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Annex 12. Case stories

in school gardening, an appreciation seminar and field
trip was conducted. Benchmarking of best practices in
school gardening were done. Resources were allocated
for the enhancement of garden structures through the
support of the school heads and district supervisors.

performances, the public elementary and secondary
schools in the Division of Cavite Province needed
to seek ways of planting nutritious vegetables in the
garden to supplement school feeding. The production
of more good quality vegetables in the Gulayan sa
Paaralan can help sustain the feeding program in school.

Acquisition of Garden Tools and Equipment through
Provincial Special Education Funds. Small schools with
limited resources were prioritized in the allocation
of different garden tools and equipment. Partner
stakeholders such as Department of Agriculture R- IV A,
IIRR, OPA and other partner agencies donated tools and
equipment to help schools in the improvement of the
garden. EPP/TLE Industrial Arts teachers also conducted
repair and maintenance of garden tools and equipment.
Establishment of School Crop Museum and Seed
Exchanged Activities A Crop Museum was established
in the each municipality to ensure ample supply of
planting materials. Indigenous varieties of vegetables
were found in the crop museum. Twenty – eight school
crop museums were established with at least twenty
(20) different indigenous varieties of vegetables. Seed
exchanged was conducted in every municipality during
semestral or summer breaks before the Brigada Eskwela.

The support of school heads and other stakeholders
are integral in the success of the program. The
improvement and maintenance of the school garden,
gardening tools and equipment, drainage system,
water supply, and the provision of other garden inputs
needed to sustain the school garden must be included
in the Annual Improvement Plan of the School.
Synchronization of the school activities must be done
during the opening of classes so that monitoring,
technical assistance, coaching and mentoring to the
agriculture teachers and schools heads by the Education
Program Supervisor in EPP/TLE are prioritized.

Monitoring Visit, Technical Assistance, Mentoring,
Coaching. To mainstream the bio-intensive and bio-aero
gardening approaches, DepEd Cavite regularly conducts
monitoring, technical assistance, mentoring, and
coaching in schools. Technical assistance was provided
to agriculture teachers and school heads about drainage
and provision of good water supply.
Lessons Learned
Given the high dropout rates of students in Cavite,
along with hunger and malnutrition and low academic

A successful School Garden Program cannot be
attained without the passion, determination, and
commitment of agriculture teachers. The technical
assistance provided by other stakeholders and DepEd
– Cavite, through the unwavering support of its EPP/
TLE Education Supervisor, greatly contributed to the
accomplishments of this worthwhile endeavor. Truly,
the Gulayan sa Paaralan Program is another endeavor
towards a more sustaining, empowering, and innovating
2018.

Citywide Improvement of Garden Schools:
A Schools Division Initiative
The City of Dasmariñas is the largest city in Cavite
Province. With its increasing population comes an
increase in the number of severely wasted and wasted
students in its public elementary schools. In school year
2017-2018, there were around 3,921 severely wasted
and 6,354 wasted Kindergarten to 6th Grade students
in the City. The Schools Division of Dasmariñas aims to
improve the nutritional status of severely wasted and
wasted pupils and increase classroom performance
using the Integrated School Nutrition Model, which
was introduced by the International Institute of Rural
Reconstruction (IIRR) and the Food and Nutrition
Research Institute (FNRI). This model connects
the Gulayan sa Paaralan Program (school gardens),
Supplementary Based Feeding Program (SBFP), and
nutrition education.
The Schools Division is encouraging public schools in
the City to adopt the model but many schools were
encountering challenges with their gardens. Some
coordinators were worried about the poor soil quality
of their gardens and of the frequent incidences of
typhoons, heavy rains, and droughts. Others were
concerned about the pests and diseases that attack the
crops. And there were also some who complain about
inadequate planting spaces in their schools or the lack of
support from parents in sustaining the garden.

The Schools Division of Dasmarinas are addressing
these challenges through the following activities:
Seed Exchange - A seed exchange was conducted
last February 2017 at Francisco E. Barzaga Memorial
School. It was participated by 28 elementary schools
and was supported by a seed exchange district policy
issued by the City Division.
Lighthouses and Crop Museum - There are 5 lighthouse
schools established in 5 districts of the division:
Dasmarinas II Central School, Lankaan Elementary
School, Malinta Elementary, Paliparan Elementary
School, and Dr. Jose Rizal Elementary School. These
schools lead in promoting the Gulayan sa Paaralan
Program within the division and in collaborating with
other stakeholders.
The Division of Dasmariñas issued Division
Memorandum no. 55, s. 2017 titled Establishment
of Crop Museum, which serve as a source of viable
seeds for other schools and communities. Three
crop museums were set up in the Division: Sta. Cruz
Elementary School, San Nicolas Elementary School and
Piela Elementary School.
Division School Garden - The Division School garden
leads in exercising good practices in the school garden.
Hence, it established a garden with the support of
external stakeholders and was maintained by the
parents, teachers, learners and local government unit.
Support from the Department of Agriculture - In
partnership with the Department of Agriculture, the
School Division trained teachers on organic vegetable
production and 23 teachers were awarded with a
National Certificate II in Vegetable Production. The
Department of Agriculture also conducted a Gulayan
sa Paaralan Training on October 13, 2017 at Division
Office of Cavite Province.

ISNM Roll-Out - Dissemination of information about the
current nutritional status of the Division and how its
improvement plays a vital role in success of ISNM. Rollout training at Malinta Elementary School was done in
2015 and at Lankaan I Elementary School in October
2017. Advocacy videos were shown, which focus on
the best practices and implementation of standards
in Gulayan sa Paaralan, School Feeding Program and
Nutrition Education.
Gulayan sa Tahanan: An Extention Program - Gulayan
sa Tahanan trained parents to utilized available space
in their backyard and recyclable materials to plant
vegetable crops for their daily consumption. Some are
sold for additional income.
Factors for Success
Stakeholders played a dynamic role in the progress of
the Gulayan sa Paaralan. Aside from the passion and
diligence of the program coordinators, the Parents
Teachers Association and LGUs also contributed to
the success of the program. Establishment of good and
strong partnerships of the GPP coordinator with other
school working committees and coordinators, especially
with coordinators and committees of the SBFP and
Nutrition Education were integral.
Sharing the significance of ISNM program, recruiting
parent volunteers to work in the school garden, became
easier for the schools. Close supervision of the school
head and technical working committees intensified the
program. Sending the GPP and SBFP technical working
committee members to seminars and trainings related to
organic vegetable farming, health, and nutrition enabled
them to apply relevant practices in the management
of the programs. The Local Government Unit’s (LGU)
support (donating / distributing some Agriculture
supplies) helped the schools push forward with their
garden plans.
Achievements and Lessons Learned
In school year 2017–2018, different schools were
able to improve their school gardens and provide

indigenous crops to the School Based Feeding Program
beneficiaries. The Division successfully rolled-out the
Integrated School Nutrition Model to twenty eight (28)
elementary schools and established five (5) lighthouse
schools and 3 Crop Museum in Dasmariñas. Container
gardening or Bio-Aero gardening will be a key factor to
solve the gap between the implementation of Gulayan
sa Paaralan Program and limited planting space in highly
urbanized schools. The Gulayan sa Tahanan program
is a good intervention that extended the Gulayan sa
Paaralan Program to the community and it served
as a platform to establish a harmonious relationship
between the school and the community.
There was a marked improvement in the nutritional
status of the beneficiaries. These students progressed
in their class performance and their attendance
increased, based on the testimonies of parents and
teachers. Fresh vegetables from Gulayan sa Paaralan
helped improve the nutritional status of the severely
wasted and wasted pupils, allowing them to cope with
their academic requirements as their stomach is already
full with proper nutrients.
After the feeding program in the school year 2016,
the number of undernourished children was reduced
to 5,773 pupils. The School Based Feeding Program
Coordinators, Gulayan sa Paaralan Coordinators,
Canteen Manager, school heads and the community
together with the Barangay Officials must join hand in
hand for the success of implementation of the projects.
There is no such thing as Herculean Task when
determination, cooperation mixed with real concern for
the benefit of our learners is set in. Anything is possible
when we work together to achieve a common goal.

ENGAGING REGIONAL OFFICIALS IN THE
GARNESUPP PROJECT: Region 4A
Region IV-A consists of five (5) provinces: Cavite, Laguna,
Batangas, Rizal, and Quezon. Based on the 2015 Census
of Population (POPCEN) of the Philippine Statistics
Authority, the region is the most populous region in the
Philippines and has a population of 14,414,774 people.
It is also the 12th largest region in the country in terms
of land area, which is 16,873.31 km2.

DepEd Central Office, Region IV-A has the highest
prevalence of wasted and severely wasted learners
among the 17 regions in the Philippines, For School Year
2017-2018, the wasted and severely wasted learners
were 166,202 and 81,459 learners, respectively.

Department of Education (DepEd) Region IV-A’s primary
goal is to improve the schools’ performance by enhancing
the capabilities of teachers and school managers. It led
in delivering services to all schools, both public and
private elementary and secondary schools, to achieve
quality education and produce individuals who are
academically prepared, value-laden, and physically fit.
The number of feeding beneficiaries in Region IV-A for
School Year 2017-2018 is 247,661, which is slightly
lower compared to last year, where there were 267,399
beneficiaries. The trend in number of beneficiaries in
the region each school year goes up and down.
DepEd Nutrition Programs

The region has 20 schools division offices, 252 school
districts, 2740 public elementary schools, and 1114
public secondary schools with a total enrolment of
3,750,252 pupils for SY 2017-2018 in both public and
private elementary and secondary schools.
Nutritional status of learners in Region IV-A
Aside from lack of classrooms and teachers, one of the
problems of Deped Region IV-A is the high prevalence
of malnutrition among its learners. Based on the
consolidated data of the Nutritional Status from the

To address the problem of malnutrition, the Department
of Education, through its Regional and Division Offices,
established several nutrition programs and policies: the
School-Based Feeding Program (SBFP) and the Gulayan
sa Paaralan Program (GPP) or the School Garden
Program.
The SBFP is one of DepEd’s programs that tackle
nutrition. It aims to rehabilitate at least 70% of severely
wasted beneficiaries to normal nutritional status at
the end of 120 feedings days, ensure 80% to 100%
classroom attendance of the beneficiaries, and improve
the children’s health and nutrition values and behavior.

On the other hand, in the Gulayan sa Paaralan Program
(School Gardening Program), all schools are asked to
establish and maintain a vegetable garden to serve as
a source of ingredients for the SBFP and encourage
the families of beneficiaries to have their own home
garden for the continuous nutritional improvement of
malnourished children at home.

Challenges
There are several challenges encountered in the
implementation of the School-Based Feeding Program.
Some of these are: absence of feeding area or center in
some schools; lack of feeding paraphernalia; difficulty in
retrieving data, lack of anthropometric measuring tools,
trainings, and capacity buildings for SBFP coordinators;
and the delay in submission of liquidation reports.
For Gulayan sa Paaralan Program, the following are
the challenges encountered by implementing schools:
sustaining the garden; multiple tasks of teachers since
teachers have to focus on teaching; physical factors
such as poor soil quality, space, poor drainage and
water access; lack of appropriate tools in documenting
the contribution of the garden to the school feeding;
inadequate funding support; and inadequate support
from the school administrator.
Strengthening the School Nutrition Program
To address these challenges, the region, through the
division offices, procured more than 2500 units of
weighing scales and microtoise, and other feeding
paraphernalia and distributed it to the schools. Capability
building and trainings in anthropometric measurement,

food safety training for food handlers, and orientation
about the SBFP Guidelines to SBFP Focal Persons were
conducted.

The region also provided financial assistance to 624
schools that have vegetable gardens. Each of these
schools received USD200 (Php10,000.00) for the
establishment and maintenance of their vegetable
gardens.
In partnership with the International Institute of Rural
Reconstruction, the Regional Memorandum No. 266
Series of 2016 paved way for the implementation of
the Integrated School Nutrition Model in Region IVA. This model, also called GarNeSupp, integrates the
school vegetable garden, nutrition education, and the
supplementary feeding or simply called GarNESupp
to address the problems in undernutrition and food
insecurity.
In addition, through the Regional Memorandum No.
446 Series of 2017 of DepEd Region 4A, an additional
237 crop museums were established. Crop Museums
promote crop diversification and improve sufficiency
of the seeds and seedlings. They serve as repository
for the conservation of native and local varieties of
legumes, green leafy vegetables, root and tuber crops,
and other nutritionally rich indigenous vegetables.
Buy in of regional level officials is crucial in promoting
and scaling out the integrated nutrition program.

MOBILIZING FUNDS FOR
INTEGRATED SCHOOL NUTRITION PROGRAM
Julugan Elementary School is one of the biggest public
schools in the Municipality of Tanza in Cavite Province.
Established in 1910, it is a semi-urban school with 58
teachers and 2,324 pupils from Kindergarten to Grade
Six - 229 of which are School-Based Feeding Program
(SBFP) recipients. It has a total land area of 10,878
square meters, with 200 square meters allocated for
the school garden. Most of the school children live in or
near the neighborhood where most families earn from
fishing.

up with different fundraising initiatives to build a
feeding center for SBFP recipients, sustain the school
garden, and establish a stable and harmonious work
relationship with the local government units (LGUs)
and stakeholders.

Fundraising Initiatives

To support and sustain the school’s implementation of
the Integrated School Nutrition Program, fundraising
activities were initiated and these were participated by
the students, parents, guardians, teachers, LGUs, and
other stakeholders. Prior to the program, the school had
no garden and feeding center. The Home Economics
room was used as the kitchen while the covered stage
served as the feeding area and venue for Nutritionrelated activities like height and weight monitoring. The
school garden was hardly a garden. It had no structures
and looked like a dumpsite. There were no plants at all.
When the Integrated School Nutrition Program – a
program that integrates Gulayan Sa Paaralan or school
garden, Supplementary Feeding, and Nutrition Education
– was introduced, the school was willing to extend all
possible ways to make the implementation successful.
However, the school had inadequate resources to
fund the program and sustain its facilities. To address
this limitation, the school principal and teachers came

During the State of the School Address (SOSA), the
school sought the support of the parents, LGUs,
and other stakeholders in the implementation of the
Integrated School Nutrition Program. Understanding
the program’s benefit to their children, the parents
responded positively and agreed to participate in the
fundraising activities. The school created planning and
working committees composed of nutrition education
coordinators, teachers, Parent and Teacher Association
(PTA) officers, and representatives from the LGU. They
led the planning and implementation of fundraising
activities.
The school launched the Piso Mo, Pirma Mo, Tulong Mo
sa Paaralan Ko signature and fundraising campaign. For
three months, funds and signatures were tallied every
last Friday of the month. Students who have collected
the highest amount of money and gathered the most
number of signatures from friends, neighbors, and
other sponsors will be crowned Mr. and Ms. Julugan
Elementary School. The funds generated from this
activity were used for the construction of the Feeding
Center and purchase of furniture and fixtures like mono

block chairs, tables, orbit fans, and faucets.

The school also conducted a Fun Run in 2017 where
friends, neighbors, alumni, rotary club, and other
organizations in the community were invited to join.
The proceeds were used in the improvement of the
school garden, especially in the purchase of garden soil
because the school is located near the sea so the soil is
sandy, salty, and not good for planting. Gardening tools
were also bought.
The school principal and the municipal health officer
worked together in asking support from the municipal
mayor and health department to buy a calibrated
weighing scale for the school. They discussed the
advantages of the scale, which generates correct height
and weight measurement, as compared to a bathroom
scale and it is also prescribed by the Food and Nutrition
Research Institute (FNRI).

Fundraising was not easy. It required strategic
planning, a good working committee, and support
from internal and external stakeholders. But honesty,
credibility, and transparency gained the respect and
trust of the stakeholders. Since Julugan Elementary
School is situated in a poor area, soliciting and asking
support from parents was a big challenge but finding
time to reach out to them and explaining to them the
significance of the program in the lives of their children
helped them understand and support the school in any
way they can. The school learned not to discount the
ability and resourcefulness of the parents to help.

Generating resources and conducting fundraising is a
very good way of supporting the school’s programs and
projects. It only needs proper delivery of information
and connection with the stakeholders. Knowing
what the school and stakeholders can do and offer is
important so that the needs and issues of the programs
could be addressed.

Lessons Learned
There were hurdles, hindrances, and struggles before
and during the implementation of the program like
negative reactions from some parents, teachers and
stakeholders. There were also questions of transparency
and time constraints. But through teamwork, great
work was achieved. The support of the LGUs and other
stakeholders were vital in the success of the program.
The school committees ensured transparency in the
proceeds of the fundraising. Developing tangible
outcomes helped the school earn the trust and loyalty
of the stakeholders. Involving the community and
stakeholders in school endeavors made the program
successful. Their support was the anchor of the school.
Their combined efforts made remarkable impact on the
learners.

Cooperation, teamwork, commitment and hard work
are keys to a successful project or program. Informing
the community about the status and condition of the
school and welcoming suggestions and feedbacks has
helped Julugan Elementary School attain its goal.

GarNESupp in an Urban Setting
Everything starts from scratch but through vision, faith,
hard work and collaboration, nothing is impossible to
achieve. The magic word is synergy and that is the tale
of GarNESupp (Gardening, Nutrition Education, and
Supplementary Feeding) in the Schools Division of Imus
City. It started in 2015 when it established a partnership
with the International Institute of Rural Reconstruction
(IIRR), which aimed to teach gardening to K to 12
learners to resolve malnutrition among schoolchildren.
Tinabunan Elementary School was chosen as a sentinel
school and generated outcomes and evidences that was
used in the advocacy for an integrated nutrition model.
The model worked wonders and turned in significant
results. It improved the nutritional status of learners
from severely wasted and wasted to becoming normal
and a diverse and nutritionally-relevant school garden
was sustained. Community participation was also
established as children, parents, and teachers started to
embrace and recognize the value of vegetables in their
respective diets. Even the private sectors and the LGU
were engaged.

The remarkable improvement made Tinabunan
Elementary School a focal point for research on the
integrated approach. Detailed garden production data,
nutritional impact studies and nutritional education
outcomes were among those carefully monitored.

Issues encountered
Imus City is a progressive city in the region but due
to the limited space, the standard and minimum
requirements for Garden and Feeding area are not
met. The trainings designed to be attended by all
school heads and Education Program Supervisors
were not realized due to overlapping schedules. Timely
submission and updating of reports of coordinators
hinders the submission of reports since BMI, SBFP,
GPP, and NutriEd are only ancillary works or tasks
of teachers. External stakeholders also have low
commitment to the program.
Multiplying Success
The tale of synergy of the Schools Division of Imus City
was supported through the establishment of systems
in the three components of GarNESupp model. The
Schools Division of Imus City conducted a series of
training-workshops about the concepts of Bio-Intensive
Gardening, Nutrition Education, Supplementary
Feeding Program, Research, Entrepreneurship, and
Partnerships.

A Facebook Chat Group was created as a platform to
exchange ideas between schools and for easy access
on the submission of reports. Uniform Resource

Location was used for the collection of statistical data
on nutritional status by grade level, deworming, SBFP
repeaters, venue and schedule of feeding Program,
Gulayan sa Paaralan Program (GPP) crops produced
and turned over to stakeholders and Feeding Program
(legumes, root crops, leafy vegetables, fruit-bearing
trees and herbs), organic compost fertilizer, nutritional
status of SBFP beneficiaries, in-service trainings, and
others.

More so, a core group was created to oversee the
function of the various components of the model. It
is comprised of focal persons handling each of the
following: Nutritional Status, SBFP, Nutri Education,
Garden, Research, Entrepreneurship, and Partnership.
Through the training of the core group on integrated
school nutrition model or GarNESupp, the schools
division office aims to strengthen SBFP implementation,
replicate best practices, maximize school heads’
participation, maintain the sustainability of SBFP,
institutionalize GarNESupp in the Schools Division of
Imus City, and integrate GarNESupp concepts in the
curriculum.
To continuously improve the program, action research
is introduced. Progress monitoring and evaluation (M
and E) is conducted using a modified monitoring and
evaluation tool through regular visitation and validation
of schools and utilization of uniform resource locator
and group chat.

Lessons Learned
It is said that it takes a village to raise a child. This
reminds us that the success of one program lies on the
collaborative work of every member of the community.
Thus, unity, cooperation, and collaboration of all
those concerned are the road for every child/learner
receive quality service that he/she deserves. Through
constant monitoring and evaluation and continuous
improvement, a program is sustained. Hard work,
dedication and passion to an effective implementation
of GarNeSupp will leave an indelible mark to the learners
as well as to the teachers. Through this untiring effort,
one of its schools, Tinabunan Elementary School, was
awarded as the Best SBFP implementers in the whole
Region 4-A.

Now that one school has proven that GarNESupp
model weaves magic in improving nutritional status
and activating internal and external stakeholders as
support system, the advocacy of the Schools Division
of Imus City in implementing GarNeSupp is going full
blast.
This tale of synergy is just the beginning of greater
things—a window to a thousand opportunities.

NUTRITION EDUCATION AT
TINABUNAN ELEMENTARY SCHOOL
Why should we educate our students about nutrition?
Because the benefits are too valuable. From students
making healthier choices to improvement in their
academic performance, nutrition education can benefit
families and communities.
In school year 2016-2017, Tinabunan Elementary
School implemented the School Based Feeding Program
(SBFP) – to address the undernutrition and short-term
hunger of 147 students – and the Gulayan sa Paaralan
(School Gardening) Program – to supply vegetables and
cooking ingredients to the SBFP. These programs were
implemented using the Integrated School Nutrition
Model, where nutrition education played a critical role
in engaging not just the students but the teachers,
parents, and the entire community as well.

How it was done
Tinabunan Elementary School integrated nutrition
topics in class subjects and taught them during flag
ceremonies. Teachers and students share nutritionrelated information through trivia and simple lectures,
emphasizing the benefits of eating indigenous vegetables
planted in the school garden. Educational videos about
the importance of eating nutritious food are also shown
to SBFP beneficiaries at the feeding center. The school
garden is used as a learning venue for students, where

nutrition information of crops is displayed on small
signboards. The garden teacher also teaches gardening
and planting. A Nutrition Education Learning Resource
Center (LRC) was also established in the school where
students can read books and materials related to
nutrition. Teachers can also bring their students here as
part of their lessons. A bulletin board was installed near
the main gate to exhibit nutrition-related information
like recipes and pictures of vegetables and these are
changed every quarter.

The Health/Clinic teacher educates parents and
guardians how to include indigenous vegetables in
daily meals while volunteer parents conduct cooking
demonstrations. The school also organizes cooking
contests to showcase the talent and skills of parents
in using indigenous vegetables. The winning menu is
served in the feeding program and school canteen.
Nutrition education coordinators provide lectures to
parents (usually during parent-teacher conferences),
village officials, teachers, and other community
members. Fliers on different nutrition-related topics
are distributed to parents every month to educate and
encourage them to apply their knowledge at home.
Teachers also visit the homes of SBFP recipients who
skip the feeding program to inform their parents or
guardians about healthy and affordable meals. A copy
of the recipe book that uses indigenous vegetables is

given to them.

Table 1.

Engaging partners
The full involvement of the school principal, teachers,
and other faculty members helped sustain the activities
of the integrated school nutrition model. They organized
meetings and focus group discussions with parents
and the community, paving the way for financial and
other support from the local government and private
organizations to come in. Village officials, in partnership
with the Rotary Club of Korea and the Rotary Club
of Cavite, provided the school with a potable water
station, computer sets, air conditioners, school supplies,
and other materials that helped the school implement
the nutrition programs effectively. The Department
of Education of Imus City donated storybooks for the
school’s Nutrition Education LRC. The Health Center
of Imus City also donated flip charts and other healthrelated instructional materials.
The village health workers and nutrition scholars helped
the conduct nutrition education to teachers, students,
parents, and community members. The school regularly
monitors and evaluates the nutrition education activities
to make improvements and continually stir the interest
of the students, parents, and the community. Asking
for technical assistance from established nutrition
and agriculture experts helped the school make the
necessary adjustments.
Results Achieved
Nutrition Education contributed to the improvement
of the Nutritional Status of SBFP beneficiaries. The
following school year, the number of beneficiaries
decreased to 50. Pupils became more aware about the
importance of health.
From 147 total beneficiaries at the start of the school
year, by March 2017 it was reduced to 64. Table 1 shows
the improving monthly weight of the SBFP beneficiaries
from November 2016 to March 2017. Table 2 shows
that there were only 50 SBFP Beneficiaries of Tinabunan
Elementary School in the School Year 2017-2018.

Table 2.

Tinabunan Elementary School is now the point of
reference of other schools in the Division of Imus City
on gardening, nutrition education, and feeding.
Conclusion
The knowledge, attitudes, and practices (KAP) of
both parents and children on nutrition are probable
contributors to a child’s nutritional status. In delivering
health and nutrition services, schools are appropriate
settings because of their potential to reach millions
of children. Our experience at Tinabunan Elementary
School showed that through nutrition education,
students learned the value of their health together
with their parents and guardians. They can now easily
identify the vegetables planted in the school garden
because they also regularly visit it. Essential to a child’s
health is the participation of parents in the program
so that they can apply healthy eating habits and cook
healthy meals at home and influence the entire family,
and eventually the community.

