activity: ________________________________________________________________
Length of time for activity: ________________________________________________________
Location and time for activity: ______________________________________________________
Materials needed: _______________________________________________________________
Audience for activity: _____________________________________________________________
(Include number of participants, sex and average literacy of participants, ethnicity if known)
Any special considerations for participants: _______________________________________________
(i.e., Childcare, permission required, timing of activity, etc.)
SMART objectives for activity: __________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
Method of evaluation for activity: _______________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
How will you ensure that women or other disadvantaged groups of people participate in your activity?
___________________________________________________________________________________
___________________________________________________________________________________
How will you determine if behavior change has occurred after your activity? ______________________
____________________________________________________________________________________
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Handout 10.2: Post-Training Assessment: Facilitation and Training
Please rate your ability to complete the following activities using the scale:
3=To A Great Extent
2=Somewhat
1=Very Little

0=Not at All

_____Identify the characteristics of an effective facilitator.
_____Describe how Kolb’s Learning Cycle relates to adult learners.
_____Apply Jane Vella’s principles of adult learning when planning and facilitating trainings.
_____Recognize the advantages for engaging adults in intentional learning.
_____Explain why expressing empathy is essential when working with community members.
_____List the components of and create examples of SMART objectives.
_____List the steps in creating a lesson plan and write a sample plan.
_____Describe the steps in negotiating behavior change through self-reflection.
_____Differentiate between facilitation and teaching.
_____Create and adapt trainings for CAHWs that incorporate aspects of effective facilitation.
The best parts of this training: ____________________________________________________________
_____________________________________________________________________________________

A new insight I gained from participating in this training: ______________________________________
_____________________________________________________________________________________
One action I will commit to completing because of this training:
_____________________________________________________________________________________
Suggestions for improving this training: ___________________________________________________
_________________________________________________________________________________________
_________________________________________________________________________________________
Please print your initials on the back of the pre-training assessment.

Thank You!
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Slide deck for this Resource Manual
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Advancing Women’s Participation in Livestock Vaccine Value Chains in Nepal, Senegal and Uganda

Slides for Resource Manual 03:
Facilitation and Training
for Community Animal Health Worker trainers working
with livestock vaccine value chains in Karamoja Sub
Region, Uganda

1

Note from authors
The PowerPoint slides should be used in tandem with the resource manual 02 for animal health worker trainers
working with the livestock vaccine value chain: Facilitation and Training.
The slide and the manual in this series were produced in response to increased interest in ensuring that gender and
other intersectional factors that impact the delivery of veterinary service and extension (including vaccination) to
livestock keepers be understood and addressed. Research undertaken by Advancing Women’s Participation in
Livestock Vaccine Value Chains in Nepal, Senegal and Uganda project showed an overall gender-blind approach in the
animal health and livestock vaccination sector. In each target country (Nepal, Senegal and Uganda), the project
mapped the entire livestock vaccine value chain. Using a value chain approach to identify actors along the value chain
highlighted where ignoring gender and intersectional issues could cause problems in livestock disease control which is
the focus of the projects funded by the Livestock Vaccine Innovation Fund.
Understanding gender and intersectional factors are key to addressing behavior change. The approach taken by the
project – a gendered intersectional transformative approach (GITA) – is based on both a women’s empowerment
ideology as well as an intersectional theoretical framework. The context in which livestock vaccinations take place is
as important, if not more important, than animal health factors. When sex, race, disability, and age (among other
factors) prevent owners from getting their animals treated and blinds animal health workers to the needs of these
owners, then unvaccinated animals continue to present a disease risk.

2

1 Welcome and Introductions
Welcome and introduction to the course

3

2 Adult Learning Principles – Why
and How?

4

Kolb’s “Cycle of Experiential Learning”

5

Jane Vella’s 12 principles for effective adult learning
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
6

Needs Assessment
Safety
Sound Relationships
Sequence/Reinforcement
Praxis
Respect for Learners
Ideas/Feeling/Action
Immediacy
Clear Roles and Role Development
Teamwork
Engagement
Accountability

Key issues to consider when working with adults
1. Allow adults to bring their own experiences to the learning process
2. Adults learn best when they feel they can trust the other participants
(and facilitator)
3. Adults learn best when activities are varied – include different types
of activities
4. Adults need to know that information is relevant and useful - all
activities should be linked to clear learning objectives
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3 Communicating with Empathy
and Respect
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Activity 3.1: What is empathy?
Understand and share the perspective,
emotions, and feelings of another person.
Their reality is their truth.
Put yourself in someone else’s shoes (or
imagine what it would be like to be in their
situation)
Be able to connect with something in
yourself that knows how the other is feeling
and share it
9

Credit: John Spencer, 2020

Activity 3.2: Four skills for improving empathy
1. Ability to Read Emotion
2. Ability to Appropriately Express Emotions
3. Accept Differences and Show Respect
4. Ability to Listen Effectively
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Activity 3.3: Showing respect
• How do you demonstrate respect?
• For elders?
• For children?
• For other ethnicities?
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Activity 3.3: Showing respect
• Get to know the people you are working with
• Practice good verbal and nonverbal communication skills
• Actively listen to others
• Create an environment in which people can be themselves without
feeling judged
• Remain humble
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Activity 3.4: Role play
• How did each group demonstrate respect?
• How did they use empathic listening?
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4 Appreciative Inquiry
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Steps in Appreciative Inquiry

Deploy
Design
Dream
Discover
Define
15

Activity 4.1: Appreciative Inquiry

“What tends to
happen when we
focus predominately
on problems in our life
or work?”
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5 Creating SMART Objectives for
your Workshop
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SMART objectives
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6 Creating a Lesson Plan for your
Workshop
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Lesson plan template
OBJECTIVE
I. By the end of the
workshop, participants
will be able to
demonstrate correct
trimming of a goat’s foot.
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ACTIVITY
Goat foot trimming

ACTIVITY DESCRIPTION
Give brief presentation
with slides of correct
trimming of goat’s feet.
Demonstrate techniques
with a live goat.

TIME REQUIRED
1 hour

7 Creating a Pre and Post
Assessment for your Workshop
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Importance of pre- and post-training assessments
•In workshops or school, how do you know that
you learned something?
•What methods were used to determine whether
or not you learned something?
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8 Facilitation vs Training – What’s
the Difference?
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Trainer vs Facilitator
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Steps to facilitate plan for action
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9 Facilitating and Negotiating
Behavior Changes
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10 Integrating Facilitation into
Work with CAHWs
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11 Wrap up to GITA course
Closing and evaluation
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Post-training assessment
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Other manuals in this series
§ Resource Manual 01: Gendered Intersectional Transformative Approach (GITA)
for animal health worker trainers working with livestock vaccine value chains in
Karamoja Sub Region, Uganda
§ Resource Manual 03: Communication and conflict resolution. For animal health
worker trainers working with livestock vaccine value chains in Karamoja Sub
Region, Uganda
§ Resource Manual 04: Business and agri-/vet-preneurship. For animal health
worker trainers working with livestock vaccine value chains in Karamoja Sub
Region, Uganda
§ Resource Manual 05: Animal health and GITA. For animal health worker trainers
working with livestock vaccine value chains in Karamoja Sub Region, Uganda
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