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Tribute to Luis Fernando Duque
It was our honour as a team to have counted Dr Duque among the lead investigators on this
ICURA. From the very start, Dr Duque was an invaluable leader who helped design the study.
Dr Duque received his Doctor of Medicine and Master in Public Health from Johns Hopkins and
the University of Antioquia. During his lifetime he held various roles that significantly
influenced the development of public health and higher education. He was Vice Minister of
Health in Colombia, Director of the Instituto Colombiano para el Fomento de la Educación
Superior (ICFES), a World Bank consultant, Director of the University of Antioquia, and Dean
of the National School of Public Health at the University of Antioquia, among others. Over the
last thirteen years he focused his work on the state of Antioquian society, identifying violence as
the leading cause of death and disease, which in the 2000s constituted the main problem in
public health. As a result, he spent the last years of his life studying violence and risky behaviors.
He founded the Previva program at the National School of Public Health, which was initially
selected as the Programme for Violence Prevention in the Aburrá Valley. However, given the
latest research evidence at the time, he changed it to the Prevention of Life Risky Behaviors
Program. The purpose of creating this program was to study the causes of violence and ways to
prevent it from a public health perspective.
His research contributions include increased understanding about the main causes of violence
and the design and evaluation of public policies in this field, in particular, methods for
preventing violence from an early age, including interventions with families, schools and
communities. One of his main contributions was the application of the theoretical and
methodological framework of resilience as an advanced alternative to prevent violence and risky
behaviors.
Many of the Pathways to Resilience research team members were privileged to meet him and
learn from him about science, public health and life. His teachings ranged from showing us how
to write a better scientific article or an attractive funding proposal, to which was Beethoven’s
best symphony, the best pasta and the best white wine. With each lesson he always provided an
example or a story to ground it, so we would never forget any of them.
He has left us a legacy that we will follow persistently, lending our effort and commitment to
continue researching and doing our best to contribute to the University and society. His legacy in
the field of public health poses a challenge to future generations to translate complex issues into
simple components, enabling everyone to better understand the nature of society in order to
support its transformation.
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Research problem

Studies of children growing up facing numerous challenges have shown that more young people
develop well than experience breakdown and disorder. Despite exposure to poverty, violence,
mental illness, marginalization due to race, ethnicity, gender, sexual orientation, ability, divorce
or death of their parents, cultural dislocation, and other such risks, research shows that many
young people still become active contributors to their families and citizens in their communities.
And yet seldom do we use the expertise of young people who demonstrate this pattern of
survival to design policy and interventions, situating the lived experience of those who thrive at
the forefront of resource allocation. An emerging trend in Minority World (i.e. western)
countries has been to focus more research on investigating the nature of children’s resilience, a
field of study concerned with both the outcomes and processes associated with positive
development in stressful environments. The focus of this ICURA was to respond to calls from
our partners in three Canadian and three international settings for an investigation into the role a
community’s formal and informal service ecologies play in promoting resilience. Our goal was
to develop theory that informs local practice. In this regard, the study of service ecologies reflect
position that applied resilience research should focus attention on factors that: affect lives in
particular contexts but also have applicability to children in varied contexts; are relatively
malleable, and can be changed through intervention; are enduring and continue to exert an effect
on a child’s life over time; and that once changed, are generative of other systemic changes. This
report does not include the results of the entire project; only those funded by IDRC through the
jointly funded IDRC-SSHRC International Community-University Research Alliance Initiative.
Each of the national principal investigators (i.e., Prof Guoxiu Tian, China; Dr Alexa Restrepo,
Colombia; Prof Linda Theron, South Africa) explains her alignment with the Resilience
Research Centre (RRC) and the above as follows:
China
In 1990, I began to study youth development, mainly from the angles of school psychological
services, teacher-student relationship coordination, campus culture, and PTAs (parent-teacher
associations). My concern was how to build, optimize and maintain a favorable social and
campus environment for youth development. I specifically emphasize that an optimized
combination of formal and informal services is an effective way to promote healthy adolescent
development, in which Chinese culture’s unique “home-centered” ideology plays a big part in
providing resources and supports to foster youth resilience.
Colombia
Publications about youth resilience in our context are scarce. A mixed design study on the
perceptions of violence and aggression in different groups of youth was found. Resilient youth
were those who were exposed to risk factors but not taking part in unorganized crime, or not
stealing or leaving school or home. 44.1% were exposed to a stressor, 38.2% were exposed to
two factors and 18% to more than three risk factors (abandonment or parental separation, intrafamily violence, socio-economic difficulties). 40% experienced parental separation, 27% family
conflict, 22% temporary separation from the father and 18% physical abuse. 58% reported
suffering financial problems and only 6% reported having extreme problems
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From a qualitative perspective, this study also explored the most important factors in resilience.
It found that these young people were friendly, collaborative, participatory, reflective, and had a
positive self-concept and the ability to control their impulses. Even though many of the families
of resilient children were no longer intact, parents were found to assume their parental role; that
is, they did not try to just be friends or pseudo siblings to their children, nor did they use them to
fill their emotional needs. They allowed children greater autonomy, gave value to education and
participated in homework and school activities. These youth also had a close relationship with a
significant adult and this relationship marked their development.
In a case-control study, the behaviors of various types of aggressors, controls and resilient youth
were compared. This study identified that severe aggressors and paramilitaries were less
educated than the control group, came in smaller proportion than two-parent families, their
families of origin had more substance use problems and alcohol abuse, and had a greater degree
of forced displacement and family members killed. No differences were however found in:
length of residence in the city and in the neighborhood, type of housing tenure in the family of
origin, or in stressors in the current family. Differences were neither found in religious belief and
practices. Paramilitaries reported having experienced extreme poverty as children to a greater
degree than severe aggressors and controls.
From 2006 until 2010, we collaborated with the RRC on the design and validation of the
psychometric characteristics of a test to measure resilience in 14 countries. The scale is called
The Child and Youth Resilience Measure (CYRM), and enables the screening of young people
with a high probability of being resilient.
Although some characteristics that help explain resilience in Medellín were known before this
project, such as the ways resilient youth differ from others with aggressive and criminal
behaviors, it was necessary to study in-depth the characteristics of these young people and the
formal and informal resources influencing resilience, as well as identify from an ecological
model perspective the culturally shared and culturally specific factors in relation to resilience.
The ICURA project became an opportunity to study specific aspects of resilience in Medellín by
sharing findings with young people and communities and by applying a cross-cultural
perspective to the understanding of these findings.
South Africa
From 2007 until 2010 I collaborated with the RRC in a project entitled Negotiating Resilience:
Protective Processes of Children in Transition across Cultures and Contexts. The findings of
this project, along with those of my own nationally and internationally funded resilience-focused
research, foregrounded that (i) resilience is a process of culturally- and contextually-sensitive
interactions between youths and their social ecologies, and (ii) too little is known about how
service ecologies and informal supports (e.g., kinship systems) facilitate youth resilience
processes, particularly from the perspective of youth themselves. This limitation potentiated
suboptimal support of youth resilience processes by service providers, mental health workers,
families, communities and others. Thus, the opportunity to engage in the Pathways Project
offered a golden opportunity to address gaps in the South African resilience literature.
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Objectives

The above led to collaborative identification of four objectives. In the tables below, the
realisation (or not) of these objectives is summarised. This is followed by summative reflections,
by each national P.I.
Table 1: Objective 1
What does a successful young person look like across different cultures (Aboriginal, nonAboriginal, French, English, and racialized minorities in Canada; and in diverse populations in
South Africa, Colombia and China) and contexts (rural, urban, engaged and disengaged in
school)?
Accomplished
In progress
China
The Chinese team studied the resilience
The RRC is leading a cross-site
of three types of children: children from
publication explaining resilience in
impoverished urban families, children of
youth from different cultures (Ungar,
migrant workers, and children with
M., Theron, L.C., Liebenberg, L.,
learning difficulties. Deeper
Restrepo, A., Tian, G., Sanders, J.,
understandings and insights were
Munford, R., & Russell, S. (Under
generated and disseminated. (GuoXiu &
review). Patterns of individual
ZhaoJun, 2014; GuoXiu & Honghe, 2013; coping, engagement with social
GuoXiu & Zengjing, 2012; Guoxiu &
supports, and use of formal services
Jing Xue, 2011)
among a five-country sample of
resilient youth. Child & Youth
Colombia
The Colombian team conducted
Services Review).
qualitative and quantitative research that
provided understandings of resilience in
The 2012 invited ICP conference
youth between 13-19 years old in poor
symposia (Theron, L., Liebenberg, L.,
and violent neighbourhoods in the urban
context of Medellin. These findings were Ungar, M., and Co-Investigators of
the Pathways to Resilience Project,
disseminated (Hernandez, 2014; Alzate,
including a representative of The
2012; Duque, 2011; Paez, 2012;
Nunatsiavut Government (July,
Restrepo, 2014; Castro, 2013).
2012). Pathways to Resilience:
South
The SA project team generated and
Lessons of positive adaption from a
Africa
disseminated deeper understanding of
resilience in black South African youth in five country study. Invited
symposium presented at the 30th
disadvantaged, rural contexts with high
levels of community violence (Jefferis & International Congress of
Psychology, Cape Town, South
Theron, 2013; Theron, 2013, 2015;
Africa) was a first step toward the
Theron, Liebenberg, & Malindi, 2014;
aforementioned.
Theron, Theron, & Malindi, 2013; Van
Rensburg, Theron, Rothmann, &
Kitching, 2013).
!
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Table 2: Objective 2
What specific service ecologies are most likely to result in young people coping well with
adversities?
Accomplished
In progress
China
The government and society provide financial and policy
The RRC is leading
support. For children from impoverished families: the
a cross-site
government provides services such as setting up special
publication
schools, exempting students with financial burdens from
explaining how
tuition, textbook expenses and accommodation, and
service ecologies
launching a psychological guidance program. For children facilitate resilience
of migrant workers: there are NGO supports, professional in youth from
services provided by voluntary social workers, and
different cultures.
services provided by local communities. For children with The 2012 invited
learning difficulties: schools provide life guidance and
IACCP conference
tutorship, individual psychological counseling, moral
symposia (Theron,
education, and PTA (parent-teacher association) projects.
L.C. Liebenberg, L.,
Ungar, M., and CoColombia
The Colombian team conducted research that provided
Investigators of the
understanding of resilience in youth between 13-19 years
Pathways to
old in poor and violent neighbourhoods in the urban
Resilience Project
context of Medellín. Findings highlighted how services
(July, 2012).
that promote resilience include:
Promoting resilience
- Informal services such as family, peers and significant
processes for youth
adults who support young people to face their problems,
with complex needs:
by listening and helping them identify strengths and
Cross-cultural
pursue opportunities.
experiences of
- Formal services such as cultural, recreational, religious
and the school engage young people, providing them with service use. Invited
symposium
suitable means of communication, innovating their
practices and helping them identify their goals and achieve presented at
International
them.
Specific service ecologies which worked best were cultural Association of Cross
programs, e.g., dance programs with vulnerable youth and Cultural Psychology
those that focused on the specific needs of the child rather 21st International
than standardized care. These findings were disseminated. Congress,
Stellenbosch, South
South
The SA project team generated and disseminated deeper
Africa) was a first
Africa
understanding of which service ecologies support
step toward the
resilience in black South African youth in rural contexts,
aforementioned.
and theorised reasons for the above (Theron, Jefferis, &
Van Rensburg, 2014; Theron, Liebenberg, & Malindi,
2014; Theron & Theron, 2013; Van Rensburg, Theron,
Rothmann, & Kitching, 2013; Van Rensburg, Theron, &
Rothmann, 2014). The findings spotlight informal service
ecologies (especially caring kinship systems) and
education services.
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Table 3: Objective 3
How are patterns of indigenous (local) service provision similar and different across
cultures and contexts, and how might this insight help policy makers and practitioners
build upon and promote best practices?
Accomplished
In progress
China,
Not a country-specific objective. The RRC is leading a cross-site understanding
Colombia
of the similarities/ differences in service
& South
provision and the implications for service
Africa
providers/ policy makers.
Table 4: Objective 4
What would locally designed interventions look like that promote resilience (citizenship,
prosociality, safety, etc.) for youth exposed to significant risk associated with their social
and physical ecologies?
Accomplished
China
1. Cooperation between universities and middle schools: taking the form of a
professional internship, where university students can volunteer to provide longterm services to middle school students.
2. Standardization of school psychological education: schools need to be equipped
with a consultation room and regular psychologists with proper qualifications.
School-based courses and courses with local characteristics should also be set up
to provide life guidance on resilience.
3. Minority female teacher training: with the help of the National Women's
Federation, trainings focusing on minority youth development and services can be
held two to three times a year, each lasting 10 days.
Colombia
The Colombian team designed an intervention to promote youth resilience
through the training of service providers, the ICARUS program to develop skills
in youth, and a mentoring program for professionals on how to provide better
services.
South
The SA project team generated, disseminated, and monitored a locally designed
Africa
intervention (Khazimula) to support social ecological facilitation of youth
resilience (Theron, 2014; Theron, Jefferis, & Van Rensburg, 2014). The
Khazimula intervention was also registered as a short learning program with
North-West University to promote continued and optimal social ecological use of
this intervention.
China
Recently, China has undergone a radical transformation; various social problems and
contradictions have become concentrated and have exploded. In this historical stage of multiple
problems and contradictions, adolescents experience disparity between the rich and the poor, the
disintegration of the family, family alienation, academic competition, the pressure of entering a
good school and other challenges and crises. Therefore, the necessary topic that this
contemporary youth development study must respond to is: how are those teenagers able to
overcome these difficulties and seek favorable social resources and development opportunities?
Our research contents focused on topics that are crucial for research on Chinese youth; it is of
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vital significance that we further explore the environment that Beijing teenagers grow up in, as
well as their future development paths.
Colombia
The project objectives have been achieved as indicated in the tables above. Achieving Objective
3, which involves cross-cultural knowledge of resilience, is pending.
South Africa
From the above tables, it is clear that the within site objectives were met in South Africa.
Realising the cross-site objectives is in process (see list of submitted articles and conference
outputs). At the time of this report, three manuscripts that are central to Objectives 1 and 2 are in
the peer-review process of impactful, internationally indexed journals.
3

Methodology

The original project methodology can be summarised as:
• Quantitative survey: Administration of PRYM (see Appendix A) to 1200 at-risk
participants in each partner country (200 service using youth; 200 functionally resilient
youth; 800 non-clinical comparison sample). See original project proposal, pages 10-12 for
detail (i.e. Appendix B).
• Qualitative follow-up: Use of culturally appropriate qualitative measures to gain localized
understandings of risk, resilience, and service and support ecologies based on stratified
sample of youth. See original project proposal, pages 12-13 for detail (i.e. Appendix B).
In the sections below, a country-specific description of how the above was operationalized is
provided. This is followed by a description of how project-affiliated students were capacitated to
use the methodology.
3.1

Country-specific operationalization

The table below summarises the sampling goals as set out in the original proposal and the actual
sample totals for each population. The country-specific narratives provide detail on these totals.
Table 5: Study sample goals and actuals
Quantitative Qualitative
Sample goal
1200
48
China (actual sample total)
1417
48
Colombia (actual sample total)
1564
64
South Africa (actual sample total)
1137
230
China
The China research team completed 1417 PRYM questionnaires in total (for distribution see
table below); the service using group numbers were 290, the functionally resilient group numbers
206, and the comparison group numbers 921. The samples of service using youth are from 5
main groups, including students who receive government funding; the children of migrant
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workers who receive more than one form of government or non-government assistance (such as
government approved school, non-government organizations’ school equipment and supplies,
college volunteers who provide long-term study and growth education, etc.); students who
receive psychological and group counselling in school; young people who enjoy special
assistance (such as deaf students, students suffering from major diseases, youth from families
that enjoy the lowest city life guarantee, etc.); and adolescents who have received judicial,
behaviour or psychological correction.
The samples of the functionally resilient group were mainly selected through the
recommendations of schools and communities. This sample had 5 simultaneous conditions
including: serious difficulties in life (such as family poverty, families challenged by illness
and/or disability family members who have suffered accidents, etc.), no behavioural or
psychological deviation as recognized by two adults (such as teachers, community workers,
parents or neighbors), and having an outstanding ability of some kind (such as academic
excellence, an optimistic upward attitude, strong will, or special talents, etc.).
Based on the above two groups, we adopted two kinds of survey methods. 2-3 investigators
conducted a focus group with about 15 students who receive school, community or NGO
services. Including explaining the questionnaire, answering questions, addressing key problems
of communication, and soliciting individual responses, completing the questionnaire took less
than 2 hours. The other method involved asking and answering the questions in pair mode (1
student to 1 investigator) with the students recommended by their school or community. With
this method the questionnaire was completed in 1 hour.
Comparison group samples were completed with the cooperation of the Beijing Education
Commission. The scope of it includes all schools in Beijing, and covers the basic status of
adolescents in Beijing. The related schools are public demonstration schools, private schools,
migrant schools, junior high schools, occupation technical schools, urban schools, rural schools,
mountainous area schools, private training institutions, etc. We drew samples according to the
proportion of each class of school students; we had 200 samples at most and 30 samples at least.
Using the method of collective answering, and organized by 1-2 investigators, this method
involved explaining notes, answering questions, and conducting a site inspection to ensure the
questionnaire was completed with integrity and quality.
Based on the above 1417 copies of the questionnaire, we extracted 48 individual interview cases,
24 high resilience and 24 low resilience students, with 8 students each in the service group,
functionally resilient group and comparison group. In each group there were 4 girls and 4 boys.
We mainly used one-to-one interviews conducted by two interviewers; one person was
responsible for questioning and communication, and the other person was responsible for
recording. The two interviewers finished the transcription and writing together.
In order to ensure the questionnaire’s quality and form good relationships with the students, our
project gave every interviewee the study tools as a thanksgiving gift (worth 40 yuan each). We
also issued a thanksgiving gift to the schools that accepted our questionnaire (valued at 200 yuan
each).
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The total number of questionnaires was 1417: 555 copies from boys, 839 copies from girls, and
23 copies that did not fill in their sex. The effective distribution of ages in the 1417
questionnaires is as follows:
Table 6: Age distribution in questionnaires (China)
How old are you?
Frequency Percent Effective Cumulative
Percent
Percent
13
102
7.2
7.3
7.3
14
87
6.1
6.2
13.5
15
162
11.4
11.6
25.1
16
396
27.9
28.3
53.3
Valid
17
389
27.5
27.8
81.1
18
160
11.3
11.4
92.5
19
105
7.4
7.5
100.0
Total
1401
98.9
100.0
Missing 97
16
1.1
Total
1417
100.0
The 1417 copies of the questionnaire are from 3 groups. The service group contained 290 copies,
including 177 boys, 104 girls, and 9 who did not fill in their sex. The functionally resilient group
contained 206 copies, including 80 boys, 123 girls, and 3 who did not fill in their sex. The
comparison group contained 921 copies, including 298 boys, 612 girls, and 11 who did not fill in
their sex.
Participants were divided into two groups, the service-using group and the functionally resilient
group. One to two weeks before the formal administration of the questionnaire, the project team
went to the middle schools and organized team activities and small games for participants to take
part in, during which the research was thoroughly introduced. The idea was to deepen the
school’s understanding of our research so that they would support us without any doubt. In the
meantime, the schools could also take advantage of our help. During these activities, research
participants accepted and became familiar with our research and the quality of our study was
thus guaranteed.
Colombia
For this study, 286 neighbourhoods with low socioeconomic status and 60 neighbourhoods with
high rates of violence were randomly selected for the sample. Once the neighbourhoods were
selected, schools, NGOs, churches and other youth services were approached and visited in each
neighbourhood. Professionals referred resilient youth and youth with risky behaviours to
participate in the study. Four groups composed the research design: 1) Functional resilient
(n=599); 2) Community controls (n=608); 3) Youth attending mandatory services (n=157) and;
4) Youth with severe risky behaviours (n=200). The latter was an additional group that was not
part of the original study but given Medellín’s local needs it was considered important to show
the differences in resilient youth with this study group. The PRYM questionnaire, translated into
Spanish, was administered.
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Modifications in the initial methodology were required to conduct the questionnaire’s translation.
Some of the data collection instruments had been validated in Spanish, which enabled us to
proceed to use the Spanish validated version. Fieldwork and questionnaire administration
manuals were provided for the survey’s implementation, which provided greater accuracy and
quality of the data collected. Professional staff who conducted the survey were trained for two
weeks.
For the qualitative component, a historical hermeneutic approach was the theoretical framework
applied, which conceptualizes the human being as an interpreter of the lived reality which he or
she constantly constructs. The research adopted a qualitative design by specifically applying
grounded theory as the research method, which is theoretically supported by the postulates of
Symbolic Interactionism.
Modifications to the original methodology included adding a group of aggressive youth. We had
difficulty finding high risk/low risk problematic youth for the follow-up qualitative component
due to the high mobility typical in violent neighbourhoods.
Sixty-four young people aged 13 to 20 years voluntarily participated in the study. They had to
have been residents for at least three years in a low socioeconomic neighbourhood. The youth
group was heterogeneous in terms of behaviours, some had clear resilient characteristics without
exhibiting risky behaviours and accessed mandatory services; others did not have resilient
characteristics but did not present risky behaviours either; the rest had experiences of
consumption and/or trafficking of psychoactive substances, sex work, assault, theft, killing or
joining armed groups. These were characteristics that had been identified in a previous study
assessing risky behaviours with the Child and Youth Resilience Measure CYRM-Colombia. In
terms of procedure, each interview was guided by researchers using a semi-structured guide and
conducted at the place chosen by the young person. Appropriate care regarding ethical issues
was followed, and informed consent forms were signed prior to the interview. Content was
recorded, transcribed and coded using Microsoft Office tools.
Process-based modifications included conducting a translation of the interview guides from
English into Spanish, where the language use was subsequently validated by experts and youth.
It had been established that interviews would need to be conducted with young people from both
groups, with the highest and lowest resilience scores. In the follow-up to conduct the interviews
about 45% of participants had moved to other districts or municipalities due to violent causes.
An active search was then carried out by using family, work or school contacts. When a young
person could not be located, in order to overcome this difficulty, they were replaced based on the
corresponding list of scores until the total of sample respondents was reached.
South Africa
We administered the PRYM once it had been vetted by our Community Advisory Panel (CAP).
With the guidance of the CAP, the PRYM was modified for use in the South African context .
For example, more difficult English words were simplified and/or Americanisms replaced (e.g.
the term resilience became ‘doing well in life’; ‘skip school’ was replaced with ‘bunk’), and
culturally inappropriate items were modified (e.g. ‘had sexual intercourse’ was replaced with
‘had willing sexual intercourse’; ‘parents’ became ‘parents/caregivers’). Such CAP
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contributions, and the value of a CAP, were documented in an article and two book chapters
(Elias & Theron, 2012; Theron & Malindi, 2012; Theron, 2013).
We administered the PRYM to groups of 30 to 45 youths at a time, rather than one-on-one, as
advised by the CAP. On the CAP’s advice, the PRYM was presented to youth in English (i.e.,
each youth had his/her own copy and fieldworkers then read each item aloud to youth; once
youth had completed that item, the fieldworker then moved on to the subsequent item, and so
on). Youth were free to ask/indicate if they did not understand the English used. In such
instances, the fieldworkers (who were local community members and so fluent in Sesotho) made
use of pre-agreed code-switches (i.e. Sesotho synonyms for English specific words or phrases in
the questionnaire that might be difficult for youth to comprehend). The CAP facilitated the
choice of code-switches.
In total 1209 youth completed the PRYM of which 1137 were complete enough to be used in
data analysis. Of these 1137, 186 were service-using, 221 were functionally resilient (as
determined by local community representatives) and 730 formed a comparison sample. The
process of determining local indicators of resilience was documented in an article (see Theron,
Theron, & Malindi, 2013). Community representatives (e.g., teachers, youth leaders, clergy)
used the aforementioned to nominate resilient youth to the project.
In the qualitative follow-up we favoured group-based, participatory, visual approaches. Although
we did conduct 10 face-to-face, individual interviews to comply with project requirements, this
experience highlighted how uncomfortable one-on-one conversations with an adult/young adult
were for most of these youth. As we documented in subsequent methodology chapters (see
Theron & Malindi, 2012; Theron & Mitchell, in press), Sesotho-speaking youth are socialised to
defer to adults and to provide adults with succinct, polite answers. Our use of group-based,
participatory, visual methods offered a more comfortable, engaging space for youth participants.
We included the following methods: photo-elicitation (n =9), draw-and-write (n =133 of which
127 were useable; 6 were discarded because youth did not explain what these drawings meant
and researcher assumptions about their meaning would have violated trustworthy data analysis),
community-based participatory video (n=29), and MmogoTR (n =49). All of these methods
prompted focus-group-like conversations that provided richer understandings of the service
ecologies and informal supports that facilitated youths’ resilience processes. In particular, the
MmogoTR which engages small groups of youth in building individual representations or artifacts
illustrating their resilience processes, using traditionally African materials such as clay, beads,
and dried grass stalks, facilitated youth comment on culturally salient supports, such as ancestral
ceremonies and women caregivers (as documented in a research-focused chapter, see Liebenberg
& Theron, 2015).
In summary, a total of 230 youth participated in the adapted qualitative follow-up. A research
article, documenting how the SA project needed to adapt the qualitative methodology is under
review.
!
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3.2

Country-specific capacitation of student use of methodology

China
In training students in research methods, we mainly adopted the following methods: organizing
expert lectures, specifically about the theoretical basis and the implementation of quantitative
and qualitative research; learning about and sharing classical literature; simulating interview
methods and doing the pilot interview; watching and emulating a successful interview case; and
meeting the project supervisor to have a discussion. The China team trained students to improve
their research methods skills in 5 stages:
1. We invited experts and professors to teach courses and to cover the core theories, basic
concepts, basic steps and key technologies of quantitative and qualitative research
methodologies.
2. We organized students to conduct research, analysis and discussion around the project’s
questionnaire design and interview process to ensure that the theory and technology of the
research methods were appropriate for our research needs.
3. In groups, students undertook quantitative sampling, administration of the questionnaire and
the structured survey, recovery, data entry, and data analysis. They were also involved in
qualitative research, including conducting individual interviews, group interviews, participant
observation, tracking, dialogue transcription, data sorting, and data analysis. For both
quantitative and qualitative portions, students were involved in the whole research process from
start to finish.
4. Students were involved in weekly discussion and sharing around problems and situations that
emerged from the questionnaires and qualitative interviews. As a result, students’ understanding
and implementation of the study methods were more accurate, normative, and effective.
5. Students were involved in deepening their understanding of the theory behind the research
methods. Based on their practical experience, we encouraged students to apply the research
methods learned in the project to the design and writing of their theses and dissertations.
Students also read a selection of writings on research methods. Of the 30-plus postgraduate
students and 10 undergraduate students who participated in the project, 80% of the students used
qualitative research methods and 20% used quantitative research methods to complete their
theses and graduate successfully.
For more detail on the expert training, workshops and research supervision involved in training
students on the Chinese research team, see Appendix C.
Colombia
Students were trained at different phases to carry out group activities:
1. Resilience-focused meetings: These meetings were held each week. At the meetings, students
were trained on research methods and techniques, presentations of resilience articles were
delivered and students also revealed progress in their research or Masters theses. A total of
21 meetings were held.
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2. Course on survey methodology and sampling: This was conducted by Alexandra Restrepo
and Nilton Montoya. A course for Masters and PhD students was conducted on how to
conduct surveys and sampling. This course supported the design and implementation of
undergraduate and graduate students’ theses.
3. Grounded theory training with Professor Carmen de la Cuesta: Professor Carmen de la
Cuesta conducted workshops on the principles and techniques of grounded theory during 1822 October 2011.
4. Training on qualitative analysis and grounded theory: Four workshops were delivered by
Professor Carlos Yepes, Faculty of Medicine, about grounded theory, the design of
qualitative interviews and analysis of grounded theory. These were carried out in April 2012.
5. Training in grounded theory analysis: Professor Carmen de la Cuesta conducted workshops
with professors and students to deepen the project’s qualitative analysis from 8-22 October
2014.
South Africa
To train students to implement the methodology, and to analyse the data flowing from these
methods, and report/publish the results, we engaged in the 20 workshops/symposia summarised
in Appendix C. Most of the workshops included in Appendix C were subsidised by Optentia
Research Focus Area (www.optentia.co.za) to which the SA Pathways team is affiliated.
The photo elicitation groups were not facilitated by students, so no specific training was offered
(although it was covered in the workshop by Prof. Cameron). CAP members attended the
workshops on visual, Mmogo, and community-based participatory video methods. All training
opportunities were followed by opportunities for students and researchers to demonstrate/explain
the methods to the CAP at CAP meetings before engaging youth participants in these methods.
This allowed students to demonstrate mastery of the method. It also provided opportunity for the
CAP to consider how suitable the methods were for use with local youth and sanction them, or
suggest changes. The CAP sanctioned the qualitative methodologies and even included them in
their own interactions with youths. They reported that their introduction to the qualitative
methods extended their set of skills for working with youths (as documented in the research
article on the value of the CAP; see Theron, 2013).
The same applied to analyses of the data. Following training, and team/small-group engagement
in shared data analyses and consensus discussions, students/researchers presented these to the
CAP. This allowed students to demonstrate mastery of the analysis method, and also provided
opportunity for member-checking and revisiting the data when CAP-directed questions arose
(see Theron, 2013; Theron, under review, Qualitative Research). The students were also
encouraged to reflect critically on the methods/analyses/frameworks they applied and to
document these publically (see Jefferis & Theron, under review, Perspectives in Education; Van
Rensburg et al., in press).
!
!
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4

Project Outputs

This section first comprises brief descriptions and/or tabulations of project activities (i.e.,
community-university partnerships, researcher training/development, research and knowledge
production, knowledge dissemination, and knowledge mobilisation). Thereafter, each P.I.
reflects critically on the lessons she and her team learned in the course of the implementation and
management of these activities.
4.1

Community-University partnerships

China
The Advisory Committee mainly serves two functions: First, in the survey phase, advisers from
the education system, community work, and organizations dealing with young offenders
proposed many suggestions about the sample numbers and school categories, and helped us to
select the samples from different districts and different kinds of juvenile institutions. Second, for
the functionally resilient group and the service group selection, the advisory committee put
forward many pertinent comments and suggestions about the characteristics of suitable
participants.
Community partners played an important role in selecting the functionally resilient group
sample. The functionally resilient group sample selection basically relied on the subjects
recommended by the school and the community. The production of the service group sample
mainly relied on cooperation with correctional and justice organizations, psychological services,
and special education schools. Through their recommendations, we selected an adequate sample
for the survey.
To foster community-university partnerships, the Chinese team has relied on student researchers.
The number of student researchers involved in this project remains at 30 to 40. Their
responsibility was to do participatory observation and intervention studies in four middle schools
in Beijing. The four selected schools include one school for students with financial problems,
two secondary vocational schools and one ordinary demonstration high school. Students in the
school for students with financial problems suffer great life stress and survival difficulties in
Beijing, a metropolis currently undergoing rapid development. The majority of students in
secondary vocational schools are children of migrant workers who face challenges of social
integration and cultural identity. Ordinary demonstration high school students face the pressures
of studying and cruel test competition, so these students often appear to have more psychological
problems. More or less, the students above are encountering social challenges posed by the
development of contemporary China; that is the important prerequisite for involving them in this
resilience investigation.
Student researchers go to the middle schools for half a day per week in order to maintain stable
contact and interaction with the participants in the school. When student researchers are away, by
means of QQ, E-mail, SMS, and WeChat, communication and exchange of information are
maintained. The project team holds a supervision meeting once a week to discuss problems and
difficulties met by the student researchers during their participatory observation, intervention
study and interactive communication. These meetings ensure greater stability, flexibility and
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operability in the implementation of the scientific research and sustain the university’s
partnership with the local schools that collaborated in the Pathways project.
We established long-term stable cooperative relationships with 4 schools. In Beijing No.19
Middle School, we administered group guidance to 24 ‘problem students’ (e.g. students involved
in fighting, truancy, destroying the classroom, etc.) to help them correct their problem behaviors.
During the three years this group guidance was in operation, our approach was to try to access
the students’ positive resilience skills and help them change their ‘bad’ positioning at school.
However, we also communicated weekly and monthly with the center for mental health
education in each school, the students’ grade group, and the vice president in charge of the
school’s moral education program to exchange views about those students and potentially change
the way these students were being educated at school. At the same time, we spread the concepts
of resilience theory to teachers, parents and other relevant persons through teachers’ training
meetings, weekly psychological activities, letters to parents, and our other collaborative
relationships.
In our 6 years of cooperation with Beijing Hongzhi Middle School, we advanced and
popularized resilience education, introducing the concept of resilience into the school
curriculum. The school has created a series of resilience courses such as ‘Junior Middle School
Mental Health Course: Resilience Cultivation,’ ‘High School Career Planning Course: Resilience
Cultivation,’ and ‘Senior Three Students’ Psychological Adjustment Course: Resilience
Cultivation.’ The concept of resilience has become an important part of school education and
teaching. The school has popularized their experience with these changes and has become a
psychological health education demonstration school in Dongcheng District, Beijing.
At the Beijing Railway Electrification School and the Beijing Business School of Technology,
we used the perspective of resilience with occupation technology students. We focused on
cultivating students’ self-understanding, cooperation with other people, healthy lifestyles, and
the ability to adapt to ongoing development. These schools designated our guidance activities as
educational innovations and set up a special teacher team to jointly establish a research model
and explore this innovation.
Our cooperation with the government was as follows. The Moral Education Department of the
Beijing Municipal Commission of Education adopted our research suggestions and integrated
part of the resilience index into moral education student evaluations, annual evaluations,
statistics, and their tracking of resilience skills (such as emotional adjustment, team spirit, peer
relationships, family relationships, etc.) in primary and middle school students. The Beijing City
Social Work Committee used the concept of community resilience to lead the construction and
assessment of ‘intelligence community’ activities and have now included harmonious
relationships with residents, adequate service resources, service convenience, a love of youth
development and other indicators in their evaluation criteria. In minor criminal prosecution and
trial work the Beijing City Department of Justice placed greater emphasis on the idea of ‘hidden
resilience’; they began to introduce judicial social workers to strengthen social service links
before prosecution and access the ‘hidden resilience’ of juvenile offenders. In such cases it is
hoped that the court will not prosecute but carry out lighter and more positive sentences, such as
community correction.
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Colombia
At the beginning of the study the advisory committee had many difficulties because institutional
stakeholders were constantly replaced or dismissed from their jobs. Four meetings were held,
with different staff involved each time, and satisfactory attendance was simply not achieved.
Therefore a change in strategy was required and a resilience roundtable panel was implemented
where advisory committee members and other government institutions and NGOs were invited.
The objectives of the panel were: first, to establish a general conceptualization of resilience and
youth to which the theoretical framework of this project could be applied; second, to disseminate
the results of the quantitative and qualitative study; and finally, to discuss strategies that
programs and projects should implement to promote resilience. These panel discussions were a
breakthrough for the city and its results were used to redesign the youth policy of Medellín1. For
the policy’s design, team members participated as advisors to Medellín’s Mayor’s Office. In
addition, the experience was systematized, demonstrating the importance of conducting longterm processes. Many institutions participated in the resilience panel, although consistent
members came from 22 organisations, which included public and private institutions and NGOs
schools, and community organizations as well as youth organizations.
The panel meetings were held once a month and lasted between 2-4 hours depending on the
issues that needed to be addressed at each meeting. Amongst others these meetings focused on
community information about the Pathways project, definitions of resilience (as applicable in the
Colombian context), and ways to enable resilience. See Appendix D for a full list of topics
discussed at panel meetings.
South Africa
To partner with communities, we relied heavily on our CAP. In total, from 2008-2014, 14
community members, representing a variety of youth-focused services (education, education
support services, faith-based organisations, youth-focused NGOs, social welfare) served on the
CAP. These members had robust links to local communities and local/regional/national
government structures (e.g., local and regional offices of the Department of Social Development,
but also links to national Department of Social Development; local district and provincial offices
of the Department of Basic Education, but also links to national Department of Basic Education).
CAP members initiated project partnerships with the all of the aforementioned (e.g., asking local
NGOs to contact the research team in order to apply research findings; prompting government
departments to request training in interventions flowing from project or include such
interventions in national policy). CAP members also supported the continuation of these
partnerships (e.g., by following up how community/government partners experienced projectrelated knowledge disseminations/interventions and what was needed to maximise usefulness of
such disseminated knowledge/intervention). The value of the CAP to the South African project
and university-community partnerships has been detailed in an article and book chapter (Elias &
Theron, 2012; Theron & Malindi, 2012; Theron, 2013).
Data generation flowed from our partnering with 24 schools and 5 service organisations (e.g.,
children’s homes, shelters for street children) that were recommended by the CAP. As part of
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
1

This document is available in the IDRC Digital Library.
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this partnership, we provided each school/organisation with a summative report detailing the
risks that youths from these schools/organisations reported in the course of their participation in
the study. These reports also included the resilience processes youth prioritised in their responses
to these challenges, as well as what schools/organisations could do to augment these resilience
processes. These reports were presented to these partners, and the CAP, at a dissemination event
during which the Pathways team explained the study’s broad findings and invited
schools/organisations to ask for follow-up meetings if the contents of the reports were not
sufficiently useful to support school-/organisation-facilitated promotion of resilience processes.
4.2

Researcher training and development

Table 7: Students and postdoctoral researchers involved
Country (University)
Undergraduate Masters Doctoral Postdoctoral Total
China
13
33
1
0
47
(Capital Normal University)
Colombia
14
3
0
0
17
(University of Antioquia)
South Africa
1
9
3
2
15
(North-West University)
4.3

Research and knowledge production

The ways in which the Chinese, Colombian, and South African research teams applied
quantitative and qualitative methodologies in order to generate knowledge are detailed in Section
3 (see Section 3: Methodology, in particular Table 5, for more information).
Table 8 below summarises the knowledge produced across the three sites. Following Table 8,
each country P.I. provides a brief narrative highlighting the key, country-specific research
findings that emerged. Details of this knowledge are provided in the country-specific list of
important outputs at the end of this report.
Publications that consider what is common and divergent to these three sets of findings, and
those of the greater Pathways project, are in process/under review (e.g., Ungar, M., Theron, L.C.,
Liebenberg, L., Restrepo, A., Tian, G., Sanders, J., Munford, R., & Russell, S. (Under review).
Patterns of individual coping, engagement with social supports, and use of formal services
among a five-country sample of resilient youth. Child & Youth Services Review.) Suffice it to say
here that the Chinese, Colombian, and South African findings share three elements. First, formal
services and informal supports are crucial to how and why young people adjust well to
challenging life circumstances, but culturally aligned informal supports (e.g., kinship/relational
support systems) appear to trump formal services. When formal services are respectful of young
people, encourage youth agency, and offer quality supports they are more likely to support
resilience processes. Second, investment in education (e.g., higher levels of education,
education-related aspirations) supports functional outcomes. Third, young people who adjust
well actively draw on accessible, culturally relevant supports. Their agency and personal
strengths are important facets of the resilience processes that they report.
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Table 8: Research outputs
Type
# Submitted for
publication
China Col.
SA
Book
Book Chapter
Article in
2
8
Research Journal
Conference
3
Papers
Presentation
(non-academic)
MA/MSc Theses
33
2
PhD Theses
1
2
Databases (GIS,
1
and other
information
systems)
Media article
16
Other

# Accepted for
publication
China Col.
SA
1
1
5
4
1

# Published
China
8
5
50

Col.

SA

1
1

4
6

25

2

24

> 200

20
2
1

2
1

2
1

China-specific findings
1. In the face of fierce educational competition, academically excellent students feel great
pressure from family, school and peer groups; in order to deal with that pressure they formed a
number of positive coping strategies, thereby demonstrating resilience (TianGuoXiu & ZhuYin,
2013; TianGuoXiu & Li Honghe, 2013; Han Lili, 2014).
2. Through in-depth analysis we discovered that the bad behavior (e.g. smoking, fighting,
truancy, not engaging in learning etc.) expressed by “problem students” is on one hand a way to
prove and demonstrate their strength, value and significance, and on the other hand is an attempt
to look for opportunities and access their own developmental resources in the face of serious
school failure (TianGuoxiu & ZhaoJun, 2014; TianGuoXiu, 2014; TianGuoXiu, 2013;
TianGuoXiu & Zengjing, 2012; TianGuoxiu & JingXue, 2011; Wang Yue, 2014; Hou Tong,
2013; SiChange, 2013).
3. Teenagers from divorced families may face many challenges brought about by the divorce of
their parents, but their attitude is not passive or laissez faire. Instead, they try through a variety of
ways to arrange their own lives, use their expanding family resources, and actively strive for help
from school, peers and relatives in order to achieve healthy growth (TianGuoxiu, in press;
TianGuoXiu & Hu Die, 2013).
Colombia-specific findings
1. Formal and informal services: Available services in the city of Medellin, both formal and
informal, are crucial to generate positive encounters for youth, which lead them to develop
adaptive behaviors that are healthy and coherent with the common good. Resilient young people
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make more use of cultural or religious activities in the neighborhood and have a higher
educational level (Paez, 2012).
For a service to generate positive encounters with youth, it must engage them. Youth
permanence depends on the value and recognition given to services according to their structure,
the benefits to be obtained and the type of relationships that the youth can establish (Paez, 2012).
Support networks are affective and interpersonal resources that allow the young person access to
other resources, such as material ones. Interaction with resources as a whole generates youth
experiences from which resilient behaviors can emerge. Some characteristics of informal
services that promote resilience are:
•
•
•

Attachment to significant people, providing them not only emotional support but moral
guidance and personal security (feelings of self-efficacy). This characteristic is
especially important in the family network.
Relational networks that involve significant people place the young person in contact
with material resources.
Relationships and resources foster vital experiences for resilience (Vasquez, 2014).

It is through providers that positive encounters with services can be achieved. Affective bonds
with the service provider generate attitudes and tools that contribute to addressing problems in a
positive manner (Paez, 2012).
Family characteristics are also important to promote resilience. The time parents spend with the
youth, affection, communication and parent surveillance are correlated with more resilience. On
the other hand, some family characteristics such as physical punishment of youth and violence
between family members are stressors for youth (Restrepo, 2014).
2. Personal characteristics: Certain personal characteristics make a young person actively
participate in a service, which can then be built through the relationship and permanence of a
young person with a service (Hernández, 2014). Of particular note:
•
•
•
•
•

Development is a dynamic process that occurs throughout the life span; risky behaviors
or resilience are established in adolescence depending on parenting in the early years.
The social and family context of the young people who were interviewed emphasized
negative experiences related to poverty, violence and sexual abuse; however, there were
differences depending on the proximity of the risk to the young person.
In young people, clear resilient characteristics include self-efficacy as a central element
throughout the life span.
Resilience as a possible and constant process was the main characteristic of the young
people interviewed.
Some individual skills or personality traits were higher in young resilient people such as
responsibility, empathy, social skills, cohesion with others and character (Restrepo,
2014).
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South Africa-specific findings
The findings were predominantly generated by Sesotho-speaking youth living in disadvantaged,
rural areas and cannot therefore be seen as representative of all South African youth. Having
noted this limitation, the data indicated three dominant pathways of resilience. First, informal
supports (with emphasis on physical and psychological caregiving by women) dominated why
and how youths adjusted well to living in disadvantaged and violent communities. Moreover,
when youths reported higher perceptions of physical and psychological caregiving they were
more likely to engage in voluntary service-usage (e.g., visiting a clinic) and less likely to be
mandated to use services (e.g., substance-abuse programs). Second, being invested in education
supported youths’ positive outcomes. Youths were more likely to be constructively engaged in
schooling and to aspire to tertiary education when they experienced their teachers as respectful,
education as relevant, and school spaces as enabling agency. Third, the protective resources that
youths prioritized (e.g., religious and ancestral practices, education, kinship systems) align with
traditional African culture and flag that resilience processes are shaped by the sociocultural
context of youths’ everyday lives.
4.4

Knowledge dissemination

Following knowledge production, this knowledge was actively disseminated across all three
country sites, as summarised below.
Table 9: Knowledge dissemination events
Event Type
# Aimed at academic
(previously held)
audiences
Workshop
Conference
Congress
Symposium
Meetings
Webinars or webbased meetings
Other(s)
培孕校目
(Training
Programs)

China
160
25
22
50
25
0
3

Col.

SA
27

21

# Aimed at nonacademic audiences
China
18
9
2
40
5
1

Col.
1

5

1

SA
14

7

# Aimed at both
academic and nonacademic audiences
China Col.
SA
2
1
6
4
2
60
2
0
8
6
0

12

In addition to the above knowledge dissemination events, the following knowledge
dissemination mechanisms were used:
!
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See Appendix I for details.
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Table 10: Knowledge dissemination mechanisms
Contribution
# Aimed at academic
# Aimed at NonType
audiences
academic audiences
Advisory/
consulting
services
Article in popular
media
Article in
Professional
or trade journal
Conference paper
Conference
proceedings
Consultancy
Creative work
Database/dataset/
archive
Development of
policies and
programs
Educational aid
Medias (e.g.,
interview, etc.)
Newsletter/press
release/pamphlet
Public lecture
or address
Radio broadcast
Reports
Social Media
(Facebook,
Twitter etc.)
Scholarly book

China
5

Col.

SA

China

Col.

SA

2
50

1

6 (8)3

25
3

2

27

16

10

>3
words

120
2

5

See
footnote6

64

>1
1

words
6
20

1
2

25

12

> 200

2

12

1

1
4

> 45
5

4

million

2

19

2
2

5
million

# Aimed at both
academic and nonacademic audiences
China Col.
SA
16

2
37

32
18

3

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
3

Numbers in parentheses indicate the number of outputs planned, but not yet delivered.
Refers to Khazimula-related videos made by researchers, community-based service providers,
or local youths to disseminate message of how resilience can be facilitated. See
www.optentia.co.za or www.Lindatheron.org to view these videos.
5
Quantitative and qualitative
6
1137 PRYM protocols; 137,508 words; 127 drawings; and 49 photos of clay models.
7
Facebook, YouTube channel and Twitter
8
https://www.facebook.com/khazimularesilience?ref=hl
4
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chapters
Television
broadcast
Textbook
Thesis
Web site
Others:
Conference
Update CD
(2011)
Bibliography data
base
4.5

1
79
33
1

9

6
5

6
610
1

211

1

Knowledge mobilization

The dissemination events and activities listed in Tables 9 and 10 above informed research,
networking, training or policy/practice goals as follows.
China
Through extensive publicity and promotion activities, the project has had a significant effect on
the Chinese mainland. In the academic field, in the past 5 years the concept of resilience,
resilience theory, the technology and application of resilience, and other resilience formulations
have become professional terms that now appear in a range of academic journals, textbooks and
writings. An academic seminar related to resilience was hosted, and Professor Tian Guoxiu led
the Chinese research group to successfully hold two International Conferences in 2006 and 2013.
In 2012, the China Association for Social Work Education’s conference invited Professor Tian
Guoxiu to speak about the progress of resilience research; in 2014 at the China Social Work
Education Association’s annual meeting, a special discussion group was established for school
social work and many people focused on the theme of resilience. In 2012 and 2013, the Social
Development College of East China Normal University held the "International Symposium on
Youth Positive Development"; resilience was also the key theme of the conference and the group
project.
In addition, resilience is increasingly showing up as a keyword in academic papers; before 2005,
less than 10 articles per year were published using resilience as a keyword, but in 2014, more
than 80 such papers were published in one year. In 2014 January, the Journal of Capital Normal
University created the "Resilience and Adolescent Education" column for Professor Tian
Guoxiu, and published 1 article per issue. In addition, in recent years, resilience is increasingly
being chosen as a topic for masters and doctorate theses, such as Dr. Zhu Meihua’s (Shanghai
University) "Resilience of mobile home from rural area to urban area." Resilience monographs
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
9

Authored one book, chief-edited one book, co-edited 5 books.
Chief edited 1 book, translated 5 books.
11
www.Optentia.co.za (see projects: Pathways to Resilience
http://www.optentia.co.za/project.php?id=NQ%3D%3D) and www.Lindatheron.org
10
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have also been published, such as "Resilience Research: Applied to Schools and Youth Social
Work" (chief editor Tian Guoxiu), and "Family Resilience" (translated by Dr. Zhu Meihua).
In the non-academic field, the understanding of resilience is gradually deepening; mainstream
media outlets such as "People's Daily", "Guangming Daily", "China Youth Daily", and CCTV
have published articles or reports with resilience in the title. In primary and middle school
education, resilience is being referred to frequently; in the family education field, more parents
are beginning to understand and accept the need to cultivate resilience; and the juvenile judicial
system is also actively using the concept of resilience. Specifically, Professor Tian Guoxiu
accepted an invite from the Beijing Women Research Society to speak about resilience to more
than 500 parents, and the juvenile court in Mentougou District, Beijing, is actively exploring
involving youth in divorce trials and using resilience theory in education for divorced parents.
The Chinese Youth Study will choose the topic of resilience as an important issue during the
"ShiSanWu Planning (2015-2020)".
Colombia
In general, the different forms of dissemination permitted us to share our acquired knowledge
with community members and facilitate the implementation of the mentoring program to
promote resilience. This material increased our contact with stakeholders and enabled our
participation in the design of “Youth Policy of Medellin”. The internet, videos, Facebook and
other media permitted us to share the main findings with different segments of the public,
especially with youth people. The published papers and book chapter permitted us to share the
information with academics, professors, professionals and students at local, national and
international levels.
Through the newsletter we shared the main findings and concepts with practitioners, service
providers, and youth people. The newsletter was also an important resource to share results with
the members of our advisory and community panel. We also hosted a seminar to promote the
concept of resilience, share our experiences, and disseminate the main results of our research to
more than 200 participants from different governmental and non-governmental institutions,
schools, community organizations and youth organizations.
South Africa: Because the dissemination activities were varied, they supported dissemination to
both academic and non-academic audiences. Of importance in South Africa, are the high rates of
illiteracy and poor access to social media technology, particularly in disadvantaged rural areas
(such as that of the research sites). For this reason, the choice to disseminate using creative work
(i.e., video-based messages – see list outputs), workshops, seminars, and/or more informal
meetings (such as lunches/dinners around which findings could be informally shared with local
people) were crucial (for detail, see Elias & Theron, 2012; Theron, under review, Qualitative
Research).
4.6

Reflections on the implementation and management of project activities

Part of the rationale for including multiple countries and research sites in the Pathways Project
was that this would provide opportunity to draw comparative conclusions about how various
socio-cultural contexts enable and constrain resilience processes that draw on formal services
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and/or informal supports. As noted in Section 2, this is in process. Clearly though, such
comparison relies on a research design that can be meaningfully operationalized across diverse
contexts, and country-level P.I.s’ commitment to the design decided on. To this end, Dr. Ungar,
who conceptualised the greater Pathways project, was careful to engage all country partners and
other knowledgeable resilience-researchers in a democratic, iterative process of research design.
At the outset of this, Dr. Ungar joined country-level P.I.s in engaging community partners in
discussions about the suitability of the Pathways design (see, for example, Theron, 2013).
Despite such caution, the operationalization of the design was not without challenges (see, for
example, Theron, under review, Qualitative Research). To this end, the three country P.I.s are
grateful for the supportive inputs and flexibility of Drs. Ungar and Liebenberg. A case in point is
their early 2015 visit to China, Colombia, and South Africa to facilitate cross-country
comparisons. Related articles and publications will appear in the coming months as this supports
finalisation of the cross-site analysis. Similarly, because annual Pathways meetings rotated
between collaborating countries, this offered opportunity for first-hand experience of the
diversity of the research sites, which further supported theorising about cross-site comparisons.
A summary of how the three national teams facilitated the project activities is provided in
Appendix E. What follows below are a number of reflections on what enabled and obstructed
implementation and management of project activities.
China
1. Although there is a scientific basis for this, selecting qualitative research interviewees on the
basis of their questionnaire results, or only relying on the questionnaire to determine whether
a youth has high resilience or low resilience, does not provide enough accuracy. However, if
the researcher makes sure to conduct long-term participatory observation, the samples
obtained will be more accurate. Because observation gives us long-term contact with the
students, we are able to get a relatively stable sense of their characteristics and to observe
their modes and mechanisms of ecological environmental interaction. This is more conducive
to making comprehensive and in-depth interpretations about the generation mechanism and
operational logic of resilience.
2. Participatory observation is an important opportunity for us to get into the students’
ecological environment. The process of observation at school, in the classroom, and during
group activities, on one hand, is conducive to observing the adolescents’ characteristics; and
on the other hand, is good for the researchers to experience and understand adolescents’
survival environments and ecological characteristics in a more direct and specific way. This
is important content when we interpret and study adolescents’ resilience mechanisms.
3. In the context of Chinese culture, the majority of adolescents’ parents, teachers, and adults
have relatively traditional and old ideas about educating and guiding the children, and thus
repress and hinder the development of teenagers’ motivation. As for the positive factors that
can activate resilience, we still need to do some long-term thinking and exploring about
family culture, school culture, group culture and educational culture.
4. It would be helpful to provide more opportunities for team members to participate in
international exchanges. In 2013 October, the China team hosted the annual Pathways
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meeting. Nearly 30 students participated in the preparations for the meeting, and received
and escorted guests. In the process of translation, data preparation, and meeting participation,
students came to better understand the project’s research theories, methods, and findings.
Some students submitted papers and participated in the meeting discussions; this not only
activated students’ research confidence, but also helped to share our research results. Even so,
we also think that the number of students participating was too small; there were a lot of
students who dared not participate because they lacked academic self-confidence. Continued
application of the methodology is needed to exercise and train students’ academic thinking.
Colombia
1. The importance of involving decision makers throughout the research process. Although this
is a very difficult task, it is necessary to carry out various activities to translate the processes
and research outcomes to various audiences. This enabled greater dissemination of findings
and the applicability of the knowledge gained throughout the process in programs and
policies.
2. The importance of knowledge management. Knowledge management is the mechanism by
which researchers and scientists can embed their research results in policies and programs. In
projects like this one, tangible results can be applied in public policy and programs. It thus
becomes essential to have theoretical reflection and a structured plan for how knowledge
management will be implemented, as it is central not only to disseminate results but also to
ensure their applicability in different contexts.
3. Having cohesive interdisciplinary teams for the development of the macro project. It is
essential to have interdisciplinary and cohesive teams that understand a complex
phenomenon such as resilience from diverse perspectives and strategies. It was also very
important to involve young researchers throughout the entire data collection process.
4. Structured communication plans using different dissemination channels, including websites,
videos (Lopez, 2014; López, 2014b; University of Antioquia, 2013), Internet, television, and
radio. These communication strategies facilitate dissemination and social knowledge
management. These plans can change as the project develops but a plan is needed to
communicate with stakeholders and young people. Government staff also changes frequently,
which can result in a more complicated dissemination process, so we developed a newsletter
(Botero, 2013; Puerta, 2013; Puerta, 2013; Vasquez, 2013, Restrepo, 2011) on resilience and
used this to engage stakeholders regularly. We found this strategy was important to counter
frequent staff changes. In the same way, it is important to have constant connection with
professionals and the community, not only to give them information but also to learn from
stakeholders. In this regard, we organized seminars where information could be exchanged
between professionals/the community and the research team.
South Africa
The reflections below comprise two voices. The first is that of Tamlynn Jefferis, a PhD student
in the project, who managed the dissemination activities for 2013-2014. This is followed by
reflections from the P.I., Linda Theron.
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Tamlynn Jefferis12
A crucial lesson learnt was the importance of an advisory panel in a research project. Not only to
gain access to the community but also to understand the findings. The advisory panel members
advised on which research methods would be appropriate for their community and also
celebrated and disseminated the project's findings and offered committed support of the project.
This project did not only belong to the Pathways team, but to the advisory panel as well. I
believe this is crucial for the success of any research project that aims to make a tangible
difference in a community.
Another very important lesson in the management and implementation of the project activities
was the flexibility needed on behalf of the researchers. When working in a community that is
resource-poor, and where ad-hoc arrangements (e.g., funerals, impromptu community meetings,
home-based care of ill community members) interfere with youth commitments to participating
in research activities, time management and flexibility was important in the research process.
Scheduling activities well in advance of deadlines to manage when participants were not
available and when dates needed to be changed due to participants not arriving was necessary.
I learnt much from the principal investigator (i.e., Prof. Linda) in terms of managing deadlines
and ensuring that deadlines were met in advance. Also in working in a team, the project was
managed in such a way that responsibilities were shared, and team members were always
informed, asked for their opinions and input, and clearly guided in what needed to be done, how
it needed to be done and support was always available. This is very important in the way a
project is managed for there to be unity in a team so that they can work well together.
Linda Theron
As principal SA investigator, I would add that knowledge production (especially qualitative
knowledge production) was complicated by the high mobility of the youth participants in the
project. This mobility is related to their being sent to live with distant relatives because of
poverty or relocation/death of parents. Essentially, this meant that it was difficult to maintain
contact with participants and follow-up on earlier data generation.
A further challenge to the management of knowledge production lay in the application of
qualitative methodologies that are well suited to knowledge generation with youths in
Eurocentric contexts. As explained in Section 3: Methodology, given traditional African
socialisation practices, it was very difficult to engage local youths in one-to-one interviews and
so our research methodology had to be adapted to favour group-based surveys and participatory
visual methodologies. The importance of these lessons, and being respectful of
contextual/cultural influences on the generation of research have been published in methods
chapters (see Elias & Theron, 2012; Theron & Malindi, 2012), and a journal article, detailing the
adjustments that the SA team needed to make to produce data, is in process (Theron, under
review, Qualitative Research).
Knowledge production was also challenged by a research team that dwindled. I learned that
academic colleagues are keen to agree to participate in a funded research project, but that as time
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
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passes their personal crises, health, relocations, disillusionment with how much commitment and
time research takes, and/or other (competing) research obligations obstruct meaningful/sustained
participation in the project. For this reason, the fairly large team of South African researchers
dwindled to three active academic members by 2014: Prof. Tinie Theron, Dr. Macalane Malindi,
and I. What I take from this lesson is an inclination toward future work with a smaller team of
committed researchers and greater involvement of talented, full-time PhD students. The latter has
obvious budgetary implications.
The training and development of the post-graduate students affiliated with the project, and less
experienced researchers (such as Dr. Malindi at the outset of the project), would have been
complicated had the Pathways Project not been allied to a research-supportive faculty and
research focus area (i.e., Optentia, see www.Optentia.co.za). Table 14 in Appendix C
demonstrates the extent of Optentia’s support towards the training and development of
researchers in the SA team. In addition, my faculty provided scholarships (i.e., approximately
12,000$ per student per annum) to PhD students who were active in the project. The lesson that I
take from this is that large-scale research projects are best led by researchers who have access to
research-supportive research entities/faculties.
Knowledge dissemination and mobilisation was complicated by our reporting of findings that
are considered controversial in South Africa (i.e., ancestral rituals supporting youth resilience
processes – see Norris et al., 2008; Theron & Theron, 2013). In such instances, the challenge was
to manage knowledge dissemination so that adult opinions/responses did not silence and/or
marginalise youths’ voices and insights. For example, our reporting of ancestors as a spiritual
resource that youths associated as resilience-supporting alienated one researcher and one CAP
member. Both refused to implement or advocate Khazimula given its reference to ancestral
supports as a potential spiritual resource (see Theron, L. C., Jefferis, T., & Van Rensburg, A. C.
2014, p. 6513) and how this potentially conflicted with Christian dogma. In community-focused
disseminations, professional adults were less rigid, even though they admitted neglecting
ancestral or supports in their consideration of traditional resources that youths could draw on to
cope with challenging life circumstances. For instance, an education official commented: "You
reminded me - our ancestors are important resources for our children here. I will use this to
support our children better".
I learned that it was easier for students and CAP to experience ownership of the project and
advocate its findings if they participated in the international team meetings and conferences /
symposia. To this end, Dr Malindi represented the community at the team meetings in Canada,
Colombia, and South Africa. He and Mr Machendeze attended and presented at the 2011 EASA
conference. Student attendance at international team meetings included Angelique van Rensburg
(Canada, Colombia, South Africa, China), Tamlynn Jefferis (China, South Africa), Une Fourie
(South Africa) and Mark Barends (Colombia, South Africa). Ms Adien Linström represented the
CAP at the international team meeting in China. Going forward, I will again structure a research
budget in ways that facilitate researcher/student/community-partner engagement in research
meetings/conferences, and in doing so, encourage ownership.
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
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Finally, in terms of knowledge dissemination and mobilisation I learned how frustrating it is to
try and influence government (particularly the national department of education) to consider
implementing research findings. Whilst government up-take of research results is a challenge
world-wide, the current crises in education in South Africa (see, for example, Du Preez, 2011)
has meant that researcher attempts to meet with government officials are repeatedly postponed
(this is explained further in Section 4.9: Policy and practice documents).
4.7

Reflections on aspects of project management particularly important to success

China
First, the research team has created an extremely high standard learning, research, practice, and
supervision system. Since the start of the project, all team members have adhered to the schedule
of learning supervision for half a day per week, without fail. The contents of these meetings
included theoretical study, case discussion, research methods discussion, interview supervision,
and sharing research findings, and functioned to construct a mutually promoting research culture
that fostered cooperative, interactive learning.
Second, it was essential to adhere to the practice research. Since the program began, our team
members carried out participatory observation research for half a day per week in schools in
Beijing, using group counseling, case consultation and other methods to keep in close and
constant contact with the adolescents. Observation allowed us to understand the adolescents’
comprehensive, specific, vivid and real life situations and helped us interpret the theory, while at
the same time explained their vividly realistic performances and pushed us to explore more
qualitative research pathways besides those found in the quantitative study.
Third, we had a close combination of training between the graduate and undergraduate students.
In the face of the large survey and in depth case interview samples, we needed enough
researchers, and the research team’s graduate and undergraduate students played an important
role here. They participated in the following stages: implementation and recovery, questionnaire
survey data processing and analysis, participant observation, conducting interviews, interview
data transcription, and finishing. The reason that we were able to guarantee that more than 30
students would participate in the study process is that students themselves longed to participate
in a project with such a standard, strict, and scientific research process in order to achieve
academic quality and raise their academic abilities. More than 50 students participated in
different stages of the project, and said their own growth of knowledge and ability from the
project will benefit them for life.
Colombia
The aspects that were particularly important to project success included:
1. Establishing the team: First of all, forming an interdisciplinary team allowed the study of
resilience from different approaches and methods and was central to understanding a very
complex subject.
2. The participation of decision makers in the resilience discussion panel and their inclusion in
various debates and in the program’s design was key. This ongoing partnership with the
community allowed the dissemination of results on the characteristics of resilient young
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3.

4.
5.
6.
7.

people, how to promote resilience and how to improve services promoting resilience in a
timely manner as well as triangulation of quantitative and qualitative findings.
Participation in city issues with the design of the "Youth Police" and in some activities of the
"100 Resilient Cities" project. The city of Medellín won an award as one of 100 Resilient
Cities; this partnership will enable us to extend the large-scale implementation of the
program to promote resilience. These links generated greater visibility of the project and
generated greater ties with members of NGOs and Medellín’s Mayor’s Office.
Inclusion of resilience in Medellín’s youth policy and in programs of the municipal
administration.
The design of a strategy to capacitate professionals on the subject of resilience. This training
promotes professional skills and trains mentors, enabling them to focus on building resilience
via youth programs in Medellín.
The ICARUS program promoting youth resilience was created in Medellín’s Secretariat of
Youth.
A partnership with various governmental and nongovernmental institutions was created to
promote resilience.

South Africa
Tamlynn Jefferis, a PhD student in the project, also managed the project for 2013-2014. She
offers the following response relating to whether certain aspects of project management were
more important for project success:
Most definitely. The project was managed in such a way that it valued and respected the
relationships that were built with the community advisory panel. Without this, dissemination
activities and data collection would have been much more difficult. With regards to
dissemination, the way the project was managed clearly prioritised meaningful dissemination in
ways that are relevant and useful to the community where the research took place. Because of
this, we were able to work with youth and implement the Khazimula program, obtain feedback
and evaluate the program. If it had not been for the continuous collaboration with the
community, the dissemination would not have been successful, and this relates directly to how
the project was managed. From the beginning the principal investigator and community officer
established good community relations which were vitally important, especially when conducting
research in an unpredictable rural community in South Africa. All strategies of collecting data
and disseminating findings were based on what was appropriate for the community as the
research team continuously asked how to make the findings and dissemination appropriate. The
management strategy was respectful, culturally sensitive and meaningful to the research
community - as a result of the way in which the project was managed. The principal investigator
continuously asked for input from team members, which created a sense of ownership of the
project for all the team members and students who assisted in the project. Even the youth who
participated felt a sense of ownership and felt proud to be a part of an international research
project.
!
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4.8

Curricular outputs/teaching materials

Table 11: Curricular outputs/teaching materials
Department/Institution
Name of course/module
*New course
China
Capital Normal University
Capital Normal University
Beijing Hongzhi Middle
School
Beijing No. 19 Middle
School
Beijing Business and
Technology School &
Beijing Railway
Electrification school
Colombia
Department of basic
sciences

Department of basic
sciences
Department of basic
sciences
Department of Specific
science

South Africa
Faculty of Humanities,
North-West University

Level (undergraduate,
graduate)

No. of
students
enrolled

Educational reform of
University Cooperation
Program*
Exploration of Inquiry
Learning*
School-based courses
focusing on fostering
resilience*
School-based courses
that focus on positive life
guidance*
School-based courses
focusing on fostering
resilience*

Undergraduate and
postgraduate students

63

Professional degree
postgraduate students
Junior 1-3 &
Senior Grade 1-3

47

Junior Grade 1-2

24

Senior Grade 1-2

200

Survey and sampling
course*

Graduate

Research II Master in
Mental health*
Program evaluation.
Master in mental health*
Research methods*

Graduate

14 students
(this
course was
offered
two times)
9 students

Graduate

9 students

Undergraduate students.
Health administration

72 students
(the course
was
offered
three
times)

Masters in Positive
Psychology: Module 1,
Introduction to Positive
Psychology, An
introduction to resilience

Post-graduate

10 (2013);
8 (2014);
10
(2015)14

250-300
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(PSYP874)*
Masters in Positive
Psychology: Module 4,
Applications in Positive
Psychology: Social
Ecological Interventions
to facilitate Resilience:
the case of Khazimula
(PSYP877)*
Masters in Positive
Psychology: Module 5,
Advanced Positive
Psychology: Un- and
under-explored pathways
of resilience; lessons
from the Pathways
Project (PSYP878)*
Short learning program
on Khazimula:
Indigenous pathways of
resilience (Module code:
AAAD 5 17)*
Faculty of Education,
University of Johannesburg

4.9

B. Ed
Teaching Methodology
and Practicum: Life
Orientation.
Semester Module on
Resilience and Life
Orientation*
Facilitation and
Counselling Skills for
Life Orientation teachers
(course content revised)

Post-graduate

10 (2013);
8 (2014);
10
(2015)12

Post-graduate

10 (2013);
8 (2014);
10
(2015)12

NQF level 5 (this means
that under-/postgraduates and even nongraduates are eligible to
enrol, provided they
have completed Grade
12)
Undergraduate (Second
year)

24 (2014)

Postgraduate (B. Ed.
Honors)

33 (2014)

88 (2014)

Policy and practice documents

The following narrative summaries describe the policies and interventions that resulted from the
project and the impact that each has had. For more detail, see Appendix H.
China
1. Seven schools in Beijing use our research as a reference. They have adopted our
implementation methods and research framework and offer students school-based courses
and counseling activities to foster youth resilience. Approximately 50,000 students have been
impacted in this way.
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2. The China Association for Social Work Education and the Professional Committee of the
School of Social Work include resilience training as a compulsory part of school social work
training. Schools are required to offer resilience education and set up courses to foster
resilience. To date approximately 10,000 teachers and other persons have been exposed to
course content on resilience.
3. The Chinese Association of Family Education and the Department of Family Education in
the China Women's Federation have regulated that family resilience education is a
compulsory content for the qualification of “family education instructors”. Approximately
10,000 parents and other persons have been exposed to course content on resilience.
4. Schools for children of migrant workers in Beijing have set resilience training as an
indispensable part of their school education, designating that all students should receive
resilience education. Approximately 30,000 students, teachers, parents and other persons
have benefited from this training.
5. Not only “Bats of the City” and "Geluying City Immersion Plan", two projects that focus on
children of migrant workers, but also "Growth Mentoring Program" and "Positive Youth
Development Program" in Shanghai, have all adopted our ideas and findings on resilience to
different extents.
Colombia
Youth Public Policy in Medellín. During the project the research team participated in various
meetings to evaluate Medellín’s youth policy. After two years of evaluation and design the new
policy was devised, and the inclusion of resilience was achieved across various strategies of the
Municipality of Medellín. Although the team did not directly write the public policy, we
participated as advisors in the design process where we accomplished the inclusion of the topic
of resilience in the policy. This policy outlines a comprehensive vision for youth and their
development. It takes into account interdisciplinary perspectives and proposes the involvement
of various sectors in order to promote youth welfare. In matters relating to youth health, the
policy emphasizes health promotion, which allows for actions focused on positive youth
development and resilience. The implementation of this policy will strengthen health and welfare
services through training for professionals that will allow them to provide better services to
support youth needs"!!The policy will impact an estimated 500,000 young people in Medellin.
Design of a program to promote resilience. This is a program devised to capacitate health and
welfare service providers in the city of Medellín to become resilience tutors. The final objective
is to promote better services and increase the providers’ capacity to tutor and promote resilience.
This program was designed based on evidence directly collected from the research, as well as
other available evidence on how to promote resilience and positive youth development. This
program has been offered to 60 young leaders and their families.
South Africa
Rather than write policy analyses or generate policy documents, we used a community-based
participatory research approach (CBPR) to influence/transform local youth-directed practices
and the policy of local organisations and regional government departments. Essentially this
revolved around facilitating uptake of Khazimula (as detailed under Project Outcomes). This was
a purposeful strategy because it is well-known that making policy recommendations/producing
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policy documents is not an effective manner of galvanising change at macro or micro level IN
South Africa (Du Preez, 2011; Jansen, 2002, 2003; Nzimande, 2001; Pillay, 2006).
In addition to the Khazimula training sessions summarised under Project Outcomes, the CAP
prioritized oral and visual advocacy of Khazimula. Given traditional African emphases on
extending hospitality to all, the CAP encouraged that this advocacy occur around meals hosted
by the research team (see also Elias & Theron, 2012 and photographs in Appendix F).
Khazimula was informally advocated during the meal, and formally presented to government
stakeholders and policy advocates after the meal (via a powerpoint presentation). The CAP
directed the invitations, acted as co-hosts, and partnered with Pathways researchers in informally
advocating Khazimula to the invited guests. As a consequence of this informal advocacy, the
national Department of Basic Education agreed to a meeting with Pathways researchers to
investigate how Khazimula and a resilience-focus can form part standard teacher practice across
South African schools. Although an initial meeting date (23 September 2014) was agreed on, this
meeting has since been postponed several times. The SA team has recommended four new
possible meeting dates, but the DBE is yet to confirm one of these. Although the SA team is
committed to continuing to find ways to influence education (particularly as the SA findings
emphasize the pivotal role of school ecologies in youths’ resilience processes), this frustration
further galvanised our determination to foreground a grass-roots or bottom-up approach to
influencing policy and practice (as detailed in Theron, in press – see output list).
The Free State Department of Education (HIV & AIDS, Life Skills Support programs, Inclusive
and Special Needs Education) incorporated Khazimula into its strategy for the remediation of 4
underperforming schools (see letter from Adien Linström, included in Appendix G). As part of
the upliftment of such schools, teacher-pupil relationships were targeted and Khazimula formed
part of the policy informing improved relationships.
5

Project Outcomes

5.1

Researcher capacitation

In the section below, each P.I. comments on how being part of the Pathways project capacitated
her as a researcher, and on other members of the research team.
China
Professor Tian Guoxiu
The improvement of my research ability and level as a result of being involved in the project is
very obvious. During 2009-2014, I published nearly 30 academic articles, edited one set of
collected papers, and completed 4 translation works in the field of resilience theory, the
psychological health of adolescents, adolescents' social support and others. As an extension of
this research, I accepted a Beijing City Board of Education commission in 2013 to take charge of
measurement to track the development status of Beijing City Youth Moral (30-35 million yuan
annually until 2020). In addition, in contemporary big cities in China, the divorce rate of parents
is increasing year by year, and the disintegration of the family has become a major challenge
facing youth. In order to deepen and expand the project research, I have begun to study the
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resilience mechanisms of teenagers at the time of their parents’ divorce. I have successfully
applied to the Philosophy and Social Science projects of the Ministry of Education for this
project (10 million yuan subsidy; the project will last until 2016). In Beijing, as a big city facing
rapid development, there is more concern about youth problems in social development; the study
of the development of adolescent social work also has the approval of relevant departments. I
have been jointly funded by the Beijing Municipal Party Committee and the Beijing Municipal
Education Commission to promote special research on adolescent social work. In 2014
September I was elected as the director of the Beijing Youth Association of Social Work, and
have a 30 million yuan annual research fund that will last to 2017.
The Capital Normal University resilience research team led by me has been of important concern
at the national level. In 2013 October, we hosted the International Resilience Conference at
Capital Normal University. More than 120 experts attended from all over the world, as well as
from domestic provinces and cities, and more than 40 papers were presented. The most important
Chinese social newspaper “China Social Science” reported on our conference. Subsequently,
“China Youth Research” set up a special issue to publish four results of our research, the
“Journal of Capital Normal University’s” open column named “Resilience and Education of
young people” has published a result issue every month, and we have published 6 articles so far.
The article, “Deviant behavior of teenagers at risk: Based on perspective of hidden resilience”
was published in the “Journal of Normal University” and was reprinted by “China Social
Science”, which is the top publication for social science research in China.
Through cooperating and comparing with research experts in Canada, South Africa, Colombia,
New Zealand, and other countries, the research paper edited by Michael Ungar and Linda
Theron, and other special articles, will be published in the United States and the UK. In addition,
in 2010 and 2012, I attended the Dalhousie University (Canada) and Cape Town of South Africa
International Symposia with my partner Wang Xiying, and gave speeches at the conference.
Colombia
Alexandra Restrepo
After participating in the resilience project during these five years I have grown in my
professional career as a researcher. The project was challenging because it was mixed methods
and demanded dissemination to a range of people. I have improved my data analysis skills, my
capacity in managing and leading projects and dissemination capabilities, where I have expanded
my research networks, all of which have contributed to my overall training process.
My increased analytical capacity now allows me to perform multivariate analysis, such as
multiple correspondence analysis and confirmatory factor analysis. These techniques generate
constructs and assess relationships between diverse constructs to understand complex social
phenomena.
My administration and management skills have increased in relation to staff management and
complex interdisciplinary teams within a public university that has generated complex processes
for administrative and financial management.
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I improved my audiovisual management skills in web-based resources to disseminate research
findings, which can be accessible to diverse audiences and languages, such as: videos, Facebook,
twitter, web pages. Apart from increased writing skills for scientific articles and research reports.
Local, national and international networks of the research team have been expanded. With local
stakeholders stronger links were made that permit the long-term application and sustainability of
the research strategies. At the national level links with some organizations working with youth
and children and internationally, major links have been established with faculty at Johns
Hopkins. I also built extended networks with public health professionals and researchers
working with violence, including connections with two professors at the University of Granada.
I have had the opportunity to participate in the Latin American Network of Mental Health led by
Columbia University where participating academic institutions included the University of Chile,
the National University of Córdoba, Argentina, the Argentinean Suma project and the Federal
University of Rio de Janeiro. As a result of this partnership I was the director of the Second Latin
American Congress of Epidemiology. I also attended a seminar at the University of Fronteda in
Chile on family resilience measures, and am currently trying to extend the South American
network of resilience-focused research.
As a guest speaker I participated at the Sixth Annual Meeting of violence organized by
WHO/PAHO conducted in Mexico (November 2013), in the World Congress of Psychology held
in Cape Town where I had the opportunity to present two papers related to the Pathways to
Resilience project.
I was invited to present the results of the PREVIVA program, including results from the
Pathways to Resilience Project at the World Congress of Epidemiology (Alaska, USA, August
2014).
Regarding my research training, I was offered a place in the PhD Epidemiology program at
Columbia University, starting in September 2015. My PhD research proposal looks at the
evaluation of a program to promote positive development and resilience in children from zero to
five years. I also secured funding from Colciencias and the Optimus Foundation for conducting
my doctoral project.
Esteban Páez
Having the opportunity to be the project’s coordinator has allowed me to understand the complex
city processes to which I commit my work and my thinking, and above all has engaged me with
my roots and my identity, looking to the daily ways of being so that they are reflected in a better
tomorrow for young people in the city, their families and relevant institutions.
I believe with conviction that people carry goodness in them. This project has given me the
opportunity to know such goodness and bring it into contact with the good will of others. This
opportunity has been made possible through direct work with young people, the motivation of
professional staff, the choices made by decision makers and all those who have seen in this
population the opportunities for a better society that is more equitable, more just and committed
to profound social change.
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Dora María Hernández
Pathways to Resilience has given me the opportunity to see the energy and management capacity
of the students at the University of Antioquia to manage knowledge on the topic and to grant the
project with the social meaning that all research should have. It has been a project in which
social actors, institutional or personal, have responded, reflecting social sensitivity and a
willingness to collectively build.
South Africa
Linda Theron
As a direct consequence of participation in the Pathways project, and the quality of the South
African results, my national and international research networks, and those of students in the
project, were extended.
At national level I was:
• Invited to join the South African team active in responding to the World-UniversityNetwork’s (WUN) global challenge of Public Health which has identified youth resilience
processes as a key focus. Together with international WUN partners we are in the process of
submitting a funding proposal to investigate youth resilience multi-dimensionally (i.e.,
biomedically, psychosocially, and ecologically) and longitudinally, with the aim of applying
this knowledge to better the public health outcomes of youth.
• Invited to join a team of authoritative South African researchers (from four researchintensive universities) in a bid to create a funded Centre of Excellence that drives research
relating to youth wellbeing and resilience.
• Awarded the 2013 Research Medal, Education Association of South Africa, in recognition of
research contributing to an understanding of youth resilience and application of such an
understanding in education contexts.
• Invited to serve as member of the Imbeleko Research Reference Group (Nelson Mandela
Children’s Institute) that focused on indigenous pathways of resilience among black, African
youth.
• Invited to present a Pathways-related address at the University of Pretoria’s Teacher
Symposium (August, 2014).
• Awarded a National Research Foundation International Research Grant (Finland-South
Africa; 2013-2016) to engage in comparative resilience-focused research. My engagement in
the Pathways project offered persuasive evidence of resilience-related expertise.
At national level collaborating researchers and students also benefitted from their association
with the project:
• Dr Macalane Malindi was appointed as a senior lecturer at the University of Johannesburg
and asked to spearhead the teaching of resilience to education students at this institution.
• Tamlynn Jefferis, a PhD student, was invited to present Pathways findings at an international
symposium hosted by the NWU (Welcoming Africa’s children in church and society:
Theological and ministerial reflections, Potchefstroom, South Africa).
• The student team involved in Khazimula (i.e., Tamlynn Jefferis, Angelique van Rensburg,
Divan Bouwer, David Khambule, and Phuleng Serathi) was invited to present a symposium
on transforming project findings into community-friendly interventions at the Second South
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•

African Positive Social Sciences Symposium. This symposium was attended by national and
international researchers.
Both Angelique van Rensburg and Tamlynn Jefferis used Pathways-related research findings
to submit abstracts for important national conferences (Psychological Society of South Africa
(PsySSA) and Education Association of South African (EASA) conferences). Both were
successful and presented papers that prompted the widening of their own local networks.

At international level I was invited to:
• Edit an international volume on youth resilience and culture. Springer’s invitation flowed
from their awareness and attendance of the invited Pathways symposium at the International
Congress of Psychology, 2012. Michael Ungar and Linda Liebenberg agreed to co-edit. The
reputation of the Pathways project and international and national networks that arose from
this meant that this volume (which is currently in press) includes 17 chapters from respected
resilience scholars across the globe.
• Function as an associate editor of School Psychology International, following the editor’s
awareness of the Pathways project and its findings (January 2013 – ongoing).
• Guest edit a 2015 (December) resilience-focused themed edition of School Psychology
International. Drawing on Pathways findings, this edition focuses on how school ecologies
constrain/support resilience processes and what psychologists and other school-based
practitioners can learn from this.
• Present a public lecture at Trinity College, Ireland, on the findings of the Pathways project
(March, 2014). This led to numerous opportunities for new networks.
• Present a workshop to students and faculty at Trinity College, Ireland on how best to engage
in research with participants from majority world cultures (March, 2014). This also led to
numerous opportunities for new networks.
• Present a workshop to students and faculty at University of Helsinki, Finland on how best to
use draw-and-write methodologies in resilience-focused research. This workshop drew on
my experience of using draw-and-write methodologies in the Pathways project.
• Act as international consultant to the resilience-focused Bamboo Project (Oak Foundation)
and to comment on how the Bamboo findings resonated/not with the findings of the
Pathways project, South Africa (March, 2014). This offered excellent networking
opportunities with researchers like Profs Robbie Gilligan, Jo Boyden, and Mike Wessels,
funders and NGO representatives (e.g., Save the Children).
• Act as discussant on child and youth resilience at Child Abuse, Eastern Africa Sub-Program,
partners regional meeting(hosted by Oak Foundation, May 2014). As part of this, I was
invited to include findings from the Pathways project, South Africa.
• Act as a discussant to Prof Elias Mpofu’s resilience-focused symposium at the International
Conference of Applied Psychology, Paris, July 2014.
• Participate in a four-country resilience-focused symposium at the 2015 EARLI conference
(Cyprus, August 2015). My contribution reports Pathways findings.
!
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5.2

Growth in researcher capacity

China
Student Growth
First, students were able to learn about and experience standard norms of academic research. The
operation and management of the entire project adhered extremely well to scientific procedures
of international academic research. Our research concept was advanced, our project
demonstration was clear, quantitative research and qualitative research was combined
appropriately; the result of full participation in such a complete study is an increase in research
ability and quality training.
Second, students had real participation in the research process. From questionnaire revision and
design to structure evaluation, from measured questionnaire selection to implementation of the
measurement organization, from questionnaire collection to data processing, from interview
outline revision to choosing interview subjects, from concrete case tracking to leading focus
group interviews, from information transcription to information coding, from the preliminary
findings to the theoretical analysis, the students involved in the project exercised and enhanced
their abilities in each component.
Third, students grew in the process of helping other people. In order to obtain real and effective
research information and promote the research process, we arranged for multiple groups of
students to do participant observation, non-participant observation and other ways of keeping
close contact with the research subjects. Students not only obtained and screened the
information, but at the same time they developed a profound understanding of the development
of teenagers, of what it takes to help young people grow up, and also reflected on their own for
the purpose of growth.
Fourth, the students' ability in many aspects has obviously improved. English reading ability was
necessary for this study; our research team often organized the students to practice English
reading and communication and deepen their theoretical understanding; as a result, students’
English literature reading, writing and expression ability was enhanced. They also exercised their
understanding and use of quantitative and qualitative research. Through the project training, the
students who were in the process of finishing their degree theses learned about the use of
quantitative or qualitative research methods, thereby ensuring the quality and level of their
theses. The graduate and undergraduate students in our project have received positive
evaluations from their thesis supervisors; among them, Tuo Mengyang, Jin Chaoran, and Yu
Kun’s thesis obtained outstanding assessments and Zhao Jun’s thesis had been published.
Fifth, students’ academic growth has been outstanding. From the start in 2009, about 50 students
successively participated in this project – the longest time span of involvement was 5 years, the
shortest was 2 years. Some students were involved in all parts of the project; some students were
involved in specific sectors, such as scale revision or code discussion. All of the students have
experienced different degrees of growth. Among them there are 21 undergraduates, 12 of whom
have successfully obtained higher degrees at home and abroad, and 6 of whom published papers
openly. There were nearly 30 graduate students in the project; about 19 students published
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papers openly. Among them, Zhang Bei, Si Change and Liu Yiting won the first prize of
university scholarship. Liu Yiting’s scientific research won second prize in the National
Challenge Cup Competition, and the first prize in the Beijing City Contest.
Reflections from students who joined the project15
Yao Hong, undergraduate-graduate student, 2008-2013, doctoral student in Chinese university
in Hongkang
As a sophomore, I participated in this research team in 2009. At that time, I had no idea about
doing research and contributing to a team. The only thing I did was to join the weekly seminar,
bringing my intellectual curiosity. It was these numerous weekly seminars and field work that
taught me how to conduct research and generate knowledge. The enlightenment from Prof. Tian,
the encounters with Prof. Ungar, and the collective creativity of all team members is a
memorable treasure of a lifetime. To me, the essence of action research is “Learning by doing”
with good people, which perfectly described what I experienced in this program.
Si Change, graduate student, 2011-2014
I became involved in the International Project for Formal Service and Informal Support Use
Patterns among Youth in Challenging Social Ecologies in 2011. On the project team, I have
taken on some survey, data entry and in-depth interview work. For three years, under the
guidance of my mentor, Professor Tian, and with the communication with other members of the
project team, I have achieved much. I feel really grateful to the people who encouraged me and
helped me develop on the project team. The project team is a harmonious and warm big family!
Tuomengyang, undergraduate-graduate student, 2008-2013
At the end of 2009, I joined the team, and attended more than 130 project meetings. During these
years, I grew up with the project team. I'd like to talk about both my professional and personal
growth. Relying on the project team’s support, we invited scholars to give us training about
research methods and then we did quantitative and qualitative research. We enriched our
theoretical perspective by sharing ideas. In addition, we engaged in practice in five ordinary or
vocational high schools and summarized the practice, which allows more teachers and students
to benefit from our research results. My master's thesis is also based on the practical research,
and it helps me understand teenagers from a resilience perspective. Being on the team has given
me professional development, and I also understand and have improved myself through
communication with my team members. Finally, I really want to thank my resilience research
team, it made me grow up.
Chaoran Jin, undergraduate-graduate student, 2010-2015
I have been participating in the project for nearly three years; in this time, the project has brought
me a lot of growth in academic research, practical ability and personal growth – especially in
academic research. When I started to participate in the project I was an undergraduate, not quite
sure how to do scientific research; from supervision, I saw the teacher demonstrate how to do
research and I learned from sister school seniors how to study. Based on having the project team
as a space to learn and practice, I completed my undergraduate thesis “A Exploration of the
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
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All student comments are included in this report with their consent. Some have been edited for
clarity.
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Mode of School Social Work in Beijing under the Model of Clinical Practice Quadrant with
Broader Consideration”, under the guidance of the teacher; this paper won an outstanding thesis
commendation Thanks to the teacher and project for bringing all of this to me.
He Xu, undergraduate student, 2011-2013
I really appreciated that I had the opportunity to join ‘The Pathways to Resilience Project’ team.
Thanks to my mentor Professor Doctor Tian; she taught me to be a warm and passionate person
and to keep a rigorous attitude when doing research. In our team, I learned to be an explorer,
listener, observer and recorder. I met some teenagers who have different characteristics. I
listened to their stories, listened to their legendary lives. They let me walk into their world,
which affected me a lot. I saw the hardship, saw the frustration, and saw the challenges in their
world. However, they met those adversities with courage and perseverance. All the adversity will
only make them stronger. Every time I tried my best to record what they said with carefulness
and patience; I was afraid of destroying their braveness and strength if I didn’t make notes well. I
not only learned the methods and skills of doing research in our team, but also gained positive
energy from the teenagers. Thank you!
ChenYing, undergraduate-graduate student, 2010-2015
In 2010, I joined the Chinese research project group of “Pathways to Resilience: formal service
and informal support use patterns among youth in challenging social ecologies”. After that, I
practiced as a school social worker at different middle-schools. It provided opportunities for me
to be close to the teenagers’ lives; I read a number of articles about resilience and finished my
thesis. In addition, my article ”The Analysis of Operating Mechanism of Informal Support
Factors during the Resilience Reconstruction: Base on the Four Young Contract Workers’
Experience” was published in “The Social Work” in 2011. It can be said that the research project
group helped me to improve my communication skills and operational ability. It has also
accompanied me through my academic life.
Zhu Yin, undergraduate student, 2010-2011
I participated in this project in 2010 as a year 3 student; I am now working at an NGO on a
project that aims to increase the resilience of migrant students in Beijing. It was a wonderful
experience to participate in this program for 3 years. In this program, I was introduced to the
concepts of resilience and positive youth development, and was able to see difficulties in youth’s
life, as well as their great potential to overcome these difficulties, from a new perspective.
Furthermore, I have grown not only in professional knowledge and skills, but also in the area of
personal reflection. I still remembered our visits to a middle school every week to work with
students who came from families of lower social-economic status. I also remember our meetings
with Prof. Tian and other students to discuss research situations in practice. By listening to other
students’ worries about studying, friends, and family, I saw the amazing resilience in their lives;
while discussing with professors and other team members, I was able to reflect on my skills
working with youth, as well as my personal growth. I am very thankful for my participation in
this program during my time in university; it inspired me to choose youth work and believe that
resilience possible for everyone.
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WangRan, graduate student
It was an honor to participate in the international project on adolescent resilience during my
graduate studies. It benefited me not only in my study of theory, but also in my personal maturity.
The theory of adolescent resilience has germinated in my life like a seed. I will irrigate it and
care for it as it blooms, ensuring that it can be extended to more children and youth during their
own growth.
Colombia
Eneida Puerta – Masters student in Mental Health
As I have previously expressed, the Pathways to Resilience project demarcated my life in a very
positive manner. Apart from giving me the opportunity to build my academic knowledge, I have
established friendships that have enabled me to grow in every aspect of my life. I have learned
that surrounding myself with wise people cultivates intelligence and in turn intelligence permits
you to learn from even the most noble and humble person, which can be found either in faculty
offices or on the city streets.
I have been involved in the project since 2010, initially as a junior researcher, then as a research
assistant, and later on as a professional psychologist assisting with the qualitative strand of the
research. I have continued as a Masters student in Mental Health, completing my involvement as
a professional supporting the coordination of seminars promoting youth resilience.
I only have learning gains to recount from this pleasant experience. I take this opportunity to
thank life, professors, my advisors, friends and colleagues for making the project a space for the
construction of social knowledge and for personal growth. My invitation is for us to continue
building our pathways to resilience.
Tatiana Olarte – Psychology student
Since my arrival to Pathways to Resilience I have seen how we can transform our realities and
that there are real paths towards change, peace and respect. Particularly given my participation
starting in March of this year in the Resilience discussion panel, I have found a meeting space for
people who are interested not only in discussing resilience but in making change happen through
its promotion. What I have liked the most is seeing people and the panel working jointly, and
how the project brought institutions together that used to work in youth resilience but in separate
ways. On the panel they all found a place share what has collectively been done and what can be
done in the near future. I also felt that the voice of young people was integrated either as
researchers or as service users; this allowed us to learn more about resilience and get involved in
projects to promote it.
I am grateful for this opportunity, as it has enabled me to realise that research work does not stay
only in data collection; that it can also be used to give back to the community, which goes
beyond research results. Both the panel and the Seminar for Promoting Resilience have enabled
me to enrich my knowledge about resilience and learn which tools and methodologies are better
suited to conduct work with young people, not only locally but globally.
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Marcela Vásquez - Psychology student (2012-2014)
Participating in the resilience discussion panel was an experience that allowed me to explore the
possibilities for discussion that can exist in a space. I was very surprised by the positive
reception from social actors working with young people in Medellín; they were not attending
because of duty but because they were really interested in the topic and wanted to reflect on
resilience based on their professional knowledge and experience. The positive change that has
been achieved by the panel is very valuable because participation has changed over time. I have
seen the transition from actors who attended to hear about research progress to stakeholders
being engaged by proposing themes and reflections, driven by a motivation to share and listen to
experiences, other institutions’ ways of working with youth and how services face different
demands and challenges within Medellín’s context. The progress and achievements of the
resilience panel has captured the interest of academia, which I consider to be a good indicator of
the recognition of the progress made in this discussion space, given the difficulties faced by
management in dissemination and the acceptance that was necessary to make the work visible
beyond academia.
José Camilo Botero - Psychology student (2012)
I participated in the project in 2012 as a psychology practitioner. For me it was very satisfying to
have been part of a multi-agency research project, which also took into account the particularities
and the contextual circumstances of our city. In the project I met intellectually outstanding
people but mostly outstanding people. Participating in the project was certainly an intimate
experience of identifying resilience tutors in academics and peers, as well as a platform for
access to opportunities and symbolic and material resources.
Leyner López - Social Communication student
The Pathways to Resilience project has been an opportunity to learn to recognize the other based
on their own history, context, and motivations, through the adversity they have overcome. It has
been a place of personal and professional development that opened the door for me to an area of
knowledge that is not that close to my profession, which has given me the opportunity to link
knowledges and re-present beliefs about the problems experienced by the city’s youth.
To recognize that there is an ability to cope and that this capacity can be identified and realized,
is one reason that motivates thinking strategies to deepen the implementation of programs that
visualize our young people as transcendental actors for change in our communities.
Mariana Arango - Student in Health Administration - Environmental Health Management (2014)
The Pathways to Resilience project has been a wonderful experience for me for several reasons.
The main one was that it gave me the opportunity to start my training in the research field and
beyond that I was able to learn from people who dedicate their lives to transforming the realities
of our city. I also feel that I grew as a person, as I learned that a real team should also be a team
of true friends in order to reach expected results.
I love this project because it provides the evidence that research cannot be left only in the
conclusions; it shows that intervention plays an important role. Pathways to Resilience did not
open a window but a door to knowledge, learning, action and transformation that I would like to
continue strengthening later on in my professional career.
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Personally I feel it is a space that has generated achievements of great importance, such as the
integration between different actors working with the same approach, which really helps to
improve the vision of the city’s problems. The work that has been carried out has gathered all
this effort and shows which results have been collected and how we can achieve a better
optimization of these results. Moreover, each resilience discussion panel helps expand diverse
knowledge supporting daily working practices for all people, or their educational expertise. It
also created in each person a habit of attending a forum for discussion and integration, which
provides the evidence that networks are a pathway for a truthful building of actions for
wellbeing, where all you really need is perseverance and motivation.
Participating in the resilience discussion panel is a space to have fun, learn, meet and discuss,
where each contribution is important, where engagement is noted, which gives one satisfaction
and a reason to attend, given the people and the different themes discussed each session. The
different events that were developed on the panel are for me ones that need to continue with
more consistency, as this allows you to learn more about a topic and help focus the actions that
need to be carried out. It can be a space for discussion where strengthening the integration of the
academic and the practical can be continued. In my role as a student, every type of knowledge
that was brought to the panel helped me grow academically and as a person. I learned that true
transformation is accomplished in collaboration, with proper joint working, as we can learn as
much from the person on the street as from the person with the most prominent role.
Overall the resilience panel for me has become a referent for the topic of resilience in the city,
and truly provides excellent knowledge, helping to raise awareness in the city of its problems and
how to conduct interventions. It is a social space for the exchange of ideas with a focus on
collective work. Importantly, it is a space where you learn from everything and everyone. I thus
think that it should have more visibility in the state’s city agencies, so that more people can learn
about it and start opening their horizons, and so that it can expand as a global strategy.
South Africa
In summary, the students affiliated with the project improved their academic and professional
qualifications through their involvement in the project. For example:
• Angelique van Rensburg completed her masters in the Pathways project and continued using
Pathways data for the purposes of a PhD which built on her masters. She co-published her
first academic article based on her masters work (Van Rensburg et al., 2013).
• Partly because of the richness and scale of the data collected, Elaine Nel (nee Snyman) was
awarded the Absa Medal for the best master’s dissertation among students in faculties of the
Vaal Triangle Campus, North-West University.
• Tamlynn Jefferis completed her research internship for her Masters in Research Psychology
in the Pathways project and then stayed on to do a PhD using Pathways data.
• Three other research psychology interns (David Bouwer, Tonette de Jager, David Khambule)
completed their research internships in the project. Like Tamlynn, Tonette de Jager plans to
do a resilience-focused PhD that will include Pathways data.
In addition to enhanced academic and professional qualifications, the participating students had
opportunity to present at national and international research conferences, to network with
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students and researchers from the other country sites during annual team meetings, and to be
actively engaged in culturally-sensitive dissemination of research. Finally, as a direct
consequence of participation in the Pathways project, researchers and students/interns were
afforded 20 opportunities to learn new research-related skills and/or to enhance these (see Table
14 in Appendix C for detail).
Below are reflections by some of the students involved in the project:
Angelique van Rensburg
Being involved in the Pathways to Resilience Research Project since 2010 not only offered me
financial support to complete my tertiary education but also the ability to experience world class
research as well as the importance of culturally and ethically salient methodologies. My Masters
(M.Ed. Educational Psychology) as well as PhD (Educational Psychology) studies were
completed within the Pathways to Resilience Research Project and offered me the opportunity to
learn from the leading theorists and methodologists in the field of Resilience research (i.e. Sir
Michael Rutter, Prof Jo Boyden, Dr Michael Ungar, Dr Linda Liebenberg, Prof Linda Theron,
Prof Fons van der Vijver). I also had the opportunity to promote my quantitative analytical skills
(i.e. SPSS and Mplus), which included attending the Advanced course in using Mplus at the
Utrecht Summer School held in The Netherlands from 25-29 August 2014.
Furthermore, within South Africa it is not the norm for students to gain access to multiple
international conferences. The Pathways to Resilience Research Project allowed me to network
and interact with other students/researchers at the following international and national
conferences:
• Pathways to Resilience II: The Social Ecology of Resilience, 7 – 10 June 2010, University of
Dalhousie, Halifax, Canada.
• XXXIII Congress of the Inter American Society of Psychology, 26 – 30 June 2011, Medellín,
Colombia.
• 30th International Congress of Psychology: Psychology Serving Humanity, 23 – 27 July
2012, Cape Town, South Africa.
• International Resilience Symposium, 11 April 2013, North-West University, Vaal Triangle
Campus
• The International Symposium on Youth and Resilience Perspective, 16-17 October, Capital
Normal University, Beijing, China
• 2nd South African Symposium on Positive Social Sciences: Towards Thriving Youth, 28-29
October 2013, Optentia Focus Area, North-West University, Vaal Triangle Campus
• In addition, my involvement with the Pathways to Resilience Research Project also allowed
me to gain invaluable exposure, experience and the ability to present the findings of the
South African leg of the project as well as my own findings in the form of paper
presentations and published manuscripts:
o Van Rensburg, A, Theron, L.C., & Rothamnn, S. (2015, January). Resilience and
school engagement. Present at the Education Association of South Africa (EASA)
2015 Conference, Mokopane, South Africa.
o Van Rensburg, A, Theron, L.C., & Rothamnn, S. (2014, September). 20th
Anniversary South African Psychology Congress, Durban, South Africa.
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o Van Rensburg, A.C., Theron, L., Rothmann, S & Kitching, A. 2013. The relationship
between services and resilience: A study of Sesotho-speaking youths. The Social
Work Practitioner-Researcher, 25(3)286-308.
o Van Rensburg, A., Theron, L. C., & Rothmann, S. (2013, October). The relationship
between services and resilience. Presented at the 2nd South African Symposium on
Positive Social Sciences: Towards Thriving Youth, Vanderbijlpark, South Africa.
o Van Rensburg, A., Theron, L. C., & Rothmann, S. (2013, October). Formal Service
Provision: A way to resilience for youth in rural South Africa? Presented at The
International Symposium on Youth and Resilience perspective, Beijing, China.
o Van Rensburg, A. (2013, April). Panel member in discussion on resilience
developments in South Africa. Presented at the International Resilience Symposium,
Vanderbijlpark, South Africa.
o Malindi, M. J., Van Rensburg, A., &Theron, L. C. (2011, June). Pathways to
Resilience: Formal Service and Informal Support use Patterns among Youth in
Challenging Social Ecologies. Presented at the XXXIII Congress of the Inter
American Society of Psychology, Medellín, Colombia.
Another benefit from being involved in a large international project is the experience of
personally understanding the research process from conceptualization until dissemination. I had
to opportunity to be involved in international team meetings (i.e. Canada, Colombia, South
Africa and China) where research methods and theory were discussed and practically
implemented. The aforementioned gave me first-hand experience of difficulties as well as
possible solutions when conducting research.
Lastly, I had the opportunity to be part of the South African dissemination team (i.e. Khazimula
intervention programme) and gain skills in giving back the project’s research results to the
community in the form of a culturally appropriate practical resilience-promoting tool. The
Khazimula intervention programme was also adapted into a North-West University accredited
short course and I had the opportunity to co-author the study guide as well as train NonGovernmental organisations as well as social and other youth workers in using the intervention
programme in their communities.
Puleng Serathi
Being involved in the project for me was a once in a life time experience and I have gained a lot
of experience which will help me in my future studies as I plan to my Master’s degree and PhD
in the next five to six years. Most of the activities which I got to be involved in as far as research
is concerned, what I knew before the project was mostly theoretical which I have learned in class
but with the project I got to do them practically.
I really enjoyed being involved in the project as I also got to meet phenomenal ladies and
gentlemen who are motivated and dedicated to their work. The project and the people who I have
worked with sparked a potential in me which I never knew I had and showed me that all is
possible through hard work and determination. I never clearly understood what resilience was
until I got involved in the project and applied the concept in my own life. I am very grateful and
forever will be for the opportunity which Prof Theron has given me because it has led to me
meeting people who have the same life goals as me which motivates me even more.
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Because of this project, the motivation and support which I have received and still receiving
from the ladies that I am working with I was able to put together a Hons dissertation, which was
hard work but was made easy because of the amazing support and guidance I was given. I now
know how to conduct focus group interviews which I never knew before.
Being a beginner qualitative researcher is challenging because I have my own assumptions about
issues which I now know that I have to clarify before conducting any research study. I have
learned to be more open minded and listen to others more before concluding anything. Life
experiences differ from person to person and I have learned to respect that more because I can
learn and have learned a lot from other people, especially working with the youth in Qwaqwa.
I was not a very patient person but having to work in a group and being involved in research I
got to see that patience is a virtue which I now have. This is a key quality of a good researcher
who wants deliver good quality work which is what I always thrive for in the work that I do.
I personally have received financial assistance from the Pathways project and when I received
the good news Prof Theron I called my mother she was so happy and cried because of the
gratefulness and joy that I felt in my heart and learned that through hard work anything and
everything is possible. I am also grateful to have met wonderful people when we did training at
Khulisa in Johannesburg, Bethlehem and New Castle. The presentations have really improved
my own presentation skills.
All in all I must say what I know now and able to do now would not have been possible if it was
not for support and motivation I received from Pathways team. I have made new friends who
want to see me succeed and have great sense of humour, which is an added bonus because I
didn’t really have friends who were really supportive of me and my dreams. I will forever be
grateful for the invitation to be part of the Pathways project and I wish for such an opportunity to
be always available for students who aspire to achieve more academically in their lives but do
not know how to or where to start like me before I got involved in the project.
Tonette de Jager
I started my journey with the project in January 2014, where I helped with the dissemination of
the results. The dissemination involved training people in a short learning course called
Khazimula, which is an indigenous strategy to systematically support youth resilience. I was also
involved in gathering data afterwards as to determine if the short learning programme was
meaningful and useful to those who we trained.
Throughout this journey my research skills, such as doing focus groups, transcribing and
analysing data, got more refined. I learned more about different ways of disseminating research,
and that writing up articles are not the only way. By giving the research back to the community
in a meaningful way, such as the Khazimula training programme, can sometimes be a more
beneficial way. The community can understand the findings better and use it for their own
growth. Furthermore this journey taught me the importance of ethical conduct. It is of crucial
importance to be ethical at all times; through the way you do research to the way you speak to
other people. Every single aspect of your behaviour should be informed by ethical conduct; so
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that you can make sure you are not doing any harm. It is our responsibility as professionals to
make sure that these principles are followed and implemented, because if we don’t, no one will.
This project gave me the opportunity to network with all kinds of people. We had to travel
frequently to many places, giving me the chance to meet a lot of people. I was able to make new
connections, and learn so much from all of them.
It was definitely a great journey and opportunity for me to be part of this project. Even though I
was only part of it for a short time, it still made a great impact on me. I learned more about what
resilience is, and it gave me hope that through this research a big, positive change can be made to
those who face risks and challenges in their lives.
David Khambule
The project has allowed me to understand the experiences of at risk youth, and their capacity to
utilise social, personal and contextual resources in culturally appropriate ways to make sense and
to live well in spite of their difficult life circumstances. I have learnt a lot about partnering with
youth and helping them to implement their self-chosen culture-congruent interventions to best
maximise their ability to access resources needed for their resilience. There is more that needs to
be learnt about youth, remedying problems is often not the choice. I have learnt that sometimes
youth need to be guided towards the right resources, and to utilise these resources as well-being
enhancement factors. Involvement in the project. Research is a fun activity, and does not have to
be limited to laboratories at universities. Communities are a rich source of data, and research in
turn should benefit them via having access to the results so that they can be empowered and can
make more informed decisions. In terms of ethical awareness, I have learnt that research is a
serious undertaking, one that ought to respect human rights, and embrace freedom to maximize
beneficence. All the documentation used in the project was written in simple English one which
the participants could understand without difficulty. Concepts were described in a concise
manner yet they retained their essence. Resilience research is ethical in all its aspects because it
maximizes the common-good.
If research is important why keep it in library shelves? Through various ways the project has
disseminated its’ results. I have learnt that communities can benefit from knowing what youth
need to thrive and do well. Disseminating of research findings also helped deepen the already
existing relations between youth and their context (i.e. families, schools, social services agencies,
churches, etc.) so that they become more adolescent-friendly. The project’s use of creative ways
to disseminating its findings beyond the traditional journal articles is much appreciated by youth.
Most important to me, was the collaborative effort between communities, various stake holders
and youth to working together to find ways of understanding processes, dynamic manifestations
of living, being and doing well among youth. To respond to this quest would require the active
participation of everyone involved such that the emerging principles are appropriate for
sociocultural and developmental context among adolescents.
Tamlynn Jefferis
I am writing this letter in deep appreciation of the assistance and support I have received from
you and the Pathways to Resilience Project.
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I completed my internship in research psychology in the Pathways Project in 2012. During my
internship I learnt more about research than in all my years as a student. I have learnt what it
means to have an advisory panel, and how vital it is to communicate and connect with key
community members who support the research being done. I learnt the value of giving
knowledge back to communities in meaningful ways through the Khazimula Intervention
Strategy. Being a part of this research team taught me the value of networking and working
together as a team with other students, and also how to coordinate team activities in the
community. I also participated in two international team meetings, and through observing the
discussions, learnt how senior researchers navigate their way through differences in culture,
confidentiality, and ownership of research data. Working in this project and being surrounded by
experts in the field has deepened my understanding of resilience theory and the understanding of
concepts like coping/post-traumatic growth/thriving/ etc., and how they differ from resilience.
Through listening to experts in the field discuss resilience theory, I have gained more insight into
this complex phenomenon. I am a better researcher as a result of my experience in this project,
and the lessons I have learnt are invaluable.
As a student in the project I was granted a bursary from the Pathways Project which covered my
registration fees and some of my research activities. I was also given the opportunity to receive
training in community-based participatory video (the method used in my doctoral study), as well
as to travel to China and present some of my preliminary findings at a symposium in Beijing
during the international team meetings. Not only was I provided with financial support, but also
emotional support as Professor Linda Theron and Professor Linda Liebenberg offered their
support and encouragement after the passing away of my mother. Their encouragement and
support on a personal and professional level has been meaningful to me as a person and student,
particularly the support of Professor Linda Theron, my promoter.
Throughout my involvement in this project as a student and a member of the team, I have learnt
that the real value of research lies in the benefit it has for the community and participants.
Research is not only about increasing publications, but most of all about doing most good. The
heart of our South African team has been about what we can do to benefit the youth who
participated, and through the Khazimula Intervention we have implemented research findings in
a way that is easy to understand and easy for the community to take over and hopefully sustain
(with support). I have learnt from authoritative resilience researchers who are brilliant, humble
and incredibly dedicated to resilience research. I cannot put into words what it has meant to be a
part of this project, and I will forever be grateful for this wonderful opportunity.
In addition to student capacitation, the entire project also capacitated CAP members. Please see
Appendix G for their reflections.
5.3

Sustained community engagement/ownership

China
First, the impact on the education system. Beijing has a few schools that have opened for
students that use "Resilience Foster school-based Curriculum" and "Positive-growth Group
Counseling" for junior middle school. For example, for the promotion of the "Positive-growth
Group Counseling", Beijing Hongzhi middle school has been set up for 3 years, Beijing No.19
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Middle School has been set up for 2 years, the Affiliated High School of Renmin University of
China has been set up for 5 years, the Beijing Electric Railway School has been set up for 4
years, and Beijing Business and Technology has been set up for 2 years. Additionally, in 2009,
the schools in Deyang, in the Sichuan earthquake stricken area, began to introduce our "Positivegrowth Group Counseling" and we organized activities for the teachers and students to help with
recovery and growth. 6 primary and secondary schools participated in this, and in 2014 August,
more than 40 teachers in the earthquake area came to Beijing to receive further training and
guidance.
Second, the impact on the field of social work. From 2010 to 2014, the China Association of
Social Work Education’s annual meeting invited us to present and demonstrate our "Resilience
Training Course" in schools and communities for national social work education colleagues. The
objective is to extend the advanced resilience concept and the strengths perspective to school
social work and adolescent social work practice.
Third, the impact on practice. We participated in the writing of "Social Work Practice" materials
(Primary, Intermediate) that are used for qualification examination books for social workers by
the China Ministry of Civil Affairs. In the book, school social work and adolescent social work
adopt the concept and practice mode that we formed through this project. In this way, tens of
thousands of social workers exert and explore teenagers’ formal service and informal support in
practice.
Fourth, the impact on the judicial system. Beijing, Guangdong, Shenzhen, Chongqing and other
provinces have made judicial reforms, and increased social investigation before trial procedures.
Social workers have to interview adolescents accused of crime and their families to conduct a
comprehensive profile, and survey results are provided to the procuratorate and court as an
important reference for judgement and sentencing. Our research team has repeatedly been invited
by the judicial system to participate in training and discussion to bring the resilience concept and
an advantage and positive youth perspective to crime related adolescent investigation and
sentencing.
Fifth, the impact on policy making. In 2014 February, the Ministry of Civil Affairs, the Chinese
League Central and other 6 ministries jointly issued "On the opinions about strengthening the
construction of youth affairs social work professional talent team". On August 21, “National
youth affairs social work and promote the cultivation of youth talent team” was held in Beijing.
Cultivating youth resilience, actively promoting the positive growth of youth, and adhering to the
perspective of advantages has become an important standpoint in the “opinion”. Therefore, the
Beijing Youth League was registered formally with the "Beijing Youth Social Work
Association" in 2014 August, and Tian Guoxiu was elected as the first chairman, and aims to
further promote the concept of positive youth development.
Colombia
1. Setting up the resilience panel
As previously mentioned, in the beginning it was very difficult to form the advisory committee,
which was the project’s biggest challenge, as participants of the appointed committee were
contractors from the institutions involved. Turnover was high as staff were constantly dismissed
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or placed in different roles and we could not consolidate a team or community advisory panel.
Additionally, some advisory committee professionals did not accept the project because they felt
that the issue of resilience was just a trend and could not visualize its possible applications.
Therefore, the resilience panel was implemented with the community partners and the advisory
committee. Results were included in Medellín’s youth policy. A communication strategy was
established to constantly keep in touch with the young people, institutions and professionals
involved, which included a website, Facebook, email, Twitter, and site visits to institutions. In
addition, a resilience seminar with 200 delegates took place in October 2014. To disseminate the
panel’s good practices and lessons learned a systematization of activities was carried out by
documenting activities and conducting interviews with panel members. This research shows that
the resilience panel achieved the dissemination of information and became a mechanism for the
transformation of policies and programs16.
The community engagement and the impact of Pathways to Resilience in the community was
evaluated as part of this research. Some of most important findings of this evaluation were:
a) What does resilience mean to participants? The results of this participatory process
showed that participants create their own conceptualizations of resilience. Participants
interviewed conceived of resilience as a process or skill, as the positive transformation of
adverse life stories and how attachment enables the young person to re-write their story.
For respondents, resilience can be promoted through integral development, empowerment
of the concept, and the development of psychosocial skills. In addition they indicated that
seeing resilient youth helps individuals to reflect on the daily problems faced. They also
consider that thinking about and discussing a potential model of resilience is important
for the city.
b) Learning from experience: Participants acknowledge different learning outcomes,
including that observing the experiences of institutions enables knowledge exchange,
replication, building, strengthening, providing feedback, and support and gives continuity
to institutional processes. When participants arrived at the panel they had general or no
ideas about resilience but on the panel they learned that their work was in fact about
promoting resilience and resilience theory. The panel has strengthened processes and the
community work of institutions. It has enhanced knowledge and interest in national and
international research in resilience. Panels convened by government agencies remain at
the strategic level. As this panel was convened by academia it is unique.
c) Motivation of participating institutions: The resilience panel discussion has attracted
interest and motivation to link the promotion of resilience in Youth Public Policy to the
municipal administration in order to achieve a positive impact in the city. Both
participants and practitioners acknowledge that it is important to have the presence of
political and administrative stakeholders. Institutions working with youth are primarily
interested in dissemination. They think that the city’s public policy is currently centered
on administrative issues and not on the social. They indicate that government
stakeholders are the link between the institutional and the political, which is where
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
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See Castro, E., 2013, available in the IDRC Digital Library.
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mobilizing should take place. It is key to face real situations that are experienced in
adverse contexts in the city in order to make a difference.
d) Successes of the resilience discussion panel: The resilience discussion panel has been a
space of great success for participants. Participants who were interviewed indicated they
did not have any discomfort and generally have positive perceptions of the ways in which
the panel sessions have been carried out. To them the panel’s successes have focused on
several themes, including:
• Assertiveness and relevance of themes covered in the sessions
• Continuity of meetings. They acknowledge that maintaining an agreed frequency of
meetings helps maintain attendance levels.
• Spaces where discussion sessions have taken place have been nice, in a spacious,
bright, functional, university environment. They highlight the need to conduct
meetings in spaces which facilitate an appropriate work environment.
• The panel’s management and organization (invites, information, setting-up agendas)
has been well organized, timely and key to count with institutional participation.
• The implementation team is focused, approachable, dynamic, assertive, and
professional. This has enabled discussions, building thought processes and the
inclusion of theoretical analysis with clear goals and objectives.
• The panel’s dynamics and group work, as well as the pleasure of doing this work are
evident.
• The scheduled timings are adequate given the frequency of meetings, which makes it
suitable for institutions.
It is worth noting that each institution has a different degree of participation; some have
applied the themes discussed and others are still at a level of understanding and reflecting
on the concept of resilience and the experiences of other institutions. They regard the
resilience discussion panel not only as a participatory space but as a place that constantly
provides feedback on the work of institutions and helps to rethink processes within
institutions.
For reflections on the future of the resilience panel, see Appendix D.
2. Inclusion of the topic of resilience and research findings in the Municipal Youth Policy.
3. Given the research findings, the city needs to implement a program with diverse strategies at
various levels. The program / strategies to promote resilience should include the following
topics:
a) Youth Program. This would be implemented using a ‘train the trainer’ strategy. Its design
has already started in Medellín’s Secretariat of Youth. The most important themes of this
program would be:
• Coping
• Values-Morals-Ethics
• Use of services and opportunities
b) Working with families and significant adults. This would be a capacity building program
for parents, carers and/or significant adults which would enhance the capabilities of
adults to educate their youth. Topics to be covered in this training would include:
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Regulation / establishing boundaries / standards
Supervision
Identifying youth potential and how to promote it
How to be significant adults: How to provide affection and communication but also
uphold discipline, rules and boundaries
c) Improving service provision. This program aims to increase service providers’ capacity to
ensure that they become resilience tutors. See the program design in the Program
Methodology Manual17. Some of the topics are:
• How to engage youth in services: working by recognising their needs legitimizes the
young person as it allows them to expand their social networks.
• Different and attractive activities (novel)
• Establishing caring relationships and good communication with the young person
• How to set up norms and establish boundaries (‘How to be’ manual)
• Introduce the young person to service provision
• Describe services by encouraging youth demand (access to opportunities)
d) Community. This will be a communication strategy seeking to address cultural issues that
legitimize violence and do not promote prosocial behaviors.
• Re-present the strategy as something positive and relate this to morals and ethics. The
design of this strategy has started with Medellín’s Mayor’s Office and the 100
Resilient Cities strategy of the Rockefeller Foundation.
•
•
•
•

4. Establishing a line of research in which young undergraduate and graduate students are
involved.
Mentoring program manuals for the "Resilience Mentoring Program" have been co-developed
with CAP but not implemented yet. At the moment, the research team designed the manuals that
contain the theoretical foundation and methodological manuals. Qualitative preliminary
evaluation of the manuals shows that professionals have changed their practices. Challenges in
this respect include that the language and the use/understanding of the term ‘resilience’ varied. In
addition, the program was based on other international programs and not all concepts were
transferable (e.g., home visitations).
We also designed a program to promote the individual abilities of young people that we have
called ICARUS. This program has trained 700 young people. We obtained funds from the
mayor’s office to implement this program.
South Africa
The most salient output is Khazimula. Essentially, Khazimula is a Pathways-research-informed
tool to support African youths’ positive adjustment to challenging life-worlds. It does this by
applying the findings from the SA Pathways project and teaching that vulnerable youths do well
in life when they have access to informal and formal contextual and relational supports that
encourage youth to dream, do, and connect (see video-clip Introduction to Khazimula at
www.Lindatheron.org).
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
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See Proyecto de Investigación Caminos para la Resiliencia (Pathways towards Resilience),
2013, available in the IDRC Digital Library.
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When the SA Pathways team and the CAP reflected on what youths who had participated in the
Pathways project had taught them about risk and resilience, on other Pathways SA findings (e.g.,
Theron, Theron, & Malindi, 2013), and on the findings of other South African resilience-focused
research (e.g., Phasha, 2010; Theron, 2013; Theron & Theron, 2010, 2013), they realised that
youths’ pathways of resilience could be condensed into three core transactions: dream, do, and
connect. Resilient youths dream well, do well, and connect well with the support of their social
ecologies. In the SA Pathways team’s interaction with youth participants and community
members, the sun, shining lights, and brightness were often used as metaphors for resilience.
Thus, researchers and the CAP concluded that “Khazimula” (to shine) was an apt name for the
doing!"dreaming!"connecting that is at the heart of local youths’ resilience processes.
Khazimula is made up of inexpensive, group-based activities that make youth aware of how
important it is to dream & connect & do, if they want to beat the odds that face them. The
activities can be used as part of Life Orientation lessons at schools, or more informally by youth
facilitators with individual youths or groups of youths. They can be condensed into a day-long
workshop, or spread out over 12 weeks. The activities included in Khazimula facilitate youth
awareness of the contextual, relational and personal resources and skills they can draw on in
order to dream & connect & do. At the same time, Khazimula targets community members who
work with youth (e.g., youth leaders, teachers, social workers, etc.) to make them aware of how
important it is that community members support youth to dream & connect & do, if they want
youth to beat the odds that face them.
Khazimula was vetted by the CAP. It was then piloted with 30 adolescent youth leaders and 15
social workers from the Thabo Mofutsanyana District, Free State province by an Optentia-based
post-graduate student-team comprising two doctoral students (Tamlynn Jefferis and Angelique
van Rensburg), three research psychology interns (Divan Bouwer, Tonette de Jager, and David
Khambule) and an Honours student (Puleng Serathi). As part of this process, these youth leaders
and social workers made short videos that could be used to educate communities on how best to
partner with African youth to support their dreaming and doing and connecting (see
Dream/Do/Connect/Supportive social ecology video-clips at www.Lindatheron.org). These
videos have been made available to the schools and organisations of the participating youth
leaders and social workers, and are available on-line to the larger public, free of charge.
Khazimula was disseminated via interactive 1-day or 2-day learning sessions, free of charge, to
874 community members/youths who wanted to learn how to use Khazimula, as summarised in
Appendix H.
At the request of the CAP, Khazimula was then transformed into a short learning program
(SLP) and formally accredited by the North-West University (Module code: AAAD 5 17). As
part of this, the SA Pathways team wrote a 96-page study guide explaining Khazimula
(Theron, L. C., Jefferis, T., & Van Rensburg, A. C., 201418). The study guide also includes
Pathways’ findings about South African youths’ pathways of resilience. This SLP has resulted
in national up-take of Khazimula, as detailed below:
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
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1. Eleven staff members affiliated to Khulisa Social Solutions, two affiliated to the Free State
Department of Education, and four to Child and Family Welfare, Bethlehem successfully
completed the Khazimula SLP. The rationale with these individuals’ completion of the
Khazimula SLP is that they would replace the SA Pathways team in continued communityfocused dissemination and up-take of Khazimula.
a) The Bethlehem Child and Family Welfare has taken ownership of Khazimula in the
following ways:
i) They have applied to the national Department of Social Development for Khazimula
to be approved as a program to be offered to children residing at Child and Youth
Care Centres and those visiting Drop-in Centres throughout South Africa. This
approval is in process (see Appendix I).
ii) They registered a ‘Pathways to Resilience Workshop’ for the purposes of continued
professional development (CPD) with the South Africa Council of Social Service
Professions. This workshop reflects the contents of the Khazimula SLP (see
Appendix J).
iii) They arranged a ‘Pathways to Resilience CPD Workshop’ (see Appendix K). This
was attended by 8 service professionals from the Department of Health and regional
service agencies. A follow-up workshop has been planned, and 20 service
professionals/government representatives have shown interest.
iv) Their micro-policy reflects Khazimula in that their intake protocol now includes a
Khazimula-aligned assessment of children’s relatedness, future orientation, and
resilience-supporting actions along with how their families supported these aspects.
Khazimula informs their policy for working with street children – social workers and
their aides were/are obligated to train as Khazimula facilitators and to use the
Khazimula strategy in their support of street children.
b) Khulisa Social Solutions has taken ownership of Khazimula in the following ways:
i) They used the contents of the Khazimula SLP to create a program entitled Dare to
Dream. This program draws strongly on the findings of the Pathways to Resilience
Project and the dream/do/connect of Khazimula (see Appendix L). They trained their
staff across 25 offices country-wide to use Dare to Dream and reached approximately
5000 children/youth with it.
ii) They incorporated aspects of the findings of the Pathways to Resilience Project and
Khazimula in two of their existing programs, namely Shine (women empowerment
programme) and Ubuntu Youth Clubs (see Appendix M).
iii) They are currently engaged in talks with the SA Pathways team to use the Pathways
methodology to investigate how well the Global Give Back Initiative (which will
include Khazimula) supports the resilience of adolescent girls over a five year period.
2. Khazimula was also included in the 2014 Life Orientation text book (edited by Nel) that
forms part of the prescribed learning material of Life Orientation teachers at four major
universities in South Africa. As part of this training, primary and secondary school staff have
been/will be made aware of how important it is for school staff to support vulnerable youths’
access of informal contextual and relational resources as part of encouraging youth
resilience. This includes encouraging youth to make the most of educational opportunities
(see Theron, 2014).
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Tamlynn Jefferis and the student team conducted a pilot evaluation (immediate and 12-month
delayed follow-up) of how effectively Khazimula capacitates (i) NGOs/community members to
support youth resilience and (ii) youth to access informal contextual and relational supports in
order to do well in the midst of challenging life-worlds. See the preliminary reports by Tamlynn
Jefferis (uploaded onto IDRC website) for detail, but suffice it to say that youths and adults
report that Khazimula appears to strengthen resilience processes. The evaluation also signposted
how future Khazimula SLP sessions need to be adapted (e.g., include refresher sessions) and that
communities need to be targeted more decisively in Khazimula initiatives to support sustained
resilience processes.
In June 2014, the value that Khazimula has for South
African communities was recognised when it was nominated
as a finalist in the prestigious 2013/14 NSTF-BHP Billiton
Awards that recognize, celebrate and reward excellence in
science, engineering, technology and innovation. The
nomination was in the category: To an individual or a team
for an outstanding contribution to SET through research
leading to innovation in a corporate organization or
institution.
In September 2014, Khazimula and the Pathways Project,
SA, was nominated by the Faculty of Humanities, NorthWest University, and the Vaal Triangle Campus, North-West
University for the ‘Vice Chancellor’s Award for Excellence
in Community Engagement’. It received this award on 7
November 2014.
Implicit in this description of Khazimula, and its sustained uptake by the community, is comment
about the lessons learned in the course of transforming findings into a community-friendly
product and encouraging its uptake. Committed, talented students and a committed, enthusiastic
CAP were key to the Khazimula process, but so too was the backing of our university (if
Khazimula were not accredited as a short learning program, NGO and potential national
government uptake might have been less enthusiastic). Another lesson implicit in the creation of
Khazimula is that research projects do not easily alter the negative life-worlds that challenge
youths’ optimal development. Although the ideal is for challenging life-worlds to be
transformed into youth-friendly spaces, the reality is that many South African youth remain
challenged by their membership of disadvantaged, violent communities. Against the backdrop of
this reality, one way of improving youths’ quality of life is to capacitate youth to cope well with
challenging life-worlds by transforming research findings into useable tools (such as
Khazimula).
!
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6

Overall Assessment and Recommendations

China
The Dalhousie team has provided essential guidance for this research in the areas of theoretical
basis, core concepts, research paradigm, methods and project promotion. The China project team
has strictly followed the Dalhousie team’s plan and design, which ensures well-defined research
objectives and clearly-designed research procedures in the process of our research. This has
avoided possible deviations and mistakes that might come up in such a big international project
due to different understandings resulting from different cultures, characteristics, and thinking
patterns.
The Dalhousie team has created an organizational network that promotes cross-border
communication and method synchronization. For example, an annual academic seminar, held in
each of the five countries representing their respective organizations, not only brings every
country’s advantages into full play, but also exhibits the unique characteristics of each country
while promoting mutual learning. Another example is that the project chief, Michael Ungar, by
means of email, Skype and annual visits, keeps ideas and findings of each team flowing
smoothly to eliminate possible differences and obstacles. He supervises and listens to the views
and recommendations of all researchers, adjusts the study in a timely way when controversy and
disagreement appear, and actively adopts innovative ideas and methods. He has shown the
inclusiveness and vision of an international program leader.
With the coordination and organization of the Dalhousie team, the China and Canada teams
jointly organized international forums, co-authored and edited journal articles, and jointly
maintain the online network. Such intimate cooperation actively promotes our research program
to a higher level. Thanks to these opportunities, the China project team is constantly being
updated on the latest academic achievements, enabling our research to be published on an
international platform. Participating in such a comparative study also integrates academic
innovation and contribution to society into one pursuit.
Colombia
The research design and implementation in various countries enabled us to share our experience
among stakeholders and compare different research results in different contexts. Knowledge
sharing with other team members allowed us to generate new ideas of how to incorporate
resilience and engage community members in the research. Canadian team members also shared
their experience in designing the qualitative and quantitative research strands, as well as their
experience in data analysis.
South Africa
A community-based participatory research design (CBPR) underpinned the design of the ICURA
program and the RRC-initiated research plan. The value of CBPR (as detailed in Theron, 2013 –
see list of outputs) was invaluable to the SA project because it allowed for community and
researcher co-ownership of the project. This facilitated the research process to a large extent.
The larger (i.e., 5 country) project was designed to include annual face-to-face meetings of the
international collaborators. These took place at a different international site. This design was
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inspired because it allowed first-hand experience of the similarities and differences of the project
sites and deepened appreciation of the data from these sites. It also encouraged collaborators to
adhere to the project timeline (given annual, face-to-face report-backs), and to get to know one
another better. The latter was important as it strengthened collaboration, and supported
constructive conference and symposia co-presentations. Inclusion of students and community
members at these meetings added to student/community ownership of the project.
The RRC-team was selfless: they shared their ethics protocol, consent and information letters, all
measures and manuals for these measures, as well as analysis plans and tips. They provided the
theoretical framework for the study (i.e., the Social Ecology of Resilience). They participated in
early meetings with the CAP and community partners, and supported the revisions of the PRYM
at these early meetings. Dr. Michael Ungar agreed to be the keynote at a South African annual
education conference and to put the Pathways project on the local map and support
student/researcher understanding of the Social Ecology of Resilience theory. He answered emails
with alacrity and helpfully. Dr. Linda Liebenberg visited the SA site four times (in addition to
official team meetings) to help capacitate students and to support initial quantitative analyses of
the SA data set. She readily engaged in lengthy SKYPE/telephonic meetings when she could not
support the SA team in person.
6.1

Next steps

China
The 5-year research project has come to an end, but it is a new beginning for the China project
team. The theoretical framework, concepts, and discussions of resilience are a relatively new
area for Chinese researchers. We have spent 7 to 8 years promoting resilience in Chinese society
and have gotten a positive response, in that more and more scholars, practitioners and the general
public have begun to accept the concept of resilience and to consciously foster resilience
themselves. Starting from this, our next goal is to find a more comprehensive, automatic and
profound way by which our research can reach and influence more Chinese people’s lives. We
will focus our long-term efforts on such a goal, linked to China’s real needs. We look forward to
a deeper and further exploration of resilience.
Based on preliminary research results, we have offered the government, social institutions, and
public media a series of advice and practical solutions on policy making, many of which are still
in the beginning stages. Our hope is that we can not only promote the implementation of policies
but also improve and modify our research by investigating the results generated after the policies
are implemented. We believe our next research will be more diverse and fruitful.
The five-year international comparison research project remains on a macro-level. In terms of
resilience, we have discovered factors closely related to Chinese culture. In the meantime, we
also realize that China's rapid social transformation calls for a general enhancement of resilience.
Therefore, future studies, in the face of the rich and diverse Chinese social and cultural
environment and the context of social transformation, need to be planned.
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Colombia
From meetings with the community during dissemination (i.e. community consultations) it is
clear that individual, family, mentoring and cultural programs are needed. We chose to focus on
mentoring because this is our team’s area of expertise. In the Pathways to Resilience project, a
program was designed to promote resilience by increasing the capacity of service providers to be
resilience tutors. Next steps include the implementation and evaluation of a program designed to
promote resilience tutors in health services.
A program to promote youth resilience with Medellín’s Ministry of Youth is also to be
implemented and evaluated with 500 young people from the city. The resilience community
strategy will also be designed and implemented with the Mayor’s Office of Medellín and the
Rockefeller Foundation. We will also be designing and implementing a follow-up study from
childhood to adolescence to understand the various factors explaining resilience throughout the
life span.
Research
We plan to evaluate the programs we have designed to promote resilience using mixed methods;
we first evaluate the mentoring program and ICARUS program. Also we are considering
conducting studies to assess longitudinally resilience and development over time and how they
respond youth, family and services to different stressors. To design and implement a follow-up
study from childhood to adolescence to understand the various factors explaining resilience
throughout life span.
Activities with the community and program implementation
In the Pathways to Resilience project, a program was designed to promote resilience based on
increasing the capacity of service providers to be resilience tutors. We are called this program
“Resilience mentoring program”. Next steps include the program’s implementation and
evaluation designed to promote resilience tutors in health services. Also, we would like to design
and implementation of the resilience communication strategy with the Mayor’s Office of
Medellín and the Rockefeller Foundation. This communication strategy aims promote the
resilience and modify various beliefs and attitudes towards resilient young. Resilient youth are
seen as "nerds" in their communities and this strategy allow them to be valued differently.
International collaboration
The next steps for continued international collaboration are in process to evaluate multicultural
programs to promote resilience in different context. Also, we like to conduct a follow-up study
from childhood to adolescence to understand the various factors explaining resilience throughout
life span in different cultural context.
South Africa
The next steps for continued collaboration among the current Pathways investigators are in
process. These include discussions relating to follow-up studies held at the Pathways team
meeting in New Zealand (19-24 October 2014), future discussions with Michael Ungar and
Linda Liebenberg in South Africa in April 2015, and with all Pathways collaborators in Halifax,
June 2015.
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The ways forward includes other international networks too. As a consequence of the WUN
initiative (mentioned earlier under broadened networks) there will be a meeting in Hong Kong in
April 2015 to explore the possibility of this offering a forum for a follow-up study that will
deepen culturally-sensitive understandings of resilience (as evident in the Pathways findings and
in the Springer-published forthcoming Youth Resilience and Culture volume) in tandem with
biomedical investigations of resilience processes (possibly a gene X cultural-environment
investigation). Michael Ungar and Linda Liebenberg have been invited to this meeting too.
Regardless of the above, the importance of continued resilience-focused research has been
acknowledged by North-West University. Drawing on Pathways findings, and international
attention to the cultural nuances of both informal and formal resilience-supporting processes, the
imperative of continued investigation into how culture shapes resilience processes, particularly
over time, is clear. Pathways findings also point to the salience of the quality of both formal and
informal youth-adult relationships to youths’ positive adjustment, but it is not clear what
differentiates this quality over developmental phases and cultures. Accordingly, Optentia
Research Focus Area and the Faculty of Humanities, North-West University are currently
supporting a bid for a SARCHi resilience-focused research chair. The bid draws strongly on the
findings which have emerged from the Pathways Project and positions me (Linda Theron) as
chair. In addition, my collaboration in the Center of Excellence around youth wellbeing and
resilience will mean continued exploration of how traditional African culture, kinship systems,
and women (all findings of the Pathways study, SA) support youth resilience over time, and how
fathers/men can be supported to partner in the facilitation of youth resilience.
In addition, the South African results point to the need for longitudinal follow-up of the
usefulness of Khazimula to youth and communities as a tool to facilitate youth resilience. To this
end Puleng Serathi (currently affiliated with the project as an Honour student and member of the
Khazimula team) will be commencing a master’s study in March 2015. Finally, as mentioned
earlier, we intend replicating the Pathways design and adapting it to generate longitudinal data in
collaboration with Khulisa Social Solutions and their GGBC initiative. Both of the
aforementioned will be partially funded by Optentia.
In summary, South Africa’s funded participation in the Pathways project has galvanised robust,
long-term commitment to understanding and facilitating resilience. !
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Research Project Summary (1 page)
This International Community-University Research Alliance (ICURA) is concerned with understanding
the service use patterns (across child welfare, education, mental health, and correctional services) among
young people growing up in challenging environments, their access to informal supports (from families,
peers and communities), and the influence both have on positive developmental outcomes such as
citizenship, family relationships and educational engagement. We will use a mixed methods design,
developed cooperatively with our national and international partners. Four Canadian and three overseas
universities in South Africa, Colombia and China are partnering with 53 Canadian and international
community and government organizations. Our goal is to learn what patterns of formal service and
informal support work best in varied cultural contexts to mitigate risk and promote well-being.
Drawing on team members from three established research programs, this research, training, curriculum
development, practice innovation and community-building initiative builds on more than five years of
funded multi-site collaboration. Using a resilience framework, we will investigate how multiple services
and supports provide a culturally relevant context for young people to cope with adversities such as
exposure to violence, poverty, marginalization and family-related stressors. Unlike research that focuses
exclusively on the needs of at-risk youth, gaps in service, or the efficacy of program delivery, this
research relies on the experiences of young people to explore the indigenous constellation of services
and supports that most influence their personal development and participation in their communities.
While the study of resilience has become increasingly popular, most research has concentrated on
individual and relational characteristics of young people (e.g., self-efficacy, attachments, mentorship,
family functioning) but has rarely investigated the importance of service delivery systems that “change
the odds” stacked against youth in communities and families under stress. This research is designed to
address this gap in knowledge and to identify culturally-competent ways that services and supports can
be coordinated in contexts where resources are lacking to enhance youth resilience.
Studies conducted by the Resilience Research Centre (www.resilienceresearch.org) include the
International Resilience Project (IRP; an eleven country study that included South Africa, Colombia, and
China), the Pathways to Resilience Project (PRP; an Atlantic Canadian study in Aboriginal and nonAboriginal communities with our Canadian ICURA partners), and other studies of youth access to
services by our co-investigators in Colombia and Nova Scotia. These studies have shown that services
and informal supports are as important to resilience (and to related concepts of citizenship, prosociality,
and participation) as individual and relational factors. University and community team members from
Canada and abroad are uniquely positioned in the world as the leading group of researchers looking at
resilience as it relates to cultural and contextual factors. Our network of researchers and community
partners (with whom we will share results from this ICURA) has grown to include more than two
hundred individuals from 20 countries and a dozen Canadian universities with whom we communicate
and publish regularly.
Findings will be relevant to Canadian communities with diverse populations of young people where
services and supports are needed that emphasize cultural competence, as well as internationally where
the provision of services often reflect imported rather than local service models. Our choice of three
national and three international sites will allow us to contrast different service contexts, social ecologies,
and service and support networks among youth-at-risk. Most importantly, this balanced partnership will
promote an equitable dialogue between Minority World (Western) and Majority World (non-Western
populations, Aboriginal peoples, and visible minorities in Western contexts) researchers and community
members and help to inform the design of effective services and supports for clinical and non-clinical atrisk youth populations. Specific project outcomes include, providing community partners with an
expanded repertoire of evaluable service and support models to enhance youth participation and coping;
increasing the capacity of researchers, community practitioners, and students to conduct culturally
competent studies of resilience; providing students and junior researchers mentorship in an international
forum; and informing curriculum for the training of social service workers across disciplines.
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Detailed Project Description (8 pages)
Studies of children who grow up facing numerous challenges have shown that more young people
develop well than those who experience breakdown and disorder (NB: A bibliography of sources from
all six research sites is provided at the end of this Project Description). Despite exposure to poverty,
violence, mental illness, marginalization due to race, ethnicity, gender, sexual orientation, ability,
divorce or death of their parents, cultural dislocation, and other such risks, research shows that many
young people still become active contributors to their families and communities. Yet seldom do we use
the expertise of young people who demonstrate this pattern of survival to design policy and
interventions, situating the lived experience of those who thrive at the forefront of resource allocation.
An emerging trend in Minority World (i.e. Western)( Kagitçibasi, 2007) countries has been to focus
more research on investigating the nature of children’s resilience, a field of study concerned with both
the outcomes and the processes associated with positive development in stressful environments.
Studying resilience reflects an interdisciplinary interest in positive psychology, citizenship, children’s
rights, community capacity building, health promotion, and strengths-based practice. The focus of
this ICURA is to respond to calls from our partners in three Canadian and three international settings for
an investigation into the role a community’s formal and informal service ecologies play in promoting
resilience. Our goal is to develop theory that informs local practice, which explains the wide community
support that we’ve experienced designing this proposal and seeding collaboration. In this regard, the
study of service ecologies reflect Luthar, Sawyer and Brown’s (2006) position that applied resilience
research should focus attention on factors that affect lives in particular contexts but are also applicable to
children in varied contexts; are relatively malleable and can be changed through intervention; are
enduring and continue to exert an effect on a child’s life over time; and that once changed, are generative
of other systemic changes.
Team members have been working on a number of funded research projects for five years which
show that resilience is more than individual characteristics, or the result of relational processes alone.
Combined, our efforts to date across Minority World countries (such as Canada, the United States, and
Israel) with Aboriginal and non-Aboriginal peoples, and in nine Majority World countries (India,
Thailand, Russia, Palestine, Tanzania, South Africa, Gambia, Colombia, and China), have shown that a
youth’s ability to cope with adversity is also dependent upon social and physical environments, including
the weave of formal services received from mandated providers (e.g., child welfare, education, mental
health, and corrections) and the supports provided by informal networks of family and community
members. Thus, the Resilience Research Centre (RRC—www.resilienceresearch.org) which is
coordinating this ICURA is a global leader in the investigation of both social structures and
psychological factors associated with resilience. For this ICURA we will use the same resilience lens
which has informed the $1.3 million in research that we have already completed or have underway in
Canada and internationally. Building on the research capacity of our international team of community
members and researchers, this ICURA provides us an opportunity to extend the influence of our work to
practice and policy in our partner communities. Specifically, it allows us to broaden our perspective to
include a much larger and diverse clinical and non-clinical sample of at-risk youth and work
collaboratively with them and their communities to discern culturally relevant coping strategies. This
study will also further validate pilot and exploratory work done through our other projects. These studies
include the International Resilience Project (an eleven country investigation of resilience across cultures,
funded by SSHRC, CIDA and the NSHRF), the Pathways to Resilience Project (an Atlantic Canadian
coalition examining mental health challenges among youth such as depression, conduct disorder and
delinquency and the factors associated longitudinally with resilience—funded by the National Crime
Prevention Centre, the Halifax Regional Municipality, and CIHR), and the Negotiating Resilience
Project (a five country visual methods study of resilience funded by SSHRC).
Specifically, we will use the resources of this ICURA to answer more broadly a series of questions
RRC projects have been investigating. First, what does a successful young person look like across
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different cultures (Aboriginal, non-Aboriginal, French, English, and racialized minorities in Canada;
and in diverse populations in South Africa, Colombia and China) and contexts (rural, urban, engaged
and disengaged in school)? Communities of youth and their elders around the world have demonstrated
through our other studies that resilient young people show both similarities and differences in patterns of
contribution to their communities and sense of belonging, feelings of social cohesion and spirituality,
access to material resources and services, relationships, and cultural adherence. This research will permit
us to vastly expand our qualitative and quantitative data collection using the culturally sensitive mixed
methods research protocols we have developed. Conducting comparative research with populations at
risk on four continents simultaneously makes a unique contribution to our understanding of the
homogeneity and heterogeneity associated with culturally embedded factors and processes associated
with coping under adversity such as citizenship and prosociality. We will be among the first projects
anywhere to capture in-depth understandings of positive development and citizenship, and the role
service ecologies play in their promotion, as understood by Aboriginal and non-Aboriginal
Canadian and Majority World peoples.
Our second question focuses on the specific service ecologies that are most likely to result in
young people coping well with adversities. Rather than individualizing resilience (potentially blaming
victims of oppression for not succeeding in poorly resourced environments), this ICURA will investigate
the role service infrastructures and informal supports play in promoting resilience and related concepts of
contribution, citizenship, and pro-social behaviour in environments under stress. We want to know which
patterns of formal service use and informal supports experienced by at-risk youth promote successful
psychosocial growth (as defined by each community and dependent on availability of
resources/supports). Among the factors that we wish to explore are gender differences across cultures
and contexts and the relationship between young people’s participation in their communities’ governance
and the exercising of their rights. We want to understand both the psychological and structural impact of
service ecologies on how young people thrive and on the barriers they face. It is worth noting that most
studies of programs for youth examine only one service or a narrow set of service factors. That approach
can miss valuable information about ways young people navigate between services and how they, their
families and communities negotiate for services to be delivered in ways meaningful to them. By bringing
together the multiple service providers from the mandated formal sector and local informal service
providers who are our community partners, we can better see how collaboration and complementarity in
services and family/community-based supports offer culturally and contextually embedded solutions to
the challenges facing youth. This ICURA will become a vehicle for similar communication and
collaboration between service providers and community members in Canada, South Africa,
Colombia, and China, creating the possibility of more responsive service ecologies for youth that
make better use of limited human and financial resources.
Following from the answers to these first two questions (What does a successful young person look
like locally? What formal service and informal support ecologies are likely to foster resilience?), we can
then ask a third question, what are the similarities and differences in patterns of indigenous (local)
service provision across cultures and contexts, and do these patterns influence the successful
development of children and youth? Are there common aspects of services (e.g., de-institutionalized
child welfare services, non-custodial correctional interventions) and supports (e.g., parenting practices,
community participation, access to schooling, mentorship) that contribute to better outcomes among
youth globally? Documenting what communities are doing well—a form of appreciative inquiry—can
lead to two different outcomes. First, knowing what is working can help policy makers and
practitioners build upon and promote best practices that are most relevant to their particular context
rather than importing programs from contexts and cultures different from their own; and second, creating
opportunities for dialogue across a global network of research sites means we open the possibility of
sparking creative thought and innovation.
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Our fourth question, then, is what would locally designed interventions look like that facilitate
coordinated service delivery and promote resilience (citizenship, prosociality, safety, etc.) for youth
exposed to significant risk associated with their social and physical ecologies? By piloting new
initiatives and then conducting research with youth participants to measure program outcomes, our
intention is to create a database of potential interventions which are useful across cultures.
A Brief Overview of the Literature and Justification of the Methodology
This research addresses a common critique of resilience research: that these studies inadvertently blame
victims of oppression for not rising above problems that result from interaction with toxic or resourcepoor social environments. Thus, to understand the ideologically loaded concept of resilience we need a
theoretical perspective that is both individually and environmentally focused. By problematizing the
study of resilience, this ICURA will contribute to a more complex, critical understanding of positive
development as the interaction of person and environment bounded by relationships of power (gender,
race, class, ability, etc.) across institutions.
Overview
Masten (2001) provides a well-accepted definition of resilience as a “class of phenomena characterized
by good outcomes in spite of serious threats to adaptation or development” (p. 228). While there is
general agreement on this concept of thriving under adversity, the lack of agreement on its domains and
constructs has prevented consensus on measures of resilience. As well, much of the resilience literature
starts from the premise that resilience is an individual attribute activated within a facilitative
environment. Investigation of the nature of that environment tends to be focused on individual plasticity
(the child’s adaptability over time). A more ecological investigation, as evidenced in the RRC’s research
and publications, suggests that a thorough assessment of resilience includes assessment of the
environment’s capacity to facilitate positive development under stress, including aspects of culture and
context that influence the definition of prosocial behaviour among populations at-risk. Furthermore,
there are few studies of how at-risk children interact with multiple service providers within systems of
care specifically mandated to mitigate risk and promote their optimal development. Anecdotal evidence
from provincial inquiries in Canada such as those by Justice Nunn in Nova Scotia (2006), Provincial
Child and Youth Advocate Bernard Richard (2008) in New Brunswick and Peter Markesteyn and David
Day (2006) in Newfoundland and Labrador suggest that children navigate between systems in an
uncoordinated way that complicates their capacity to secure the health and social services needed for
psychosocial well-being. As those reports show, many children get lost in the gaps between services.
Resilience researchers have been challenged to account fully for the structural constraints and contextual
and cultural factors that shape the environment around children, helping or hindering their positive
adaptation following exposure to serious threats like poverty, cultural genocide, immigration, and
marginalization, as well as more acute threats to well-being such as family breakdown, child abuse,
witnessing violence, addictions (theirs or their caregivers’), or physical and mental disease. In each of
our research sites, investigations of risk factors are much more common than research on protective
processes. Reviews of the literature carried out in preparation for this application (six site specific
reviews were written and are currently being developed into reports and publications) demonstrate the
need for further investigation of both risk and resilience and effective services and supports.
Methods Justification
A number of quantitative instruments already exist to study resilience. Most have been created based on
reviews of studies of resilience-related constructs in Minority World settings with children of AngloEuropean ancestry. Qualitative methods remain relatively undeveloped in the field of resilience research.
A recent effort by Moore and Lippman (2005) identified measures that tend to view resilience as both a
process and a set of outcomes, and usually employ an ecologically nested understanding of resilience,
with individual and relational/family factors being most prominent. Community supports and mandated
services, as well as cultural factors, tend to be less well represented or absent altogether. With the
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exception of the RRC’s efforts, there has been little systematic use of qualitative methods or integrative
mixed method designs to investigate resilience across cultures.
The Study
In preparation for this application, meetings were held between the co-applicants, collaborators, service
leaders, and community NGO Directors in the three Atlantic Canadian sites (Halifax; Fredericton and
surrounding communities—both French and English-speaking; and the Innu, Inuit and Anglo-European
community members of Labrador) and in three international sites (Free State, South Africa; Medellin,
Colombia; and Beijing, China). A six phase program of research is proposed.
Phase One (LOI pre-application period and the first six months of Year 1): Refinement and
contextualization of an iterative research design by national and international partners (much of this
contextualizing work was done during the proposal development stage). Ethics reviews will also be
completed. Phase One helps to broaden our international research network and ensures the research
design responds to local priorities. Phase One has also helped to initiate concurrent grant applications.
Phase Two (Years 1-2): The quantitative survey of resilience-related processes and outcomes
associated with formal social service use patterns, access/availability of informal family and community
supports, and patterns of prosociality and citizenship. Procedures and measures have been iteratively
developed through consultations and piloting in the six partner communities.
Sample: Our sample will include 6,000 at-risk youth aged 14-19 (+/- 6 months) from communities in
South Africa, Colombia, China and three Atlantic Canadian communities. To answer the questions that
frame this research, the sample will include three groups of young people, all residing in neighbourhoods
selected for levels of risk above national norms. Functional community-level risk indicators may include
mobility of the population, economic marginalization, poor service availability, larger than usual
percentage of families headed by a sole parent or older sibling, levels of social assistance, and levels of
crime or violence. From these communities, we will sample (1) Service users (SU) selected along a
continuum that includes formal/mandated services offered directly by government (in child welfare,
mental health, special education, and corrections), mixed services (funded by government but provided
by NGOs) and community-based services (NGOs without government funded mandates, such as not-forprofit shelters for street youth). SU youth form the study’s clinical population of individuals who are
using at least one service and nominated to the study through our partner community and government
service organizations. (2) A purposeful sample of youth who are described as functionally resilient
(FR)(doing well by community standards in an adverse environment) by members of a local advisory
committee (LAC). These youth will be selected from schools and community organizations where they
are thought to show prosociality, citizenship, and contribution. These may be youth in post-secondary
education, full or part-time employment, performing roles as leaders at school or in the community,
active in recreation and cultural activities, or otherwise assessed to be functioning well. (3) A nonclinical (NC) comparison cohort of youth residing in the same communities as the SU and FR youth,
with similar exposure to risk (to be measured), matched for gender, age and neighbourhood with the SU.
These youth will be contacted and administered the survey during regular school hours. They will be
chosen from a stratified purposeful sample of youth from community schools (selected by random
selection of schools—all age appropriate students will be invited to participate). These youth may or may
not be formal service users. Sampling across all three cohorts in each of our six partner communities
allows us to compare service use patterns among different groups of youth exposed to multiple risks with
potentially variable patterns of services and supports. Sample size estimates in Table One (see page 13)
reflect calculations of statistical power, as well as local capacity and anticipated costs of data collection.
Our international community partners proposed a slightly larger sample of youth from educational
institutions as these are frequently sites for services (e.g., feeding schemes; pastoral care; etc.).
The Pathways to Resilience Youth Measure (PRYM) is a measure of risk exposure (individual,
relational, and community factors), resilience (also at multiple ecological levels) and formal service and
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informal support use patterns over time. Validated subscales include The Child and Youth Resilience
Measure (CYRM), a 28-item measure developed by the RRC with a purposeful sample of youth growing
up facing diverse types of adversity in 11 countries (Canada, USA, Colombia, China, India, Russia,
Palestine, Israel, Tanzania, the Gambia, and South Africa). Reliability for the total measure is .87
(Ungar, Liebenberg, Boothroyd, Thiessen, Duque, & Makhnach, in press). The CYRM adds two novel
features not captured in existing resilience measures: (1) domains and items are derived from, and
acceptable to, partners from diverse cultures including our Aboriginal (Innu and Inuit) partners here in
Canada who helped design the CYRM and (2) domains and items capture the environmental and cultural
aspects of resilience, previously discussed mainly as individual attributes.
The PRYM also includes the Prosocial sub-scale (!=.66), the Conduct Problems sub-scale (! = .60),
and the Peer Problems sub-scale (! = .41) of the Strengths and Difficulties Questionnaire (SDQ; ! = .80)
(Goodman, 1997, 2001). A brief mental health screening questionnaire is also included. The Youth
Services Survey (YSS) assesses youths’ satisfaction with services as a whole over a specified time
period (Hernandez, Gomez, Lipien, Greenbaum, Armstrong, & Gonzalez, 2001). Questions have been
adapted into a self-report measure for youth for the purposes of this study. An adapted list of questions
from the fourth and fifth cycles of the Canadian National Longitudinal Survey of Children and Youth
(NLSCY) has been used to obtain descriptive information surrounding peer activity, the nature of
parental or guardian/youth relationships, and academic goals. A 12-item version of the Centre for
Epidemiological Studies Depression Scale, (CES-D-12-NLSCY; ! = .85) (Poulin, Hand, & Boudreau,
2005) is included to measure levels of depression among participants. Finally, subscales of the 4HSQ,
from the 4-H study of Positive Youth Development (Theokas & Lerner, 2006) have been included to
establish levels of delinquency (! = .73) and risk behaviour, specifically substance use (! = .86), as well
as positive behaviours such as civic engagement through volunteering activities and/or paid work. The
PRYM takes 50 minutes to complete, and can, when required, be read with a youth to ensure questions
are understood. Adaptation of the measure for use with our international partners has included translation
and back-translation, as well as the ongoing contextualization of questions to ensure relevance (i.e.,
changing the names of the services which are surveyed, identifying local risks, etc.). Addition of sitespecific survey questions suggested by the LACs also form a part of this study just as they did during the
earlier RRC work.
Data Analysis: Each of the project goals will be assessed first within each of the six research sites
and then results compared across sites for homogeneity and heterogeneity between the culturally
relevant explanatory models generated. When the full data set is analyzed, structural equation modelling
(SEM) and analysis of variance (ANOVA) will be used to determine equivalence across geographic
groups. These techniques help to account for observed statistical differences which may otherwise stem
from bias rather than from differences of interest (i.e., pathways through systems). An important
consideration in all phases of analysis is gender. Attention is to be paid to balancing representation by
gender as it is recognized that a more ecological understanding of resilience and service use patterns
(such as service access) is influenced by this aspect of a child’s life.
Analysis for Question One (Given higher risk, what does a successful young person look like across
different cultures and contexts?): Risk and resilience scales in the PRYM will be scored to provide
indicators of youth at greater risk who are doing well within the study population. We will then assess
the covariance in risk and resilience related outcomes in youth using principal component analysis
(PCA), accounting for variance in resilience by risk factor. Confirmatory factor analysis (CFA) will be
used to establish the fit of the models generated through analysis of data drawn from all the research
sites. We will also investigate which factors and processes related to individual, family, community,
culture, and service provision contribute most to successful youth outcomes. Looking at the processes
involved in youths’ lives we will use factorial analysis of variance to reduce data, followed by
hierarchical linear modeling (HLM) and correlations to explore the relationship between resilience (as an
outcome) and available resources.
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Analysis for Question Two (What formal and informal service ecologies are most likely to result in
young people coping well with adversities?): To better understand the ways that young people navigate
between services and how they, their families and communities negotiate for services, we will answer
two questions: First, what are at-risk youth’s patterns of service utilization? To answer this, we will
focus on Section C of the PYRM. This section asks youths about the services and supports that they’ve
used in the previous twelve months and at what frequency. Use of each service will be described with
cross-tabulations. However, given the large variety of services available across contexts and countries
we will also classify services as preventive (e.g., tutoring services) or crisis-oriented services (e.g.,
departments of justice rehabilitation programs). Once we determine the nature of the service (according
to the LACs), we will use chi-square to compare resilience scores and patterns of service use (i.e., crisisoriented and preventive-oriented) to answer a second question: How do characteristics of individuals and
their patterns of service utilization correlate with concomitant measures of well-being and successful
outcomes? Finally, we will use HLM, estimating the variance explained by context and culture to
describe the variation in proportions of crisis-oriented and preventive-oriented services across sites.
Analysis for Question Three (What are the similarities and differences in patterns of indigenous formal
and informal service provision, and how do these patterns influence successful youth development?):
While our data analysis for questions one and two is site specific, our final stage of analysis compares
models between sites. Using the findings from questions one and two, we will calculate the mean of
latent variables and use this to establish patterns of service use within sites. HLM will again be used to
estimate the variance explained by context and culture in patterns of formal and informal service use
across sites. Following this, SEM will be used to assess the degree of equivalence (or inequivalence) of
these service use models across sites.
Phase Three (Years 2-3): Based on findings from Phase Two, we will gather population-wide
statistics on risk factors, resilience factors (local capacities), and service use patterns (including mapping
communities for the availability and accessibility of services) in order to help with our participatory
interpretation of data and to help communities make informed decisions regarding what each needs. Our
preliminary work in each community revealed many regional data sources detailing the functioning of
children and families, and national data sets that can be mined for information on the psychosocial needs
of young people and their service and support ecologies (see references for an initial list of sources).
Phase Four (Year 3): Results from Phases Two and Three will be used to inform an extensive
qualitative investigation of localized understandings of risk, resilience, and service and support
ecologies. Specifically, we will select a stratified sample of youth based on their scores from the PRYM
(Phase Two)(see Table One) and conduct open ended interviews and, where communities deem
appropriate, use the same visual methods employed in the RRC’s other SSHRC-funded research. We
will choose equal numbers of male and female youth who a) face high stress/risk exposure but score high
on the resilience subscales (HS/HR), and b) score high on stress/risk exposure but have low resilience
scores (HS/LR). We will ask young people about their informal supports—such as parents, community
elders and peers—and their use of service infrastructure provided by child welfare, mental health,
corrections and education systems. Our goal is to develop grounded theory (Charmaz, 2006; Glaser &
Strauss, 1967) at both site-specific and, if possible, international levels of analysis that can explain the
homogeneity and heterogeneity in the social and physical ecologies of resilience and their relationship to
services and supports. Youth will also be asked to comment on findings as they emerge, engaging them
in a reciprocal process to authenticate our analysis. Specifically, qualitative data collection will focus on
the youth’s experience of their families and service providers, the multiple risks factors they identify in
their lives, their definitions of successful outcomes, their understanding of risk and resilience (coping
under stress), and their proposals for effective service delivery and accessing supports. Where
appropriate, transcripts of the interviews with each youth (or detailed notes made by the researcher) will
be sent back to the youth (or shared with them verbally where literacy is an issue) for comment and
clarification. Each interview builds on those previously conducted in what Guba and Lincoln (1989)
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have described as a hermeneutic dialectic that ensures the trustworthiness (reliability and validity) of the
interpretation and findings. Both sensitizing concepts (those that inform this research based on previous
studies) and indigenous concepts (those that arise directly from the data collected during the course of
this research) will be used to identify dominant themes in the data. Themes will then be compared and
contrasted through a process that is both unitizing and categorizing.
Table One: Quantitative (N=6000)* and Qualitative (N=216)* Sample
Region
Quant.
Total
Qual.
HS/HR/M
HS/HR/F
HS/LR/M
HS/LR/F
Total
Total

Canada
Halifax
SU FR
200 200
800
4
4
4
4
16
48

4
4
4
4
16

NC
400
4
4
4
4
16

New Brunswick
SU FR NC
200 200 400
800

Labrador
SU FR
200 200
800

4
4
4
4
16
48

4
4
4
4
16
48

4
4
4
4
16

4
4
4
4
16

4
4
4
4
16

NC
400
4
4
4
4
16

South Africa
Free State
SU FR NC
200 200 800
1200

Colombia
Medellin
SU FR
200 200
1200

4
4
4
4
16
48

4
4
4
4
16
48

4
4
4
4
16

4
4
4
4
16

4
4
4
4
16

NC
800
4
4
4
4
16

China
Beijing
SU FR
200 200
1200
4
4
4
4
16
48

4
4
4
4
16

NC
800
4
4
4
4
16

SU=Service user sample; FR=Functionally resilient sample; NC=Non-clinical sample
*Sample sizes are statistical estimates. Qualitative sample size is presented as a guide only, as sampling will proceed until
theoretical saturation is achieved, subject to the reasonable availability of resources.

Phase Five (conducted concurrently during all phases): Disseminating results back to youth, their
families, community and government level policymakers, service providers, and informal networks of
support is an important and integral part of all ICURA activities. Our objective is to move from
qualitative, contextualizing research, to quantitative investigation of a population of at-risk youth, back
to contextualization, then to detailed and focused qualitative investigation of patterns of coping among a
stratified purposeful sample of young people. Findings will inform policies/interventions/supports to
vulnerable young people and their communities (knowledge-building), and develop training materials
and curriculua to broadly disseminate what we’ve learned to both professional and lay members of our
partner communities and their national counterparts (see attachment “Communication of Results”).
Phase Six (years 4 and 5): Based on results from previous phases, and through discussions with our
partners at the community and university levels, we will move to a phase of knowledge translation and
mobilization, applying our results to practice innovation. Each community will be supported in the final
two years of the ICURA to initiate a pilot effort to provide a constellation of coordinated services and
supports that the research predicts will enhance at-risk youth’s capacity to thrive. Indigenous
understandings of processes of resilience will be reflected in a program intervention to help communities
nurture what youth themselves have told us are most helpful resources (i.e., aspects of their social and
physical ecologies relating to services and supports, collaboration, etc.). While this ICURA will not
directly fund the intervention, it will provide the resources to coordinate community consultations,
facilitate model development, advocate for resources from government departments (if required for
formal services), assist with grant applications to supplement the community’s capacity, provide/support
training initiatives in the new initiative, and most importantly, evaluate initial efforts to conduct the
intervention with a small cohort of youth. Because our research is focused on sources of resilience
already available to some youth in a community, we anticipate that these new initiatives will reflect the
redistribution of resources within communities and efforts to improve coordination of services and
supports between informal and formal helpers. In other words, we will be looking for local models of
best practice, replicating them in ways that can be systematically applied across a community, and
evaluating the results. The mixed method tools used in both Phase Two (quantitative) and Phase Four
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(qualitative), having already been translated and adapted to each local context, will be used to assess
baseline and outcome levels of risk and resilience among participants in these new initiatives.
Outcomes and their Evaluation
There are benefits to students, colleagues, communities and institutions from this ICURA (for impact on
students, please see the Training attachment). One of our team’s most anticipated outcomes is this
research program’s sustainability beyond the ICURA’s five-year schedule. Our work will provide a
catalyst for a change in service and research paradigms, helping to solidify the careers of the
professionals and academics that we help profile and train, creating a cohort of students, researchers, and
community leaders capable of continuing to investigate and provide innovative services independent of
funding channeled to them through the RRC. Our evaluation framework will ensure fidelity to these
broad goals and accountability to our partners. It will also monitor the extent to which we maintain
equitable partnerships between universities and communities and ensure that research and practice form
the “bookends” of a cohesive project. To accomplish this, the program of research will establish an
evaluation subcommittee that can review our progress.
Evaluation Framework. Based on the Centre for Disease Control evaluation model, we will initiate
an iterative evaluation process that is cyclical in nature and includes: (1) Engaging stakeholders and
designing the evaluation procedures; (2) Describing what we will do and how we hope to do it so we can
later judge our fidelity to goals and process; (3) Coalescing the evaluation design into a comprehensive
plan that assesses our research for its usefulness, feasibility, ethics, and fidelity; (4) Compiling data (such
as documents, findings, and reports on progress) for the evaluation subcommittee to review (Interviews
with staff and stakeholders in the university and community are also expected); (5) Sharing the
evaluators’ conclusions with program staff and partners in order to assist in shaping the program of
research as it develops (a formative evaluation). (6) Highlighting lessons learned regarding mixed
methods, multi-site, interdisciplinary international research that is focused on equal participation of
communities and academics. Feedback will be sought from the LACs to ensure the accuracy and
relevance of evaluation procedures and results.
Though still subject to negotiation and refinement, some of our team members’ suggested outcomes
for this ICURA (and the indicators to be used for evaluation) include:
1. Creating new knowledge: Increased investment leading to high impact research in each site; growth
in internationally competitive knowledge; number of publications.
2. Enhancing capacity to innovate: Increased international recognition of researchers; growth in global
network of community sites and academic institutions with possibility of sparking innovation; extent
to which collaborators have influenced the policy and/or practice agendas of their communities.
3. Ensuring high ethical standards: Improved support, advice and guidance on ethics issues relating to
research and services for youth; compliance with ICURA/national ethical guidelines.
4. Strengthening communication and collaboration: Growth in collaborations and partnerships;
increased engagement with the community; application of findings to intervention design.
5. Substantial contributions to training junior researchers and students: Involvement in annual training
seminars and bi-annual conferences; number and quality of international exchanges between junior
scholars, students and community policy designers; number of publications/presentations produced
by junior researchers; assessment of mentorship/ internship/training experiences.
6. Demonstrated attention to gender equality: Numbers of communities and individuals (male and
female) impacted; numbers of persons trained as junior researchers (male and female); degree to
which gender issues are address/analyzed in the research and implementation phases of the ICURA.
7. Achieving high standards of governance and accountability: Effectiveness/timeliness of planning,
monitoring and reporting; effective information management, including maintenance of website and
communication links; effective and sustainable governance arrangements; efforts to ensure long-term
functioning of the RRC and its partners globally.
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Communication of Results (1 page)
Our audience, nationally and internationally, for this research is a combination of government policy
advisors and politicians with a say over service priorities, managers and staff at mandated agencies and
community NGOs who implement interventions, families and concerned care providers in the
community who have a relationship with youth who are in need of service and support, advocates
(informal and legislated) of resources for at-risk youth, and youth themselves who are in need of services
and supports (and the organizations that represent them such as networks of youth in care, youth rights
groups, etc.). In developing this ICURA, we heard from community members and academics over and
over again in all six research sites that to reach this diverse audience our emphasis needs to be on oral
forms of communication. Service providers, community members, and academics in Canada and
internationally told us to show more than tell. Traditional written communication is expected to be of
only limited use in influencing policy and practice unless coupled with creative forms of dissemination
that actively engage people already busy with their practices in the field of youth services and the
families and youth served. Fortunately, our mixed methods design lends itself well to generating multiple
forms of data that can be shared with stakeholders (narratives and case studies coupled with statistical
profiles/models of youth populations that highlight capacity and local solutions). Our goal is to create
local profiles of young people and international comparisons that emphasize vertical dialogue
(discussions within Majority and Minority World countries themselves), and horizontal dialogue
(opportunities to share work between Majority and Minority World partners) at both academic and
community levels. Specific strategies are to include:
• Spoken word presentations (in community forums, locally hosted with entertainment) adapting
our quantitative results and qualitative case studies for oral dissemination.
• Developing policy documents for distribution at regional and national levels (with presentations
to partners). Our many partners have the attention of regional and national government officials.
• Maintaining and expanding our website content (www.resilienceresearch.org).
• Press coverage of the findings with commentary on local youth issues.
• Curriculum development based on best practices to address risk and build resilience, done
collaboratively with national/international bodies (with whom we partner) representing the
professions of social work, psychology, education, and public health; in high school Life
Orientation classes; and university/college curricula to translate theory into practice models.
• Creative presentations of results specifically relevant to youth themselves in schools and
NGOs (following each phase of the research). Strategies may include: theatrical performances
(street theatre), developing a series of posters that promote protective processes germane to youth
living under stress (the posters can be developed by youth themselves and reflect their
participation in the analysis of the data), and video presentations and web-based documentation.
• Hosting bi-annual resilience-themed conferences in South Africa, Colombia and China (this will
be their second), as well as hosting the RRC’s second (already planned for 2010) and third
international conferences in Atlantic Canada. Conferences will include the substantial presence of
sponsored youth delegates to ensure that they have a voice in the proceedings.
• Annual training workshops to share best practices in research and youth services transnationally
with students, researchers and community members (workshops rotate locations annually).
• Journal, book publications and academic/research conference presentations. These are to
include bringing international team members together to co-publish and offer symposia at
conferences (as has already been done by the RRC in Berlin, Beijing, and Halifax).
Documents and presentations are planned to follow each phase of the research. Joint publications and
reports are to appear annually (based on productivity to date, we expect four to six peer reviewed
works/year reporting on the outputs from the project as a whole, and three to four books over five years).
Individual student, junior academic, applicant and collaborator articles relating to aspects of this ICURA,
but supplemental to its specific study (i.e., theses), will greatly expand the total number of publications.
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The Team’s Capacity to Conduct this ICURA (1 page)
The team is looking forward to the opportunity to continue its collaboration begun in 2002. The
Applicant is Michael Ungar, a University Research Professor at Dalhousie University and Professor of
Social Work. Activities of the RRC fall under his direction. These include a lengthy list of funded
research initiatives with his co-applicants, peer reviewed articles and books (edited) and special issues of
journals. For this ICURA, our South African partners, under the direction of co-applicant Petra
Engelbrecht, will coordinate the international IDRC funded portion of the ICURA. Dr. Engelbrecht is
Dean at North-West University and a nationally ranked researcher. Among her colleagues are Linda
Theron and Macalane Malindi who have participated in two previous SSHRC funded RRC projects. Our
Colombian partners, under the direction of co-applicant Luis Duque at the University of Antioquia in
Medellin, have jointly held funding from CIDA and PAHO with the RRC, addressing issues of violence
prevention, citizenship and pro-social behaviour in the most dangerous of Medellin’s neighbourhoods.
Dr. Duque is on faculty at the National School of Public Health, Universidad de Antioquia, Colombia,
and has been a pioneer in research and policy aimed at violence prevention. Dr. Duque has served as
Deputy Minister of Health for Colombia, and Dean of the University of Antioquia’s School of Public
Health. He has been a visiting Scholar at Harvard and Advisor on Health Policy to the Presidency of
Colombia. He has held over three million dollars in research funding. Our working relationship with
China is equally strong. Besides contributing to other SSHRC funded research already and attending
meetings on several occasions in North America, our third lead co-applicant, Tian Guoxiu of Beijing’s
Capital Normal University, is a Professor and Assistant Dean at the University’s Institute of Politics and
Law. Her research explores youth at risk and mental health. Dr. Tian also organized and chaired the first
international resilience conference in mainland China in 2006, attracting 150 delegates from 8 countries.
Canadian team members include experts in different areas of concern and methodological innovation:
Victor Thiessen (Academic Director of the Atlantic Regional Data Centre for Statistics Canada,
Dalhousie); William Morrison (Executive Director, Health and Education Research Group, Faculty of
Education, UNB); Madine VanderPlaat (Director, Atlantic Metropolis Centre, Department of Sociology
and Criminology, SMU); John LeBlanc (Associate Professor in Pediatrics and Community Health and
Epidemiology, Dalhousie); and Keith Chaulk (Director of MUN’s Labrador Institute).
A complete list of each researcher’s potential contribution to this ICURA would take many pages to
detail. We can only hint here, based on our past record of collaboration and output, at the capacity our
team has. In building this application, we have purposefully networked together many new co-applicants
and collaborators to form teams with complementary research and practice skills in each region,
including many senior staff and directors of local, regional, and national organizations. In South Africa
this means co-Applicants Engelbrecht (lead), Strydom, Macalane and Theron will be assisted by
Kitching, Odendaal, Rens, Weyer, and Sekhobo-Mosella. In Colombia, co-Applicants Duque (lead),
Montoya Gómez, Montoya Vásquez and Restrepo Henao will be assisted by collaborators Agudela
Suarez and Arbeláez Montoya. In China co-Applicants Tian (lead), Wang, and Xi provide leadership to a
team that includes Kwong, Lee, Zhiying, and Yiping.
Our governance structure also includes the participation of many LAC members (already in place)
and advisory panels to provide oversight and guidance, comprised of experts drawn from the RRC’s
international network of partners. For Canada, we are pleased to have Richard Lerner (Bergstrom Chair
in Applied Developmental Science, Tufts University), Don Clairmont (Director of the Atlantic Institute
of Criminology, Dalhousie), Nico Trocmé (Scientific Director for the Centre of Excellence for Child
Welfare, McGill), Noni MacDonald (Professor at the Department of Pediatric Infectious Diseases,
Dalhousie) and Nancy Heath (Director of Programs in Human Development, Inclusive Education, and
General Educational Psychology, McGill) on that panel. Each overseas site has an equally welldeveloped team of expert collaborators who will form local advisory panels. The ICURA’s Evaluation
Committee will draw together collaborators from each country and from senior staff at community
agencies.
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Partnerships and Alliances (5 pages)
This ICURA’ governance structure has been designed to employ multiple strategies to ensure success
in bridging the research to practice and policy gaps. Our governance structure is an important and wellestablished resource, with productive relationships already existing between many of our community,
government and university partners (see Figure One).
Error! Objects cannot be created from editing field codes.
This governance structure reflects our commitment to transparency in our process, as well as respect for
the considerable time constraints on our community partners who work in overburdened services. We
have attempted to make structures locally responsive and fiscally and culturally accountable, while
providing good international communication and exchange/travel opportunities for community members,
students and academic team members. These measures help to ensure the research program’s fidelity
across sites to its stated objectives. Though a large interdisciplinary and multisectoral team has been built
to carry out this research, individuals work closely together within their individual communities and with
students to ensure project goals are met. In this way, the management structure (similar to that of other
RRC projects) provides opportunities for both local ownership and participation, and international crosssite exchanges of ideas and training. To accomplish all of this, the Policy Committee will include the
Applicant (Ungar) and three international lead co-Applicants (Engelbrecht, Duque, and Tian), with
Engelbrecht in South Africa assuming a coordinating role to facilitate communication between
international sites. The Policy Committee also includes representatives from community organizations
(three Canadian, three International), selected from the research sites’ Local Advisory Committee
membership and, where time and finances permit, other co-applicants, collaborators, and community
members. They will meet together in person as a group at least once a year, with additional site visits as
required. To maximize the effectiveness of the Policy Committee and to bring expertise to each
community, the Committee’s annual meetings will move between countries. More frequent team
meetings will also be required though our intent is to schedule these to coincide with training events,
conferences, site visits/exchanges and other activities of the project to minimize cost and maximize
frequency of contact. Phone conversations using cost-effective VOIP technology will occur every three
months to sustain Policy Committee coordination of program activities.
Day-to-day management of the entire ICURA will take place under the direction of the Operations
Management Group, with the Nova Scotian and South African site managers taking lead roles in
coordinating all national and international activities. The other four site managers will be included in the
operations management group as required. Site managers are directly responsible to the Applicant or coApplicant overseeing the Manager’s site, and are also expected to coordinate project activities with the
Policy Committee and receive help from the Halifax and South African site managers with regard to
overall project administration, budgets, and training. Together, the Applicant, co-Applicants and site
managers will jointly supervise student researchers (graduate and post-graduate) and oversee research
activities. In this way, it is the responsibility of the co-Applicants (who hold academic posts) to ensure
fidelity to the research protocol, while the site managers will have responsibility for daily project
management. In Canada, the Nova Scotia Site Manager will perform the additional role of helping the
Applicant to manage the overall ICURA across all six research sites (tasks include ensuring smooth
communication and maintenance of the website; organizing conferences, training workshops, and
multisite meetings; coordinating multisite data analysis and dissemination activities; fiscal monitoring;
etc.), and will be assisted by a part-time administrative support person. Funding for these positions has
been supplemented by other RRC funded research.
Six Local Advisory Committees oversee decisions in each research site and advise the project on
how to embed the research culturally and contextually. These management functions are supported by
our collaborators who will join the management team meetings during events like workshops,
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conferences, and special events when those events occur locally, or supplementary funds are secured to
subsidize travel.
Members of the Advisory Panels will meet with the Applicant and co-Applicants at their Policy
Committee Meetings at least three times face-to-face during the project to provide guidance on more
sensitive issues like methodology, ethics, and dissemination strategies (more frequent meetings may be
held by phone). Other meetings may be possible when members of the Advisory Panels are involved in
training workshops (as presenters) and conferences (as keynote speakers).
Finally, a subcommittee of individuals drawn from across the project and the communities involved
will be invited to form an Evaluation Subcommittee that reports findings to the community and
academic partners on the Policy Committee. The committee will be international in scope with at least
one participant from each of the four countries involved (senior academics and senior staff of community
agencies, with evaluation experience, will be asked to participate), communicating electronically at first,
then later meeting just prior to the ICURA’s midpoint and end to summarize progress and report results.
As evidenced by the large number of support letters attached to this application, we have also
developed and maintained a large team of community agencies, government departments, and
institutions, with a vested interest in seeing our program of research grow. In each research site, we have
sought collaboration with agencies working in the fields of corrections, child welfare, mental health and
education, as well as community groups providing youth non-mandated services and informal supports
(Boys and Girls Clubs, Big Brothers Big Sisters, recreation programs, etc.). Each organization has
designated at least one individual to liaise with the research program (often those who have signed their
support letters) to help contextualize and manage the project. Our governance structure includes these
community members at multiple levels. All who are available and willing may participate on the LACs.
One member of each committee will be asked to join the Policy Committee. Others may be asked to join
the Evaluation Subcommittee. To further facilitate communication and governance, our website will be
updated to help accommodate secured sharing of information between partners (a password protected
area for team members).
A quick look at the Resilience Research Centre’s current website and at the reports on our earlier
SSHRC funded RDI with 14 communities across 11 countries, will demonstrate what a similar
governance structure can produce and the partnerships that it can sustain for many years. In that project,
we have been able to maintain a commitment to resilience research, not just among the country
participants listed on this application, but among community members and academics in many other
countries who have gone on to secure their own funding for related research activities. In fact, our most
effective strategy has been to work with our academic partners in each country/community who are
already conducting applied research, and to add resources to their networks. Rather than building new
networks, the RRC’s strategy has been to provide resources to already nascent university and community
alliances with direct links to policy makers and practitioners. In Canada, the original NCPC funded study
(begun in 2007)—upon which this ICURA builds—is a good example. Three separate provincial
community professional networks were approached to participate. Each had a unique model of
coordinating youth services in their regions. Those organizations included in Nova Scotia the Child and
Youth Action Committee of the HRM, in New Brunswick the Youth Treatment Program, and in
Labrador, the Labrador-Grenfell Health Authority in collaboration with the Nunatsiuvut Government
(representing the Inuit), and the Innu Band Council. All our domestic partners have remained committed
to the research and the expanded goals of this ICURA (in some cases, names and titles of our community
collaborators have changed over the years, but our working relationship with the agencies they represent
continues to grow). Community partners have participated actively on advisory committees with the
NCPC study in much the same way they will for this ICURA. The project has hired local researchers and
students who join in cross-site discussions and data analysis, and work on presentations and publications.
It is noteworthy that the RRC’s work is much broader than this ICURA, with the methods and tools
developed from our research routinely shared with partners around the world. A good example is a five-
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year replication study of the RRC’s original NCPC study (including it’s methodology and administration
of measures such as the PRYM developed by our international team) that is currently underway in New
Zealand. There, CAD$2,804,000 (NZ$3.75M) has been awarded to a team of academics, community
leaders and government policymakers, led by Robyn Munford at Massey University (with Ungar as coinvestigator). Though not funded as part of this ICURA, the NZ research adds a fifth country to this
study for cross-cultural comparisons. The NZ research includes a sample of 1000 Aboriginal (Maori) and
non-Aboriginal youth who are both service users and non-service users.
Putting Resources into Communities
This ICURA is designed to ensure that our international partners have a powerful influence on the
findings. By providing funding for three international sites, our goal is to ensure that non-western
(Majority World) perspectives are sufficiently accounted for to challenge potential homogeneity in
western models of services and supports. Furthermore, each of our three international sites will be
partnered with one of the three Canadian communities in order to facilitate more direct exchange of
ideas. Based on themes of service raised during the development of this ICURA (historically
marginalized populations; economic migration; the importance of education to social change; etc.), we
have proposed that South Africa partner with Labrador, Colombia with New Brunswick and China with
Nova Scotia. While it is much more expensive for partners to travel between South Africa, Colombia and
China than to Canada, we have budgeted resources in ways that allow us to host at least half of our team
meetings outside of Canada to showcase the entire research project in each country. Between site
exchanges are also budgeted. We will be successful if through our efforts a number of community
researchers, practitioners, policy makers and, where supplementary funding can be secured (of which we
are confident), youth will have the opportunity to exchange perspectives on resilience and service and
support ecologies.
Importantly, the RRC strives to design and implement all its projects such that more is contributed to
communities than taken from them (an approach that adds value to each community, building social and
financial capital along with research expertise). Each community is encouraged and supported to
contextualize multi-site studies and add items to the surveys in order to use the study’s resources to
answer questions of local significance. Ownership of the data is each community’s, though the RRC,
through this ICURA, coordinates cross-site comparisons and discussions of findings. This model has
worked in the past because community members receive the advantages of a large skilled network of
researchers internationally, while working on local problems and identifying local solutions. For
example, through the coordination of the RRC, team members from Colombia have initiated discussions
with South Africans; South African community researchers have made connections with some of North
America’s most renowned child developmentalists; Chinese scholars have met community-based youth
service providers from Halifax and heard about exemplary programming, just as youth in Thailand,
China, South Africa and India are now participating as co-researchers and helping to analyze an
international visual data set (which is part of a SSHRC funded operating grant) that they helped to create.
By linking communities and researchers across borders and boundaries, the RRC has managed to grow
into an internationally recognized centre for resilience research.
How it Works in Practice
To date, most of the RRC’s funding has been for research with very few dollars to work with and in
communities seeding innovation or measuring our impact. Despite this limitation, we have still
accomplished much to date, largely because of the in-kind support from our many partners. This ICURA
permits us to continue our work, expanding the scope of our research and knowledge translation and
dissemination activities. To summarize, proposed activities will include:
• Year One: Contextualization; Ethics reviews; Quantitative research begins; First international
conference in Halifax; Regional training workshops to introduce research methods.
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Year Two: Continuation of quantitative research; Full ICURA team meeting scheduled for South
Africa; Regional training workshops by co-applicants and advisory panel members; Analysis of
quantitative data and reporting back of findings to communities.
• Year Three: Research on local community assets and risks; Based on quantitative findings,
selection of qualitative sample and completion of data collection; Full team meeting in China;
Site workshops to provide training in mixed methods and culturally relevant qualitative methods.
• Year Four: Report back to communities findings from qualitative research; Design and
implement interventions based on findings from all previous phases; International team meeting
in Colombia; Regional workshops on knowledge translation and dissemination strategies.
• Year Five: Formative evaluation of local interventions; Supplementary grant applications for
sustaining funding (also in years 3 and 4); Second international conference in Halifax;
Workshops on diverse community interventions that enhance individual and collective resilience.
Perhaps the best way to show how such a schedule of events can translate knowledge into practice and
put to good use our working partnerships is to review what we have already done with previous funding.
Since 2002, a collaborative research climate (and infrastructure) has been established with: a website; a
listserv of over 300 names and a mailing list of over 11,000 contacts worldwide; peer reviewed
publications (two edited volumes have been published, another is in press); RRC face-to-face meetings
of team members in 2003, 2005 and 2006; attendance by 320 national and international delegates at the
2005 Pathways to Resilience conference in Halifax (noteworthy was the provision of 75 subsidized seats
at the event for community delegates from Canadian NGOs working with at-risk youth and 20 CIDA
subsidized seats for international delegates); conference symposia; and presentations on our work around
the world by the applicant, co-applicants, and students, individually and in teams. As well, collaborations
already exist that have helped to build on the RRC’s work and translate that work into successful grant
applications overseas. For example, in Colombia, Professors Duque, LeBlanc and Ungar have been
cooperating on several research projects for the last five years, including a quasi-experimental
longitudinal study (2002-2006) to determine the attributable impact of Medellin’s municipal program for
early violence prevention in schools and families, and a case-control study (2002-2006) to determine risk
and resilience factors towards severe violence resulting from organized crime and subversive armed
groups. In China, partners on this grant have successfully held funding from the Research Grants
Council General Research Fund (CERG), examining family resilience among economic migrants. In
South Africa, RRC partners have collaborated on previous SSHRC funded research. Members of the
team, such as Linda Theron, have published their work in books and special issues edited by RRC
partners, and initiated national and international funding applications to supplement RRC research.
•

Relevance to the Communities
It is important to note that each research site detailed site specific reasons for their interest in the study.
Though beyond our capacity here to describe each site’s interest, the following is a summary of concerns
from two of our international sites:
South Africa. The scope of the work will focus on influencing the Education Department and the
Social Development Department with regard to youth policies and practices with an aim to influence
community policy given the devolved governmental structures in rural areas. According to our partners
locally, the research will allow us to say, “We’ve spoken with youth and the community, and they tell us
this is what they need,” a powerful force for change historically in South Africa. Coordinated services
are underfunded and largely unstructured, with government departments administering large caseloads
and contracting out the provision of direct services such as child welfare, mental health services and
services for homeless children. Our partner NGOs fulfill these functions and are seeking best practice
theories which might strengthen their lobbying efforts with government for more and better-structured
services.
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Beijing. Despite enormous advances in science and technology and the physical infrastructure of the
city, Beijing, like other Chinese cities, continues to face growing challenges regarding youth
development and social service infrastructure. Our partners’ concerns, and thus, support for this research,
come from the challenge of coping with a large number of economic migrants that has resulted in many
youth growing up in very poor living situations with limited access to good education or a family
structure capable of supporting their psychosocial development. A number of problems have emerged
including most notably internet addictions and truancy. Service ecologies are poorly resourced with, for
example, no structured response to child abuse. It is noteworthy that funding from the initial ICURA LOI
was used to support piloting of the measures to be used in this study with high school aged youth in
Sichuan Province following the earthquake of 2008.
Labrador. Partners locally are concerned with the lack of coordinated services and gaps in services
for older teens. At-risk youth, both Aboriginal and non-Aboriginal, face challenges of substance abuse
(their own, or that of their caregivers), violence, a lack of educational supports, low rates of school
completion, and difficulty coordinating services across communities. Breaches in continuity of care and
problems providing enough case management workers make youth vulnerable. It is these problems
which are of interest to our community partners.
Collaboration across Research Sites and Budget Allocation
This ICURA will become a vehicle for communication and collaboration between service providers and
community members themselves in Canada, South Africa, China, and Colombia, creating the possibility
of more responsive service ecologies that make better use of limited human and financial resources as
they address issues of relevance to young people facing multiple adversities. The interest in the project
from our partners is considerable, and well-reflected in their letters of support. Many of these
organizations, in Canada and overseas, have very few financial resources, and almost none have research
capacity. Their in-kind support, in terms of human resources, office space, and community networks, are
invaluable to the ICURA’s success, and speak well of their commitment to the research.
Budget allocation reflects equality between all six sites. Each overseas site will receive one third of
the IDRC budget. Halifax and South Africa will use a portion of their budget (with supplementary
funding already committed from other sources) to assist with the administration of either the Canadian or
international sites, with the two sites sharing responsibility for all cross-site data analysis/dissemination.

Pathways to Resilience: Ungar, Engelbrecht, Duque, Tian, et al.

Page 43

Training (students and junior researchers) (1 page)
This ICURA will make substantial contributions to training junior researchers and students in the
study of positive adaptation under stress (resilience/coping) as well as help to familiarize them with the
methodological tools for conducting mixed methods investigations across cultures and contexts.
Influencing curriculua will be one way to accomplish this (the project has links with national
professional bodies and university faculties which will provide forums for curriculum development and
adaptation). Another is the planned series of annual workshops to train researchers locally to conduct the
activities associated with this ICURA. Specifically, each year members of the research team will be
available to different communities to help train local staff and students. Annual conferences and
meetings rotate between sites: Years One and Five, Halifax; Year Two, South Africa; Year Three, China;
Year Four, Colombia. Topics are to include: conducting mixed methods research, the ethics of research
with vulnerable youth populations, community-university collaboration, quantitative and qualitative data
analysis, and dissemination of research results in culturally relevant ways. To make this training cost
effective and timely, individual team members (co-applicants and collaborators, including members of
the advisory panels) will travel to Canadian and international sites to provide workshops. Where there is
a local team member with the expertise, this training may be provided locally, though we intend to share
expertise as much as possible across sites in order to provide students with new learning opportunities
and contact with foreign researchers from all the countries partnering on this ICURA. As a resource to
each community, we have commitments from all team members to provide some component of this
training. To further minimize costs and maximize accessibility by as many students, community
members, and junior researchers as possible, many of these workshops will coincide with other team
meetings and conferences taking place in close proximity to where trainees are located. These scheduled
events rotate between the six research sites during the fives years of funding.
These opportunities for workshop attendance with leaders in our field is particularly important as
many of our research sites currently have limited research capacity, and in most cases (especially with
our international partners) the construct of resilience (and related concepts like citizenship, prosociality,
and positive development) is still emerging as a focus of investigation. Training in mixed methods is
critically important to communities having the power to contextualize this new area of research to better
understand culturally embedded concepts. However, our mixed methods multi-site design also offers the
promise of training students, junior researchers and their community counterparts (including youth
themselves) in aspects of research that are widely publishable and well recognized internationally for
their rigour. In this sense, we are offering our partners research that is locally feasible (smaller sample
sizes associated with qualitative methods, and mixed methods and case study approaches), while also
helping them learn, and develop the capacity, to lead complicated, larger population studies of youth
under stress. In many cases, this will be among the first opportunities many of our community partners
have had to participate in research for which they can share ownership of the results with an international
team, be fully involved in the design, adapt the methods to local questions of concern, and apply findings
quickly to practice, all with the potential to include junior academics, students, and youth themselves.
Particularly exciting is the opportunity we will provide students to jointly analyze findings through
partnerships with other researchers globally. There are many invaluable skills that will be gained
(dealing with translation issues, cross border communication, ethics, knowledge translation across
cultures, analytic techniques to test for cultural bias, etc.), positioning team interns as global researchers.
Specifically, we will create 45 undergraduate one-year research assistantships (see budget for
details), and 91 masters level one-year student fellowships (students may hold these for up to two
years) to support data collection and coordination of research activities with communities. Thirty oneyear doctoral (or post-doctoral) internships in Canada and overseas will provide more advanced
positions for training and include some funding for international travel experience, most likely to attend
the major conferences sponsored through this ICURA. Doctoral internships may be held for up to three
consecutive years, providing students opportunities to complete their theses as part of this ICURA.
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Budget Justification (7 pages)
This budget justification details the total contributions (including $1,551,075 of in-kind and cash
contributions from partners) to the proposed study, for both the Canadian (SSHRC component) and
international (IDRC component) sites. Expenditures for the international sites reflect average costs based
on figures provided by South Africa, Colombia, and China. Where detailed discussion of specific items
is required, we have used illustrative cost estimates from South Africa for ease of presentation. Based on
the template presented here and cost estimates for each activity, individual international sites will
provide their own detailed budget figures prior to contracting with IDRC. In preparation for this
application, each international site has already provided a draft budget.
The bulk of expenditures in Canada and overseas are earmarked for student training, professional
development for junior researchers, and community involvement in research activities. Annually,
approximately one-third to one-half of the overall budget is allocated to salaries for undergraduate and
graduate students. Collectively, in the Canadian sites, this amounts to $90,400 per year (with an
additional $6,200 in year two), and in the international sites $67,050 per year. Specifically, for masters
and doctoral students, salaries are structured as stipends for research internships where students will be
intensely involved in the research process. Staffing to coordinate all six sites, as budgeted (the ICURA
contribution is a modest $47,500, with other cash and in-kind contributions totalling $162,500), is
sufficient to manage the project and coordination within and between sites. Additional administrative
support (supplemented from current Resilience Research Centre staffing in the form of an overall project
manager and an administrative assistant) ensures that RAs hired with ICURA dollars focus on the
research process rather than administrative tasks. In Canada three course buy-outs are guaranteed: two
by Dalhousie for Applicant Ungar, and one by UNB for co-applicant Morrison. Significant consultation
time is provided from co-Applicants (amounting to $64,000 in-kind annually). Internationally, annual
salary replacements for 8 academic partners have been requested ($30,000 per year).
Substantial resources have also been allocated to community meetings, training, national and
international exchanges, and dissemination of findings to facilitate student learning and interaction with
communities. These resources are reflected in financial contributions for travel dollars (ICURA:
$565,814; Other: $25,000), meeting spaces ($54,600 over five years), and training workshop support
($9,900 for miscellaneous expenses). All travel expenses are budgeted as the responsibility of the site
from which the partner or student originates. Our many community partners have made meaningful inkind contributions towards these training efforts through the donation of their time (estimated at
$680,000 over 5 years), travel dollars ($26,075), and provision of meeting space and resources
($118,100 over five years). Importantly, these three activities (i.e. community meetings, training, and
dissemination of findings) have been structured in such as manner so as to overlap as much as possible
and to include as many of our partners as possible. Annual meetings with the full international team are
hosted once in each of the international sites, allowing all students and community partners to attend at
least one international meeting and the training sessions scheduled to accompany these. Funds have also
been allocated to support travel of PhD students and a community representative from each site to
meetings in other international sites, providing international exposure and increased opportunities for
cross-cultural exchange.
The use of cyber facilities such as VoIP and a revised website will enhance interactive
communication and transfer of documents between the six research sites. Specifically, the existing
Resilience Research Centre website (www.resilienceproject.org) will be expanded so as to become an
efficient information sharing tool (ICURA: $12,000 over five years; Other: $3,000 in year one).
Substantial financial resources have also been allocated for translation across six sites (ICURA $40,900
over five years; Other $10,000), especially in the first and last years of the study. Other supports for the
research include institutional support (i.e. administration, office space, equipment) with ICURA funding
providing a modest $99,000 for university overhead for the three international universities over five
years. In-kind contributions from our host institutions are estimated to be $192,900 over five years.
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DETAILS OF FINANCIAL ASSISTANCE REQUESTED from SSHRC
Personnel
Student salaries and benefits/Stipends
1) 3 doctoral student internships to coordinate research in each of the three Canadian sites (i.e. one
coordinator in each of the three sites, Halifax, New Brunswick and Labrador), communicating
with community partners, carrying out the research in each site and preparing documents for the
evaluation committee: annual stipend of $15,000 per year including 8% benefits, each at
approximately $18 per hour, 20 hours per week, 40 weeks per year. Total $45,000.
2) 3 MA student internships to assist with the research in each of the three Canadian sites (i.e. one
assistant in each of the three sites, Halifax, New Brunswick and Labrador), communicating with
community partners, carrying out the research in each site and preparing documents for the
evaluation committee: annual stipend of $12,000 per year including 8% benefits, each at
approximately $15 per hour, 20 hours per week, 40 weeks per year. Total $36,000.
3) 1 Master’s level RA in year two in Halifax to provide additional assistance with conference
organisation, at $15 per hour (including benefits) for approx. 400 hours. Total $6,200.
4) 3 research assistants (honours level students, one in each of the three sites, Halifax, New
Brunswick and Labrador) to assist with data management in each of the three sites: Student RA at
$13 per hour, 10 hours per week, 24 weeks per year; $3,133 each. Total $9,400.
Non-student salaries and benefits/Stipends
1) One project manager (holding a PhD in humanities research to ensure adequate skill set to
oversee and manage research across all six sites): annual salary of $62,000 per year including 8%
benefits – competitive salary given qualifications – prorated to 24 hours per week, 50 weeks per
year. Total $37,200 to be paid with additional funding from NCPC in years one, two and three.
$5,500 to be paid from SSHRC and $31,700 from RRC projects in years four and five. $37,200
to be paid from SSHRC in year five.
2) One administrative assistant to manage administration and finance of the entire study at $15 per
hour, 8 hours per week, 40 weeks per year. Total $4,800, paid from RRC project funding in years
one through four (HRM monies), and SSHRC in year five.
3) Annual administrative support from the School of Social Work, the Health and Education
Research Group and the Labrador Institute. Total $9,000 in-kind.
4) Consultation time from 10 Canadian team members (LeBlanc, Thiessen, VanderPlaat, Chaulk
(and associate), Heath, Trocmé, Lerner, Clairmont and MacDonald) and one consultant from the
Health and Education Research Group, at $800 per day, a minimum of 8 days per year. Total
$64,000, in-kind/year.
5) Annual consultation time from 24 community partners at approximately $1,000 each per year.
Total: $24,000 in-kind. In years four and five, two organisations in each site, positioned as pilot
sites, will contribute an additional $10,000 each per year. Total: $60,000 in-kind.
RTS
Annual research time stipends for the Applicant (Ungar, $5,000) and one co-Applicant (Morrison
$2,500). Total: $7,500, with matching contributions from host institutions.
Travel and subsistence costs
Applicant/team members
Canadian travel
1) Site visits by Applicant to each Canadian site to facilitate research set-up, and for site team
meetings, community meetings and presentations, and training sessions with communities and
researchers (approximately $1,000 per trip for New Brunswick and $2,000 per trip for Labrador,
for four day visits). Two visits to each site each year, total $6,000/year. In year one, to be paid by
NCPC funding. In year two, NCPC funding provides $3,000 towards travel costs.
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2) Travel by 19 community members to local meetings during Applicant, project manager and guest
trainers’ site visits. Total $50 in-kind per organisation in year one, three, four and five, total,
$950; and $25 in-kind per site in year two, total, $475.
3) Travel to 5-day international conference in Halifax, in years two and five, by 5 team members
(Morrison, Chaulk, Heath, Trocmé, and Lerner) at $2,000 each including transportation,
accommodation and per diems. Total $10,000 per year.
4) Travel to 5-day international conference in Halifax, Canada, in years two and five, by 6 Canadian
team members (Ungar, LeBlanc, Thiessen, VanderPlaat, Clairmont and MacDonald) at $45 each,
daily per diem. Total $1,350.
5) Travel to 5-day international conference in Halifax, Canada, in year two, by Canadian
community members from New Brunswick (at $1,000 per person, for five people) and Labrador
(at $2,000 per person, for five people) to attend international conference and community training
workshop (provided by co-Applicants). Total $15,000.
6) Travel by 9 local community team members in Halifax to attend international conference in year
two and five, and community training workshop at approximately $100 each. Total $900 in-kind.
7) Site visits by co-Applicant to each Canadian site for community training workshops in years
three ($3,000) and four ($3,000).
8) Travel to national conferences in year five for dissemination of results. Total $5,000.
Foreign travel
1) Travel by 11 team members (Ungar, Morrison, LeBlanc, Thiessen, VanderPlaat, Chaulk, Heath,
Trocmé, Lerner, Clairmont and MacDonald) and 3 Canadian community members (one from
each of the three Canadian research sites) to three-day international team meetings, in South
Africa (year one), China (year three), and Colombia (year four) at $4200 each, including flights,
accommodation and per diems for five days travel. Total $58,800. $5,000 to be paid from NCPC.
2) Travel to international conferences in year five for dissemination. Total $10,100.
Students
Canadian travel
1) Travel by project manager to each Canadian site for training of site researchers and coordination
of site research (approximately $1,000 per trip for New Brunswick and $2,000 per trip for
Labrador, for four day visits). Total $3,000. In years one, three, four and five to be paid from
SSHRC. In year two, $500 from SSHRC and $2,500 from NCPC funding.
2) Travel to 5-day international conference in Halifax, Canada, in year two and five, by 2 Canadian
PhD students (one from New Brunswick and one from Labrador) at $2,000 each including
transportation, accommodation and per diems. Total $4,000.
3) Attendance at 5-day international conference in Halifax, Canada, in year two and five, by project
manager and 1 Canadian PhD student from Halifax, at $45 each, daily per diem. Total $450.
4) Quantitative data gathering in three Canadian sites, in year two ($1000 in Halifax, $3,000 in New
Brunswick, and $6,000 in Labrador). Total $10,000.
5) Qualitative data gathering in three Canadian sites, in year three ($500 in Halifax, $2,000 in New
Brunswick, and $4,000 in Labrador). Total $6,500.
6) Best practice/intervention data gathering in three Canadian sites ($500 in Halifax, $2,000 in New
Brunswick, and $3,000 in Labrador). Total $5,500.
7) Travel to national conferences in year five for dissemination. Total $3,100.
Foreign travel
1) Travel to three-day international team meeting by 3 Canadian PhD students and project manager,
in South Africa (year one), China (year three), and Colombia (year four) at $4200 each (including
flights, accommodation and per diems). Total $16,800.
Other
Professional/Technical services
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1) Update existing website to include international sites and interactive features for communities in
year one. Total $6,000: $3,000 SSHRC and $3,000 in-kind. Update website in year two, three
and four to include preliminary findings and documents relevant to community partners. Total
$2,000 per year. Year five update costs: $3,000.
2) Translate documents such as project summaries, research tools, interim findings, research reports
and documents relevant to community partners into French, Innu-aimun and Inuktitut. In year
one, two and five: Total $4,000/year. Year three $2,900 and four $2,000. Community in-kind
assistance with translation: $10,000 over five years.
Supplies
1) Postage, long distance charges, software site licences and additional supplies as needed in each
site. In year one: $1,200, with $700 paid from SSHRC and $500 from NCPC. In years two, three,
four and five: $1,200 per year.
2) Local meeting supplies. In year one $9,100 ($7,300 SSHRC and $1,900 in-kind) for community
meetings and training of local RAs coinciding with Applicant and coordinator site visits. In year
two, $11, 700 (includes $1,900 in-kind), includes training workshops for community members
and students with co-Applicants and collaborators at international conference in Halifax. In years
three and four $2,200 (includes $950 in-kind). In year five: $9,900 (includes $1,900 in-kind) for
increased dissemination in communities coinciding with Applicant’s visits.
3) Annual use of office space, internet lines and phone services at Dalhousie University, University
of New Brunswick and MUN Labrador at $250 per month per site. Total $9,000 in-kind. In years
four and five, two organisations in each site, positioned as pilot sites, will contribute an additional
$1,000 each per year. Total: $6,000 in-kind.
Non-disposable equipment
1) Purchase in year one, 7 laptops and related accessories such as screens and key boards (3 for
Halifax; 2 for New Brunswick and 2 for Labrador) at $1,500 each, 3 desk tops (one per site) at
$1,000 each. Total $13,500.
2) Purchase in year one, of VOIP equipment (such as speakers and microphones). Total $500
(NCPC funding)
3) Purchase in year two of 12 digital voice recorders for qualitative data gathering (4 per site). Total
$1,800: $600 to be paid from SSHRC and $1,200 in-kind.
4) Annual use of equipment such as copiers, printers and fax machines at Dalhousie University,
University of New Brunswick and Labrador at approximately $125 per month, per copier, printer
and fax, per site. Total $4,500 in-kind.
5) Use of equipment in years four and five, at two organisations in each site, positioned as pilot
sites, will contribute an additional $1,500 each per year. Total: $9,000 in-kind.
Other
1) Stipends for 2400 research participants in year two for completing the PRYM (800 at each of the
three research sites) at $15 each (Total $36,000).
2) Stipends for 144 research participants for participating in the qualitative interviews (48
participants at each of the three research sites) in year three at $25 each (Total $3,600).
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DETAILS OF FINANCIAL ASSISTANCE REQUESTED from IDRC
Personnel
Student salaries and benefits/Stipends
1) 3 doctoral student internships to coordinate research in each of the three international sites (i.e.
one coordinator in each of the three sites, Colombia, China and South Africa), communicating
with community partners, carrying out the research in each site and preparing documents for the
evaluation committee: annual salary of approximately $12,500 per year including benefits, each.
Total $37,500.
2) Up to 15 MA student internships to assist with the research in each of the three international sites
(i.e. up to five assistants in each of the three sites, Colombia, China and South Africa),
communicating with community partners, carrying out the research in each site and preparing
documents for the evaluation committee: competitive annual salary of approximately $1,250 per
year including benefits (depending on site); $6250 per site. Total $18,750.
3) 6 research assistants (honours level students, two in each of the three international sites,
Colombia, China and South Africa) to assist with data management in each site: approximately
$1,800 per site. Total $10,800.
Non-student salaries and benefits/Stipends
1) Administrative support from the University of Antioquia, Colombia; Capital Normal University,
China; and North-West University, South Africa. Total $6,000 in-kind.
2) Annual consultation time from partners in each site (i.e. 8 in China, 14 in Colombia and 10 in
South Africa) at approximately $2,000 each per year. Total: $64,000 in-kind. In years four and
five, two organisations in each site, positioned as pilot sites, will contribute an additional $10,000
each per year. Total: $60,000 in-kind.
3) Annual salary replacements: Each site has requested varying amounts for salary replacements.
For example, 3 colleagues in South Africa have requested up to $5,000 per annum for course
buyouts. Their university already provides other research time. In Colombia, colleagues who will
work full time on the grant require more support, and are therefore requesting $20,000 per annum
total to supplement two researchers’ salaries (non-tenured faculty), a portion of their full salaries
still covered by the university. Similarly in China, 3 partners are asking for $5,000 to be divided
between senior members of the research team to supplement university salaries. Total: $30,000.
Travel and subsistence costs
Team members
Domestic travel
1) Annual site visits by research team members to research sites (e.g. North-West University in
Vanderbijlpark to travel to Bethlehem, Free State, to facilitate research set-up, and for site team
meetings and community meetings and presentations, and training sessions with communities and
researchers) at approximately $135 per trip for approximately 10 trips per year, ($75 for fuel, and
use of organisation vehicle, at $60 per trip, in kind) $1,350 per international site. Total $4,050.
$2,250 paid from IDRC and $1,800 in kind.
2) Annual travel by 25 community partners to local meetings at approximately $100 per
organisation. Total $2,500 in-kind.
3) Attendance at three-day international meeting in years one, three and four, to be held once in
each of the three international sites (i.e. South Africa, China and Colombia respectively) by 3
local team members at $45 each, per day per diem for four days of travel. Total $540 per year for
each of the three meetings.
4) Travel by local community partners to attend three-day international meetings and community
training workshops in years one, three and four, to be held once in each of the three international
sites (i.e. 8 in South Africa, 5 in China and 12 in Colombia respectively). Hosting international
team meetings at each of the three international sites enables all community partners to attend at
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least one meeting with the international research team. Costs are approximately $150 per
representative, two representatives per organisation, 5 to 12 organisations per site. Approximate
total $2,400 in-kind year 1; $1,500 for year 3; and $3,600 for year 4.
5) Dissemination of research findings nationally in year five, at $3,860 per site. Total $11,580.
Foreign travel
1) Travel to three-day international team meeting in year one, in South Africa, by 4 team members
(2 from Colombia and 2 from China) and 2 community members (one from Colombia and one
from China) at $3,758 each (including flights at $3,000, accommodation at $530, and per diems
at $228 for five days of travel, each). Total $22,548.
2) Travel to three-day international team meeting in year three, in China, by 4 team members (2
from Colombia at $3,300 each and 2 from South Africa at $1,800 each), and 2 community
members (one from Colombia at $3,300 and one from South Africa at $1,800), including flights
from Colombia at $2,545, and from South Africa at $1,045, accommodation at $530 and per
diems at $225 for five days of travel, each). Total $15, 300.
3) Travel to three-day international team meeting in year four in Colombia by 4 team members (2
from China at $3,300 each and 2 from South Africa at $2,800 each) and 2 community members
(one from China at $3,300 and one from South Africa at $2,800; including flights from China at
$2,545 and from South Africa at $2,045, accommodation at $530 and per diems at $225 for five
days of travel, each) Total $18,300.
4) Travel to 5-day international team meeting and conference in Halifax, Canada, in years 2 and 5,
by 6 team members (2 from Colombia; 2 from China; and 2 from South Africa) and 3 community
members (one from Colombia; one from China; and one from South Africa). Including flights
from South Africa at $3,500 each, from China and Colombia at $1,600 each; accommodation at
$1050 each; and per diems at $315 each for seven days of travel. Total: $32,385.
5) Travel to conferences for dissemination in years three and four, at $5,300 per site. Total $15,900.
Students
Domestic travel
1) Travel by local project managers in each of the three international research sites for coordination
of site research (e.g. North-West University in Vanderbijlpark to travel to Bethlehem, Free State,
approximately $135 per trip for 5 trips, $675 per site) ($75 for fuel, and use of organisation
vehicle, at $60 per trip, in kind) $1,350 per international site. Total $2,025 annually. $1,125 paid
from IDRC and $900 in kind.
2) Attendance, locally, at a three-day international meeting in year 1, 3 and 4 to be held once in each
of the 3 international sites (i.e. South Africa, China and Colombia) by 2 local PhD students/site
coordinators at $45 each, per day per diem. Total $270 per year for each of the three meetings.
3) Data gathering in three international sites in year two, three and four (for example, in South
Africa, it is estimated that five trips to each site will be required. A trip from North-West
University in Vanderbijlpark to travel to Bethlehem, Free State, one of three South African sites,
would cost approximately $270, amounting to $1350 per South African site, totalling $4,050 per
year in South Africa). Total $ 12, 150 ($9,450 from IDRC and $2,700 in kind).
4) Travel to national conferences for dissemination in year three, at $1,870 per site (Total $5,615)
and in year four, at $2,738 per site (Total $8,215).
Foreign travel
1) Travel to three-day international team meeting in year one in South Africa by 2 PhD students
(one from Colombia and one from China) at $3,758 each (including flights, accommodation and
per diems for five days travel). Total $7,516.
2) Travel to three-day international team meeting in year three in China by 2 PhD students (one
from Colombia at $3,300 and one from South Africa at $1,800; including flights, accommodation
and per diems for five days travel). Total $5,100.
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3) Travel to three-day international team meeting in year four in Colombia by 2 PhD students (one
from China at $3,300 and one from South Africa at $2,800; including flights, accommodation
and per diems for five days travel). Total $6,100.
4) Travel to 5-day international team meeting and conference in Halifax, Canada in year 2 and 5 by
3 PhD students (one from Colombia; one from China; and one from South Africa). Including
flights from South Africa at $4,500 each, from China and Colombia at $1,600 each;
accommodation at $1050 each; and per diems at $315 each for seven days of travel. Total:
$11,800.
Other
Professional and technical services
1) Translate documents such as project summaries and research tools (including back-translation)
into Spanish, Mandarin, Afrikaans, Sotho and Tswana in year 1, at $4,000 per site. Total
$12,000. Year 2, at $1,000 per site. Total $3,000.
2) Translation of quantitative findings and qualitative data into English, from Spanish, Mandarin,
Afrikaans, Sotho and Tswana in year three, and project summaries, research findings, research
reports, and community tools year four and five at $3,000 per site. Total $9,000.
Supplies
1) Stationary, postage, long distance calling costs and additional supplies as needed in each site, at
$1,000 each in year one, three and four (Total $3,000), $213 in year two (Total $640), and $2,000
in year five (Total $6,000).
2) Site licences for software, at $1,000 per site in year one, three and four. Total $3,000.
3) Local community meeting supplies, at $3,000 per site in year one and five (Total $9,000), $1,000
in year three (Total $3,000) and $2,000 in year four (Total $6,000).
4) Student training, at $2,300 per site in year one (Total $6,900), and $1,000 in year three ($3,000).
5) Annual use of university office space, internet lines and phone services at $200 per month per
site. Total $7,200 in-kind.
6) Annual use of university equipment such as copiers, printers and fax machines at approximately
$80 per month per site. Total: $2,880 in-kind.
7) Annual use of meeting space and equipment at various community partners in each of the 3 sites
at $500 per organisation. Total $ 12,500, in-kind. In years 4 and 5, 2 organisations in each site,
positioned as pilot sites, will contribute an additional $1,500 each per year. Total: $9,000 in-kind.
Non-disposable equipment
1) Purchase in year one of necessary computer hardware in each of the three sites (i.e. Colombia,
China and South Africa) at approximately $4,000 per site. Total $12,000.
2) Purchase in year one of VOIP equipment (such as speakers and microphones) at $1,000 per site.
Total $3,000. Purchase in year three of 18 digital voice recorders (6 per site). Total $3,600.
Other Expenses
1) University overhead requested at each international institution, at approximately $6,600 each.
Total $19,800.
2) Stipends for 3,600 research participants for completing the PRYM in year two (1,200 at each
research site) at approximately $6 each. Total $22,500.
3) Stipends for 144 research participants for participating in the qualitative interviews in year three
(48 participants at each research site) at approximately $20 each. Total $3,000.
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Table 12: Expert lectures and trainings (China)
Date
Theme
22-24/01/2010
Discuss and revise questionnaire
25/02/2010
18/03/2010
25/03/2010
22/04/2010
12/05/2010
10/06/2010
11-13/07/2010
08/07/2010
09/09/2010
29/09/2010
14/10/2010
11/11/2010
15/12/2010
12/01/2011
10/03/2011

The theoretical basis and the
academic origin of quantitative
research methods
Theory generation in qualitative
research methods
Characteristics and application
guidance for some new qualitative
analysis software
Study of fieldwork implementation
and later research
Observational study’s
implementation
Interview implementation strategy
The design conception and research
suggestions for the IDRC project
SPSS statistical training
The new trend of quantitative
statistics
Theory construction in sociology
studies
Theory generation in qualitative
research
From research found to research
paper
The analysis of youth resources from
the perspective of social capital
theory
The use and research expansion of
large data
Youth Research: The combination of
quantitative and qualitative research

15/04/2011

Youth research: found and thesis
writing

26/06/2011

Thesis writing in Social Science

08/09/2011

Adolescents in the context of new
media
Detail processing in quantitative

23/11/2011

Speaker
Professor Linda, Resilience Research
Centre
Professor Wu LuPing, China Youth
University of Political Studies
Professor Wu LuPing, China Youth
University of Political Studies
Professor Wu LuPing, China Youth
University of Political Studies
Professor Fan XiuLi, Beijing Normal
University, Faculty of Education
Professor Feng Yu, Beijing Youth
Politics College
Professor Mei, Columbia University
Professor Ungar, Resilience Research
Centre
Professor Zhang TongJun, Beijing
Normal University
Professor Liao FengLin, Capital
Normal University
Professor Liu ShaoJie, Renmin
University of China
Professor Shen Yuan, Tsinghua
University, Department of Sociology
Editor Feng XiaoShuang, Sociological
Studies Magazine
Researcher Huang TingKang, The
Taiwan central academy of social
science
Professor Zhai ZhenWu, Renmin
University of China
Professor Feng XiaoTian, School of
Social and Behavioral Sciences,
Nanjing University
Researcher Shen Jie, Institute of
Sociology, Chinese Academy of
Social Sciences
Editor Chen YaQiu, Sociological
Studies Magazine
Associate Professor Wu Weihua,
Communication University of China
Professor Xiang Xiaoping, Beijing
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analysis
05/01/2012
15/03/2012
26/04/2012
17/05/2012

19/09/2013
25/10/2013
08/01/2014
18/03/2014
17/04/2014
22/05/2014
25/06/2014
23/09/2014

Institute of Technology School of
Humanities and Social Science
School as a social resource
Professor Tan Chuanbao, Beijing
Normal University
The philosophical basis of qualitative Professor Chen Xiangming, Peking
research methods
University
The ecological basis of school
Professor Song Yanhui, China Youth
bullying
University of Political Studies
The political orientation of youth
Professor，Wang Taiyuan Institute of
Sociology, Chinese Academy of
Social Science
Political Socialization of youth
Researcher Fangning, Chinese
Academy of Social Science
The localization expansion of the
Professor Xi Juzhe, The school of
resilience model
psychology and cognitive science,
East China Normal University,
The application field of resilience
Professor Shi Kan,
research
Institute of psychology, Chinese
academy of sciences
The latest progress in SPSS analysis Professor Tang Zhengdong,
University of North Carolina
Hot issues in adolescence research
Editor Fang Yi, Chinese Youth
Research Magazine
Coding technology in qualitative
Professor Liu Yunshan, Peking
research
University
The social construction of adolescent Director Song Guilun, Social Work
problems
Committee in Beijing
The writing path of the social science Researcher Fan Yongpeng, Chinese
thesis
Academy of Social Science

Table 13: Workshops and research supervision (China)
Date
Theme
From Apr 7th to
Local revisions of the questionnaire
th
May 23 , 2010
(Half day per
week)
From Jun 3rd to
Forum held with the four selected
Jul 29th, 2010
schools to solicit opinions about the
(Half day per
questionnaire
week)
From Sep 8th to
Perfect and finalize the questionnaire
Oct 28th, 2010
(Half day per
week)

Principal
Professor Tian Guoxiu, Capital
Normal University
Professor Tian Guoxiu, Capital
Normal University
Professor Tian Guoxiu, Capital
Normal University
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From Nov 4th to Pilot survey discussion and revision
Dec 30th, 2010
(Half day per
week)
From Mar 10th
Formal survey discussion and revision
th
to Apr 29 , 2011
(Half day per
week)
From Dec 10th to Problems in SPSS processing
28th, 2011 (Half
day per week)
14/03/2012

Skills for the case interview

28/03/2012

Successful interview sharing

11/04/2012

Unsuccessful interview analysis

09/05/2012

Classical case discussion and study

From Jun 6th to
Jul 18th, 2012
(Half day per
week)
12/09/2012

Interview data coding

10/10/2012

Discussion about observational
records
Discussion about observational
records
Focus group data sharing

08/11/2012

Tracking case data analysis

05/12/2012

Tracking case data analysis

28/02/2013

Interview data discussion

20/03/2013

Research based forum (Beijing
Hongzhi Middle School)
Research based forum (Beijing
Business and Technology Vocational
School)
Research based forum (Beijing No.19
Middle School)
Research based forum (Beijing

26/09/2012

10/04/2013
08/05/2013
19/06/2013

Professor Tian Guoxiu, Capital
Normal University
Associate Professor Han Lili,
Capital Normal University;
Professor Xiang Xiaoping, Beijing
Institute of Technology School of
Humanities and Social Science
Associate Professor Han Lili,
Capital Normal University;
Professor Xiang Xiaoping, Beijing
Institute of Technology School of
Humanities and Social Science
Professor Tian Guoxiu, Capital
Normal University
Professor Tian Guoxiu, Capital
Normal University
Professor Tian Guoxiu, Capital
Normal University
Professor Tian Guoxiu, Capital
Normal University
Professor Wang Xiying, Beijing
Normal University
Professor Wang Xiying, Beijing
Normal University
Professor Wang Xiying, Beijing
Normal University
Professor Tian Guoxiu, Capital
Normal University
Professor Wang Xiying, Beijing
Normal University
Professor Wang Xiying, Beijing
Normal University
Professor Tian Guoxiu, Capital
Normal University
Professor Tian Guoxiu, Capital
Normal University
Associate Professor Han Lili,
Capital Normal University
Professor Tian Guoxiu, Capital
Normal University
Professor Wang Xiying, Beijing
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10/07/2013
18/09/2013

Railway Electric Vocational School)
Quantitative data discussion
Graduate Dissertation Proposal
supervision

Normal University
Professor Xiang Xiaoping, Beijing
Institute of Technology School of
Humanities and Social Science
Professor Tian Guoxiu, Capital
Normal University

Table 14: Summary of training workshops (South Africa)
Date
Focus
Facilitated by
26 July 2010
Visual methods
Prof. Ann Cameron, University of
British Colombia
10 October
MmogoTR method
Prof. Vera Roos, North-West
University (NWU), Potchefstroom
Campus
13 April 2011
Appreciative Inquiry
Prof. Freddy Crous, University of
Johannesburg (Optentia-facilitated)
13 April 2011
Positive communities
Prof. Helena Águeda Marujo, and
Prof. Luis Miguel Neto (Optentiafacilitated)
January to June
SPSS
Prof. Ian Rothmann, NWU
2012
(Optentia-facilitated)
16 January 2013 Drawings as visual methodology
Prof. Linda Theron, NWU
(Optentia-facilitated)
17-18 April 2012 Atlas.ti
Prof. Brigitte Smith, UNISA
(Optentia-facilitated)
29-30 August
Polishing your article for
Prof. Caven McLoughlin, editor of
and 3
examination/publication
School Psychology International
September2013
(Optentia-facilitated)
2 September
Preparing for an NRF rating
Prof. Caven McLoughlin, editor of
2013
application
School Psychology International
(Optentia-facilitated)
4 September
Getting your research published in
Prof. Caven McLoughlin, editor of
2013
international journals
School Psychology International
(Optentia-facilitated)
5 September
Increasing your research funding
Prof. Caven McLoughlin, editor of
2013
productivity
School Psychology International
(Optentia-facilitated)
10 September
Community-based participatory video Prof. Naydene de Lange, Nelson
2012
Mandela Metropolitan University
11 April 2013
Researching pathways to resilience:
Dr Linda Liebenberg, Dalhousie
theoretical and methodological
University; Prof. Nareadi Phasha,
reflections
UNISA (with additional funding
and African understandings
from National Research Foundation,
SA)
6 February 2014 APA Publication Style
Prof. Tumi Khumalo, NWU
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25 February
2014
4 & 11 March
2014
24 April 2014

M-Plus

6-8 May 2014

MPLUS

10,11,15,16 May
2014
25-29 August
2014

Article Writing Workshop

MPLUS
Advanced training in Atlas.ti

Advanced M-Plus

(Optentia-facilitated)
Prof. Ian Rothmann, NWU
(Optentia-facilitated)
Prof. Ian Rothmann, NWU
(Optentia-facilitated)
Prof. Brigitte Smith, UNISA
(Optentia-facilitated)
Prof. Ian Rothmann, NWU &
Prof. Rens van der Schoot, Utrecht
University (Optentia-facilitated)
Prof. C. McLoughlin, Kent State
University (Optentia-facilitated)
Prof. Joop Hox, Prof. Rens van der
Schoot, Prof. Peter Lugtig, & Prof.
Ellen Hamaker.
Department of Methodology and
Statistics, Faculty of Social Science,
Utrecht University
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Reflections on the future of the Colombia resilience panel
The participants in the resilience discussion panel jointly visualize the next phase as going from
reflection to intervention directed toward actions, as it is a challenge to influence Public Policy.
The event held in conjunction with the Secretariat of Youth shows where the future of the panel
should be pointing. They also indicated that clear goals and challenges to be faced should be set
out in order to successfully transform the panel. It is time to act; be it based on a program or a
policy that favors the promotion of resilience. Regarding respondents' experiences, they think it
is key to continue sharing information on everything that is done with young people in the city in
order to define and implement the promotion of resilience and public policy. This should be
carried out in a dynamic and playful manner. It could be important to seek meaningful play
experiences to share. They propose issues that should be addressed such as: addressing Latin
American models of childhood and youth; or meetings to discuss and address the construction of
a model, program or policy to promote resilience in Medellín. They propose the dynamics that
should be used such as: recreational activities and the use of various resources to reflect and
work on issues of resilience, and having an active 5-minute break during sessions. There must
also be a continuous space where the actions generated by the panel are evaluated and receive
feedback. Participants’ commitment must be to attend panel meetings continuously and
participate in achieving the targets currently being defined.
For this research, it was key to conduct continuous dissemination of results. This activity was
therefore conducted throughout with the Pathways to Resilience project team and with the
resilience panel discussion participants, aiming for validity in results.
At the final resilience panel discussion meeting in 2014, after the dissemination of results from
the systematization of experiences, several conclusions and agreements were collected from
participants:
•

Dissemination and coordination of the resilience panel: The first step should be for the panel
to disseminate their experiences and link in to civic spaces so their work becomes visible.
The event "The role of resilience in updating Youth Public Policy: The vision of youth
workers" showed some of what the panel’s participating institutions do. This work was
disseminated so that the panel could share the processes that had been built from within.
What occurred in the panel has been disseminated through written work, newsletters,
Facebook, the resilience event and videos. Since it is an input that interests them, the
Secretariat of Youth will learn the outcome of this event through general reporting. In fact,
throughout the event, Secretariat of Youth staff were doing their own reporting in addition to
the Pathways to Resilience research project.

•

The panel must know about the city of Medellín’s programs: It is important that the panel is
aware of the city’s programs now that budgetary allocations for 2014 programs have been
made. Much remains to be learned about where else youth work is being carried out so that
the panel can also participate and receive information. The resilience approach should be
taken into account in the plans and projects for 2014. Dissemination of information and
experiences from the resilience panel is important for many of the city’s programs and
projects as resilience input should be taken up and put into practice with the guidance of
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those with expertise about the concept. If resilience is not part of the design of programs and
projects from the beginning, it will not be taken into account. The way to establish its
presence is to get to know administrative and project dynamics and to become a part of them,
and to get to know places where someone can go on behalf of the Resilience panel to link
inter-institutionally and trans-institutionally. In the ten-year plan of the panel there should be
a resilience working presence that can provide guidance and steer the conversation when
speaking about youth. Participants need to locate places where the Resilience panel can be
made visible and provide information and results to practitioners. Research results need to be
sharpened as they should be used when designing projects. Research has been scarce in the
past but now there are many studies, and that causes them to be ignored. The key goal is that
knowledge comes out of the Resilience panel and generates impact at city level.
•

The resilience panel should apply its insights in the design of programs and projects in the
city of Medellín: The purpose for the panel has changed over time. Initially it was to
socialize, to discuss, and to share learning from institutional work in order to facilitate
informal partnerships that generate alternative working arrangements; several participants
came to the panel with the latter expectation and ended up working on establishing these
links. Now we must move from words to action and put into practice what was discussed:
how to promote resilience. The purpose of disseminating the videos from the collaborating
institutions from the event "The role of Resilience in updating Youth Public Policy: The
vision of youth workers" was to show that there are ways of working with young people that
can yield results different from what has been done traditionally: to disseminate, formalize
and implement common sense when carrying out work with youth. We also sought to
influence what is currently been done by the municipality, so that what was learned and
discussed through research and participatory institutional spaces is included in municipal
activities. The challenge is to think about how to link what is being constructed on the panel
to ways to provide input to youth projects and programs, e.g., how to build meaningful
relationships, how to build empathic relationships, how to generate monitoring and
evaluation indicators in existing programs, how to do more integrated partnership work.

•

From the Pathways to Resilience project a diploma-based training strategy has been
envisioned, where different institutions and service providers can come through the same
place. The training would not only be based on technical knowledge; it would include
content and instruction from institutions who work with youth and involve non-traditional
educational methods. The might involve, for example, visiting institutions so that training is
given on the ground as well as in the classroom. Promotion of the training would have to
target a very specific population because it is not a popular subject due to access difficulties,
lack of interest or lack of time.

•

Making use of the space given by institutions to include results of Pathways to Resilience in
their activities: The Pathways to Resilience research project can leverage its positioning in
the Secretariat of Health, as the Secretariat is interested in having their staff continue their
participation in the panel. People at the directorate level cannot participate in the panel
because of time issues but they are interested in involving their teams. The Resilience Panel
must make itself known within the Secretariat so that commitment and participation are
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maintained. Senior civil servants should get to know its work and delegate a member of staff
to regularly attend. Its visibility can thus be increased so that the panel’s work can be applied.
•

Dissemination of the resilience panel’s results to guide future research: A youth diagnosis
has been generated based on the needs of young people. The diagnosis describes youth’s
perceptions of health, along with the issue that their demands are not been taken into account
in decision making. This diagnosis would have greater benefits if it was carried out using a
resilience approach. Resilience adds value and support when it is considered in policy and
project development. The Resilience Panel could present findings and gaps for future
research. As a result research could receive guidance and be more productive.

•

Two possible working pathways: First, thinking about how the outcomes of the Resilience
Panel and the dissemination of research results could be linked with the results from the
Youth Development Index. This could be done by formulating Youth Public Policy that
emphasizes key or basic points related to resilience, which could then make an impact on the
Youth Development Index. It is essential that the Resilience Panel has recognition, not only
in the municipality, but also at wider events. For example, the New Youth Departmental
Policy is being launched soon and the Resilience Panel should be present at these events. The
other way to build recognition is to get to know existing local and international work; what
research is being developed around resilience, and is it necessary to create a model or a
program that is guided by certain frameworks? The systematization results of the Colombia
team highlight the need to speak of Latin American youth models, not only in order to keep
what is developed locally up to date, but also to include other regions and countries. This
makes it possibile to integrate working visions and approaches, although dissemination at the
political level must also be conducted to show what has been done and what will be done.

•

There is a wider need to know what municipal youth services exist in the city of Medellín: In
the Pathways to Resilience project the Secretariat of Youth was contacted to find out what
programs they have for youth in the city. The Secretariat was able to tell us about municipal
programs for young people, but Medellín also needs a strategy for youth programs that are
not municipal? The creation of a municipal database on impact programs or youth work
could be a task for the Resilience Panel. There is a programs database managed by the
municipality, but it is outdated and people are not aware of its existence, especially as new
programs arise constantly. The Resilience Panel could create a database in which data can be
entered and continuously updated. It should reach all who run youth programs in the city so
that they can look at other programs’ background history, and include their own program in
the database. This service provision database is essential to avoid losing contact with
institutions when staff turnover occurs. It is worth noting that it is now part of the New Youth
Statutory Law to build a youth service provision database.

•

Presence of the resilience panel in governmental and non-governmental organizations: The
Youth Development Index scored very low on youth development, which means that service
provision does not meet fundamental needs. Thus, institutional provision needs to be
assessed, as there is an imbalance between supply and demand. But we must acknowledge
that there are stages to this process; it is not just about building a service database but we
must also allow time for programs to progress. There is momentum in the immediate term:
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What will we do with the programs that already exist? Which ones need to be integrated?
Which ones have more effective guidelines for working with young people? In terms of
medium-term momentum, what can be expected? The Resilience Panel should use its own
participants to look for and contact people who have a link to the data required. It is
important that this search is carried out in both municipal and private organizations,
programs and projects, to establish a presence in both places.
•

The resilience panel must serve as a network contact: It is hoped that the panel becomes a
space for institutions to present their organization’s work, share what they do that they
consider to have a resilience approach, and if this has not been not achieved, find ways for
integration. In this way, a resilience model can be designed and have policy impact. An
awareness of what resilience is and what resilience promotes has been achieved; it is time to
put it to practice. Resilience should service organizations. Therefore it is important to show
what they do and highlight ways of working to strengthen the resilience approach inside
organizations. This objective has the advantage of building interagency coordination.

•

The systematization process of the resilience panel must continue: This process demonstrates
how the space of social participation is transformed. The process now needs to be promoted
and maintained because it shows how different institutional and non-institutional
stakeholders manage to create spaces for consultation and integration. The Resilience Panel’s
work is a success from the point of view of inter-institutional integration, since it has shed
light on how to start to share resources, knowledge and interests. Initiatives have already
been formally created at the institutional level; for example, Youth for Life - Health arises in
part due to the space created by the panel. In addition the ProyectArte Corporation had the
experience of working with the Secretariat of Social Inclusion. Given the above, we need to
continue systematizing, a process which should not just remain in academia, but should be
owned by the whole Resilience Panel. We propose to build a team to systematize and report
on the sessions, supported by a relevant stakeholder so that work can be continued, tapping
into what has already been done. Having a systematizing team will avoid having the story
collected from just one perspective; the idea is that this becomes a story told by all.

•

Changes to the resilience panel sessions: It was proposed that the Tuesday session should be
changed from the last Tuesday of the month to the first Tuesday of the month, with a twohour meeting. The key issue is for meetings dates to be fixed and invitations sent out with
appropriate notice so that people have it in their agendas; ideally the schedule would be
created a full year ahead of time so that the panel meeting dates are in the agendas of the
panel’s participants.

•

Proposal for the first item in 2015: It is proposed that in the first week of February work on
building the academic training strategy of will be disseminated, as it is the most advanced
component. For posterity, it is proposed that the resilience promotion program that is being
developed within the Pathways to Resilience research project will also be disseminated. The
purpose will be to seek panel members’ views, since knowledge is built amongst all.

•

Invite others to participate in resilience research with young children: Within the academic
research unit PREVIVA there is a Mental Health research group and an Epidemiology
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Group. Both research groups have created a research project called Resilience in Children
and Youth. There is one person supporting this line of research, who is responsible for
searching for calls for research and interventions on youth topics. Other research projects
could be created on the topic of resilience. One important area in the line of resilience
research is evaluation research as a research paradigm, which examines processes within
programs. Research initiatives could be housed in the Mental Health research group of the
National School of Public Health, which would be a very interesting complementary process
to the work carried out by the Resilience Panel participants. Sometimes civil servants and
practitioners do not have the opportunity to reflect on their practice or the impact of what
they do or explore beyond what is happening. Given the above, they wil receive a cordial
invitation to participate in the Resilience in Children and Youth research line.
The following is one of the letters from project participants, Jaime Alexander Mesa,
Coordinator, Ciudad Don Bosco (NGO)
The Pathways to Resilience project is one in whic Ciudad Don Bosco (Don Bosco City) has been
a partner for many years, and has gained the experience of partnering in two programs out of the
nine that we run. Currently our participation in the project is permanent. We have an institutional
representative promoting resilience in all nine of our programs of child, adolescent and youth
service provision, as well as in our coordination teams.
Outcomes that are worth highlighting are that Don Bosco City is a resilient institution which
promotes collaboratve working, including sharing meaningful experiences, where the Resilience
discussion panel is regarded as a space for participation and inter-institutional sharing in both the
public and private sectors.
The research team brought to the table their academic expertise, which strengthened the
collaborative research processes we used to work in the city through an inter-institutional
approach, such as the resilience seminar, which generated working practices based on important
knowledge gains to strengthen our local practice regarding resilience.
It is worth noting that because of this joint working and collective thinking experience the Don
Bosco City institution held a seminar for all its employees on resilience, as a continuing process
stemming out of the resilience panel discussion. This enabled our institutional work to be
embedded in the application and implementation of knowledge gathered through the panel and
other inter-institutional experiences, all of which have strengthened the pathway to resilience in
our institution.
Finally, as an institution we are grateful to have had the space to acquire this knowledge and
joint working practices. We hope to maintain this exercise of collective thinking and reflection to
continue permeating resilient ideas and experiences into the city and in all those who participated
in the panel.
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Panel Meetings
The following table lists the topics addressed at each panel meeting.
Table 15: Meetings with community and advisory panel
# Topic
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23

Pathways to resilience Project presentation
Qualitative component Pathways to resilience
Quantitative component Pathways to resilience
Definitions of resilience
Family and resilience
Annual meeting Pathways to resilience
Resilience and personality
Experiencias vitales y formas de afrontamiento de jóvenes
hombres ante situaciones problemáticas, Relatos de Vida,
Medellín 2011
Estrategias Institucionales para el fortalecimiento de la
capacidad resiliente en niños y adolescentes
Estrategias para el trabajo con jóvenes. Asociación Cristina de
Jóvenes (ACJ) Medellín.
¿Qué entendemos por resiliencia?, ¿Quién es un joven
resiliente?
Reconocimiento de limitaciones y aciertos en la articulación
de las intervenciones con jóvenes en Medellin
Socialización política de juventud y plan de operativo
Metrojuventud 2012-2016
Evidencia científica y contexto sobre programas para el
trabajo con jóvenes.
Revisión de tema
¿Cómo Fortalecer capacidades para el afrontamiento en
adolescentes desde la perspectiva de los servicios?
Encuentro de saberes, estrategias para la promoción de la
resiliencia.
Resultados de Investigaciones
Vínculos que enganchan, tres experiencias de ciudad.
Propuesta para la formación de formadores en el trabajo con
adolescentes y jóvenes.
Metodologías para la promoción de la resiliencia.
Enfoque de Pedagogía del texto: fundamentos teóricos y
experiencias en la educación de jóvenes.
Aprendizaje experiencial de la resiliencia: INDER - Relatos de
Vida.

Date

#
participants
16/04/10
12
15/09/10
8
30/09/10
29
24/05/11
13
26/07/11
24
01/07/11
20
30/08/11
10
28/02/2012 24
27/03/2012 24
17/04/2012 27
29/05/2012 25
31/07/2012 17
28/08/2012 24
25/09/2012 27
30/10/2012 26
13/11/2012 17
10/04/2013 17
2/05/2013 24
18/06/2013 22
30/07/2013 22
27/08/2013 15
24/09/2013 16
08/10/2013

!
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Appendix E: Project Team Members and Assignment of Project
Activities
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Table 16: Project Team Members
China
Assistant Professors:
Xiying Wang
Lili Han
Dr. Xiaoping Xiang
Students:
Mengyang Tuo
Juanjun Zhou
Donghui Li
Kun Yu
Lina Ao
Ni Zhang
Xiaoqing Tang
Wenjing Qu
Fangyuan Zhang
Honghe Li
Yue Han
Bei Zhang
Ying Zhang
Die Hu
Pingping Hu
Yuhong Zhou

Xiaoqing Yin
Change Si
Lingran Miao
Jun Zhao
Hong Yao
Yin Zhu
Xu He
Ying Chen
Ran Wang
Zongxi Duan
Junran Zhang
Dan Jia
Yangyang Zhao
Yiting Liu
Shengsi Fu
Wei Zhang

Yuanyuan Zhang
Bing Xia
Ning Li (female)
Ning Li (male)
Rui Zhang
Lijing Zhang
Hongyun Deng
Xiaotong Li
Fang Wang
Lixia Chen
Xinrong Shi
Yumeng Zhang
Hanting Wang
Yu Lu
Jing Jia
Huan Wen

Colombia
Professors (co-researchers):
Jairo Esteban Páez Zapata
Nilton Edu Montoya Gómez
Dora María Hernández Holguín
Érika María Montoya Vásquez
Advisors:
Carlos Enrique Yepes, MD, PhD Epidemiology
Sergio Cristancho Marulanda, MD, PhD Psychology
Professionals:
Jimer Jader Yepes Rojas, Health Information Systems Analyst
Jhovanny Andrés Pino Cañas, Health Information Systems Analyst
Ana Cristina Henao Herrera, Health Administration
Natalia Elena Zapata Cadavid, Psychologist
Atanael Barrios Loaiza, Psychologist
Juliana María Colorado Duque, Social worker
Diana Urrego Velásquez, Psychologist
Martha Rocío Castro García, Sociologist
Adriana Milena Espinosa López, Health Administration
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Bayron Castrillón Arango, Health Information Systems Analyst
Students:
Eneida Puerta Henao, Student Master in mental Health
Martha Martínez Gómez, Student Master in mental Health
Érika Tatiana Agudelo Olarte, Student Psychology
Leyner Camilo López Granada, Student Communications
Melina García Palacio, Student Communications
José Camilo Botero Suaza, Student Psychology
Eliana María Alzate Gutiérrez, Student Psychology
Natalia Valencia Soto, Student Psychology
Magnolia Restrepo Durán Student Psychology
Johan Ferney Toro, Student Health Information Systems Analysis
Mariana Arango Cadavid, Young researcher CODI
Elisa Castro Garay, Young researcher CODI
Isabel Cristina Sánchez, Young researcher COLCIENCIAS
Daniel Montoya Vásquez, Young researcher COLCIENCIAS
Research assistants:
Marcela María Vásquez Rodríguez, Student psychology
Adriana Milena Espinosa López, Health Administrator
Ana Cristina Henao Herrera, Student Health Administrator
German Marulanda Londoño, Administrator
Sebastián Mejía Ríos, Student Health administration
Interviewers
Ruby Milena Paja Becoche
Magali Mena Palomeque
Cristina Isabel Arenas
María Guillermina Osorio Restrepo
Elsa Cecilia Iral Chalarca
Dione Del Socorro Upegui Gutiérrez
Luz Elena Bedoya Gaviria
Maria Magnolia Yepes Chalarca
Ruby Aidé Gómez Bedoya
Yenny Muñoz Pérez
South Africa
Academics/students:
Mr M. Barends
Mr D. Bouwer
Mrs T. de Jager
Prof P. Engelbrecht
Ms T. Jefferis
Dr A. Kitching

Ruby Sugey Restrepo Pareja
Luz Adriana Blandón Giraldo
Maria Eugenia Ruiz Tabares
Lilia Rosa López González
Edinson Giovani Pérez Montaño
Sandra Liliana Restrepo Valencia
Scanning surveys
Maria Yanet Garcés Muñoz
Data entry
Ana Raquel Bedoya González.
Vicente Fabián Largo Ramírez

Dr S L’Etang
Ms U Fourie
Mr D. Khambule
Dr. MJ Malindi
Prof Monty Monteith
Ms P. Serathi

Ms E. Snyman
Prof H. Strydom
Prof AMC Theron
Prof. LC Theron
Ms A. Van Rensburg
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Community members on the Community Advisory Panel:
Mr. D. Erwee
Dr. MJ Malindi
Mr. HJJ Ferreira
Pastor Maritz
Ms. D. J. Linstroöm
Mr. T. Mokoena
Mr N. Machenjedze
Mrs. P. Mokoena
Mr. T. Macholo
Mrs. H. Moloi

Mr. T. A. Ndaba
Ms. M. Ngcubuka
Mr. R. Tsotetsi
Ms. R. Van der Merwe

!
!

Table 17: Assignment of project activities
Project
Project
Project lead, affiliation
unit/cluster/etc.
title
China
General
Professor Tian Guoxiu
coordination

Quantitative data
collection
Qualitative data
collection
Community
consultation and
dissemination
Contextualizing
review of the
literature
Colombia
General
coordination
Quantitative Data

Professor Han Lili,
Professor Xiang
Xiaoping,
Professor Liao Fenglin
Professor Tian Guoxiu,
Professor Wang Xiying
Professor Tian Guoxiu,
Professor Han Lili

Professor Tian Guoxiu,
Professor Wang Xiying,
Professor Han Lili,
Professor Xiang
Xiaoping
Alexandra Restrepo
Henao, Professor,
University of Antioquia
Alexandra Restrepo

Specific project-level research
objectives
Responsible to oversee the whole
research project, negotiate
cooperative matters with research
partners, promote the
development of qualitative and
quantitative research, lead the
researchers and students to carry
out the theoretical study,
exchange research methods,
discuss research discoveries, lead
the team to publish and popularize
research results
Survey Data collection and
analysis
Interview collection and analysis
Discussion with community
partners to communicate,
introduce the project requirements
and the research progress, and
promote the research results
Collect research materials, refine
research discoveries, write
research papers, translate Chinese
and English works, guide the
students to complete theses
Administrative and logistic
support
Survey Data collection and
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collection
Qualitative data
collection

Henao, Nilton Montoya
Esteban Paez, Professor,
University of Antioquia.
Dora Maria Hernandez,
Professor, University of
Antioquia.
Esteban Páez, Professor
University of
Antioquia

Community
consultation and
dissemination
Contextualizing
review of the
literature
South Africa
General
coordination

Contextualisation &
review of relevant
SA literature

Community
consultation

Quantitative data

Alexandra Restrepo and
Esteban Paez
Pathways
to
Resilience

Linda Theron

Dr Shlaine LÉtang
(post-doc), Prof Linda
Theron, Prof Tinie
Theron
Prof Linda Theron, Prof
Tinie Theron,
Angelique van
Rensburg (PhD
student), Tamlynn
Jefferis (PhD student)
and three masters
students (Une Fourie,
Tanya Pretorius, Barend
Schrapp)
Dr Macalane Malindi
Tamlynn Jefferis
(PhD student),
supported by Angelique
van Rensburg (PhD
student), Phuleng
Serathi (Honours
student) and three
interns (Divan Bouwer,
Tonette de Jager, David
Khambule).
Dr Macalane Malindi &

analysis
Interview collection and analysis

Organize and disseminate
information through the resilience
panel and design the program to
promote resilience
Revise the literature and write-up
of scientific articles
To lead completion of phases 1
through 3 of the Pathways study
(community consultation, data
collection, contextualizing review
of the literature)
Description of context and
culture, and continual update
thereof
Ongoing review of relevant SA
literature

Community liaison, 2009-2012
Community liaison and
community-focused knowledge
dissemination, 2012-2014

Data collection
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collection/analysis

Qualitative data
collection/analysis

Knowledge
mobilisation

3 field-workers
Angelique van
Rensburg & Tamlynn
Jefferis (PhD students)
Angelique van
Rensburg (PhD
student), Prof Ian
Rothmann, Prof Linda
Theron
Prof Linda Theron, Prof
Tinie Theron, Prof
Herman Strydom,
Tamlynn Jefferis (PhD
student), Mark Barends
(PhD student), Dr
Macalane Malindi, Dr
Ansie Kitching
Prof Linda Theron, Prof
Tinie Theron, Tamlynn
Jefferis (PhD student)
and three masters
students (Une Fourie,
Tanya Pretorius, Barend
Schrapp)
Prof Linda Theron,
Angelique van
Rensburg (PhD
student), Tamlynn
Jefferis (PhD student)
Prof Linda Theron,
Tamlynn Jefferis (PhD
student); Angelique van
Rensburg (PhD
student), Phuleng
Serathi (Honours
student); three interns
(Divan Bouwer, Tonette
de Jager, David
Khambule) and CAP

Data capturing/cleaning
Analysis and interpretation

Data collection

Analysis and interpretation

Khazimula SLP and study-guide

Dissemination of Khazimula
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Appendix F: Photographs (South Africa)
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Appendix G: Community Advisory Panel Letters
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Grow-up in experience
Since 2013 August, Beijing Business and Technology School began
working with Professor Tian Guoxiu and her research team to carry out the
group counseling activities. In 2013 August, respectively, for the student
leaders and freshmen on the East Campus of the school, and for the freshmen
on the West Campus
Activities adopt grouping form, help students to establish a understanding,
acceptance and positive connection through it. In experiential activities, guide
the students to know themselves well, to be kind to others, learn from each
other, and promote positive growth. The collective activities are always in
enthusiastic atmosphere, the students’ participation degree is high. Students
learn to discuss, share and cooperate in the group activities.
After the student leaders training, strengthen the communication and
connection of the students, let student leaders realize the importance of
communication and cooperation in the activities.
In this year's freshman training camp, the students strengthen the trust
relationship and promote the spiritual communication in the activities named
"mine warrior”, "blind and lame" and so on; help them to find the city bright spot,
think of reality, and activate their sense of responsibility and mission in the
activity named "city puzzle"; help them develop thinking thoughts, break the
rigid thinking mode, and find themselves hidden talents in the activity named
"Do two things at one time"; help the students to find the individual advantage,
mine resources of life in the activities named "bee and flower" and "survival at
sea" . All of the activities can help the students to overcome the hardships and
dangers, cherish life opportunities, ignite their hope, promote mutual
encouragement, inspire their dream.
Through the activity, the students of our school have the following results:

Strengthen understanding and trust
Freshmen education combined with group consulting activities, do good to
enhance the interaction and learning of new, to experience the importance of
collective sense of belonging, cultivate the consciousness of team, makes new
class collective formation rapidly.

Active participation and show
Through the activity, new communication break the deadlock, provide the
students the opportunities to make friends, open their heart, exchange their
ideas, and share their feelings.

Ready to help others, know how to be thankful

In the activity, the students help each other, mutual encouragement, take
the initiative to help others, enhance the sense of responsibility, dedication and
know how to be thankful.
Through rich experiential activities, with the help of indoor and outdoor
adventure interaction, let the students learn to think in the experience, and do
the actively exploration in thought, grow up in exploration. Lay the foundation
from the perspective of positive, friendly, and developed direction for the
students’ secondary school life and even longer in the future.

Hong Shujie
Beijing Business Science and Technology Vocational School
In October 12, 2014

In 2008 January, Beijing Hongzhi Middle School and the Capital Normal
University, Department of social worked together to participate in the
"resilience pathway: an international comparative study of the adolescence
resilience, combined with the actual situation of the school, we decided to do
the research in class one, grade one in senior school, to explore a new road to
activate students’ resilience education, and provide the first hand data through
the practice. In view of the activity situation and test results of class one, grade
one, in 2008 September, the school decided to have a new class, class four,
grade one as the experimental class and continued to do the research.
Through practice and exploration for a whole semester, effectively strengthen
the students self-confidence, self-esteem, tolerance, respect for others,
solidarity and cooperation, forge ahead and other positive qualities, in order to
encourage and promote the development of individual students and the whole
class collective. We see the growth and change when the students in the
resilience research, so we decided to promote the resilience issue stage
results to all grades and each class in school.
In the period from 2008 to 2013, Professor Tian and her research team
carried out group counseling and case study work all the time, bring the
international conception “resilience” to our, let our mental health education
focus convert from "concern about the problem" to "concern about the
advantage"; adhere to put the developmental guidance in the first place, then
the treatment orientation; to excavate students' resilience as the core contents
of mental health education. Continuous innovation of psychological health
education concept, to cultivate students' innovation spirit and practice ability as
the main line, effective way to develop students "great resilience" education
and methods as the focus, to strengthen the Hongzhi students' mental health
education work team construction as guarantee, to actively carry out the
development training, team training and case follow-up phase combined,
exploring the effective channel to implement the work of mental health
education as the means, effectively promote the Hongzhi students mental
health education process, to explore a systematic, standardized and scientific
psychological health education path. Now each grade in our school open
psychological courses, have achieve full coverage of psychological curriculum
in school.
Yours seriously,


Beijing Hongzhi Middle School
In October 23, 2014

The work summary of the cooperation between Beijing No.19
Middle School and Professor Tian’s project
Brief Introduction of the project
At the beginning of 2012, after the negotiation between Yu Xiaoling, the
principal of Beijing No.19 Middle Scholl and Tian Guoxiu, the professor of
Capital Normal University, we decided to provide the group counseling for the
part of students who need help in the grade one of 2011 level. This part of the
students maybe have behavior problems, they bring difficulties to the class
management of teachers, or have some personality problems, isolated by
students in the classroom. Personnel selection is provided by the class
teacher’s suggestion, determined by grade teacher, and through the
communication with the students and parents to invite students to participate,
groups began to identify 19 people, then after the student volunteers, the
number reach 21. The group counseling continued from 2012 February into
2013 July, up to a year and a half of time. Aim at the students of grade one in
the second semester, the project worked as an elective course mode. When
they go to the grade two, the project worked in a class group counseling mode.,
last once a week, 1.5 hours each time.
At the same time, aim at the students of grade two (of 2010 level), the
original organized "sunshine study class” by school, which was composed of
some behavior problem students and some students even had illegal behavior.
For this group, in the help and assist of the students in Capital Normal
University, we developed the group counseling in a whole semester. To the
students of grade three, due to busy learning and personnel changes (e.g.
some foreign students have to return to their origin places, and some students
enroll in advance graduation and so on), instead, they turn to do individual
psychological counseling.

The carry out of the project
In the developing of group counseling work, the team of Professor Tian
adopted experiential and interactive activities mode, these activities were
carried out once a week, activities had different themes, each theme with a
variety of interesting games to attract students to participate in, and guide the
adolescents to experience the role of the individual character in the group's
position, rely on the scene feeling, let them be aware of their own, to find
themselves, and be acutely aware of their personal advantages and
shortcomings. Through active reflection, then obtain a positive growth of
teenagers.
In the process of group counseling, some students have the desire to
sought help, the students of Capital Normal University also do the tracked
individual psychological counseling work for them, followed through

one-on-one counseling, by Internet chat, telephone, SMS and other kinds of
ways.
For the grade three students in the individual counseling, mainly through
the fixed time each week in the campus counseling room, two and a half days
a week, to provide help for students.

The effectiveness of the work
Through long-term counseling and follow-up, these students are improved
in different extent. Most of these children grew up in adverse environment,
many problems have complex family and social reasons, bad behavior has
considerable stability. But through long-term counseling, some children can
become into the active molecules in the group, they initiative to help teachers
and students, and promote the positive atmosphere group. Some of the
children start to know how to consider the feelings of others, and their
self-control abilities improved. There are some original relatively closed
children, can behave obviously more cheerful, can take the initiative to
communicate. There are also some children begin to reflect on their behavior,
with some planning for their future lives, and can control some impulsive and
destructive behavior of their own.
Based on the communication with their teachers, we also learned that the
majority of the class teacher is recognized on the group counseling program,
to be able to see these students have positive changes.

The work plan for the next step
The students of Grade one in 2011 level had graduated. By this stage of the
work, we summed up a lot of experiences, Beijing No.19 Middle School also
very recognized Professor Tian’ research team, and we hope to do the further
cooperation. How to better carry out the work, the No.19 Middle School will do
the new discuss with Professor Tian. We all desire to be able to let the parents
and teachers to become more involved in the next step, the information
mechanism of communication be more smoothly, and promote the students to
change through joint efforts.

Sun Yan
The director of the center for Positive Mental Health Education
in Beijing No.19 Middle School
In October 27, 2014

My name is Xing Yu, I am the teacher of Beijing Railway Electrification
Vocational School, had done the cooperation work with Professor Tian Guoxiu
and her research team, to carry out the adolescence resilience training and
research. Since 2009, Professor Tian and her research team began to do the
group consulting activities in our school, in the two years, we did a total of four
period, three period in short-range (every summer, closed training for 5 days),
a period of long range (lasted for one semester, about 4 months). The students
feel their individual role, position and function in group counseling activities,
with the help of it, be aware of their own, and to find themselves. Through the
degree of their own, be aware of their own characteristics, advantages,
limitations and lack of initiative, and do the reflection. Obviously, the activities
promote the students' self- understanding and self-identity, mining their
individual potential, confirm self-resources for personal development and
career orientation exploration. Through group counseling, the students learned
to unity, harvest trust, find themselves, and know how to love and care.
Behinds, they also learned to insist on. From the activity named "woodpecker",
they learned cooperation, from the game "the dance of soul" to learn to trust
each other, from the psychological studies "father's back, the road to home"
they learned parents love as a mountain, through the game "challenge of A4
paper" to learn broad thinking, through the game "the red and black" to
understand the importance of win-win.
Group counseling activities benefited from the efforts of the Professor
Tian and the students of Capital Normal University, thanks to our teachers and
students’ participate and support. Again, thank Professor Tian and her team!

Xing Yu
Beijing Railway Electrification Vocational School
2014, September
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Medellín, 10 November 2014

Dr
David O'Brian
IDRC

Greetings.

From the ProyectArte (Art Project) Corporation we would like to share our experience in
participating in the processes proposed at the Pathways to Resilience Project, which we
have been working with since 2012 through the Resilience discussion panel. In this
space we have had the opportunity to meet and share meaningful experiences in the
city associated with the promotion of resilience. We also had the opportunity to
participate in the III Seminar on Resilience Youth Promotion - Preventing Risky
Behaviors, as delegates and speakers.
These joint spaces proposed by the Project have encouraged our reflections on content
and referents to Resilience in our working proposal. Furthermore, since our interest is to
strengthen working links and efforts with organizations and people attuned to resilient
processes in the city, we recognize the importance of these spaces as collective
encounters among different working initiatives centered in the social.
We are grateful for the invitations and provisions carried out by the Project and its team.
We regard the experience of the Seminar as flattering and as an enabler of new
reflections, of our own initiatives and other collective ones in the city.
Should you require further information, please feel free to contact me directly in
Medellín: Angela Palechor - Social Worker, ProyectArte Corporation, mobile: 5803939
or email at: angela.palechor@corporacionproyectarte.org
Sincerely,

___________________________________
Ángela Palechor Quintero
Social worker
Proyectarte Corporation
Medellín - Colombia
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Medellín, 4 November 2014

Dr David O'Brian
IDRC

Re:!the social appropriation of knowledge from the Pathways to Resilience
Project

Through this letter I would like to express my gratitude and provide a special recognition to
the positive impact attained from participating in the Resilience Discussion Panel and the
forum conducted last month at the National School of Public Health, University of Antioquia.
In this space I had the opportunity to share the experience of the Program that I lead
“Jóvenes por la Vida, una Estrategia de Convivencia” (Youth for Life, Coexistence
Strategy) and learn about other successful experiences in our city and in other countries.
The event dynamics enable very important reflective spaces to occur, giving my team the
opportunity to re-think itself, sharing experiences and collectively constructing knowledge.
From these meetings a monthly space was created with the University of Antioquia and the
Youth Secretariat, where it is intended that knowledge based on the experience of the
different Programs will continue to be generated.
Apart from participating in the panels, I participated in academic sessions, where the
academic quality of speakers was evident. This was also an event that facilitated dialogue
and information sharing of the efforts other countries have made with resilience and youth,
which has become a central theme in this city.
Many thanks for permitting that the technical direction of the Secretariat of State and Human
Rights participate in these types of events, which go beyond academic knowledge and
become reflective spaces of participation, the social appropriation of knowledge, as well as
enabling personal and professional growth.

!

Sincerely,

Technical Director
Secretariat of State and Human Rights
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3ULQFLSOH6RXWK$IULFDQ,QYHVWLJDWRU
3DWKZD\WR5HVLOLHQFH3URMHFW
6RXWK$IULFD
2FWREHU

CONFIRMATION OF INTERACTION AND PARTICIPATION
,FRQILUPWKDWWKLVRUJDQL]DWLRQKDVEHHQLQYROYHGLQWKLVUHVHDUFKRIWKH.KD]LPXOD3DWKZD\WR
5HVLOLHQFHSURMHFWVLQVLWVLQFHSWLRQ


7ZRPHPEHUVRIWKHRUJDQL]DWLRQZHUHDOVRPHPEHUVRIWKHDGYLVRU\FRPPLWWHH

'XULQJ WKLV WLPH ZH KDG QXPHURXV YLVLWV PHHWLQJV DQG GLVFXVVLRQV ZLWK DOO PHPEHUV RI WKH
UHVHDUFK WHDP 'XULQJ WKLV WLPH ZH ZHUH DOVR XSGDWHG UHJXODUO\ ZLWK WKH SURJUHVV RI WKH
UHVHDUFK7KLVZDVGRQHSHUVRQDOO\DQGWKURXJKWKHGLJLWDOPHGLD

6LQFHWKHLQWHQVLW\RILQWHUDFWLRQHVFDODWHGHQGLQJZLWKPHPEHUVRIWKLVRUJDQL]DWLRQDQG
RWKHUVEHLQJWUDLQHGDVIDFLOLWDWRUVDQGPDVWHUWUDLQHUVLQWKHXVHRIWKH1:8DFFUHGLWHGVKRUW
FRXUVH RQ .KD]LPXOD ZKLFK LV WKH LQWHUYHQWLRQ SURJUDP WKDW IORZHG IURP WKH 3DWKZD\V WR
5HVLOLHQFH3URMHFW
7KLVWUDLQLQJKDVDOVREHHQDFFUHGLWHGDVE\WKH6RXWK$IULFDQ6RFLDO6HUYLFH3URIIHVVLRQVDQG
FRQWLQXHG SURIHVVLRQDO GHYHORSPHQWSRLQWVIRUVRFLDO DQGVRFLDODX[OLLLDU\ ZRUNHUVKDVEHHQ
DOORFDWHGWRLW:HKDYHDOUDHG\VWDUWHGWRWUDLQRWKHUVLQWKHXVHRI.KD]LPXODDQGKDYHWUDLQHG
RWKHUV

&RPPXQLFDWLRQDERXWWKHUHVHDUFKLVFRQWLQXLQJ
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x .QRZOHGJHDERXWUHVLOLHQFHDQGWKHUHVHDUFKGRQH
x

7UDLQLQJLQWKHDSSOLFDWLRQRI.KD]LPXOD

x

$FFUHGLWDWLRQDVPDVWHUWUDLQHUVIRUWZRPHPEHUV

x

1HWZRUNRSSRUWXQLWLHVZLWKWKHUHVHDUFKWHDPDQGRWKHUVLQYROYHG

x

$6$&663DFFUHGLWHG &3'SRLQWV DFWLYLW\

x

$Q1:8DFFUHGLWHGTXDOLILFDWLRQ

x

7KHRSSRUWXQLW\WRUHJLVWHU.KD]LPXODDVWKHILUVWDXWKRULVHGSURJUDPIRU&KLOGDQG<RXWK&DUHFHQWUHV
DQGGURSLQVDVSHU6(&7,21   D RI7+(&+,/'5(1¶6$&7 $&7122) 
7KH'HSDUWPHQWRIVRFLDOGHYHORSPHQW¶VDXWKRULVDWLRQLVVWLOOSHQGLQJ
7KH.KD]LPXODSURJUDPKDGEHHQGLVFXVVHGZLWK'U0RNKDQWVR0DNRDHIURP+65&DQGVKH
VXSSOLHGZLWKDFRS\RIWKHSURJUDP


7KHFRPPXQLW\ZHVXSSRUWJDLQHGWKHIROORZLQJ
x

$ERXWFKLOGUHQKDVDOUHDG\EHHQWDNHQWKURXJKWKH.KD]LPXODSURFHVV±HPSRZHULQJWKHPIRUWKHLU
IXWXUHV

x

PRUHFDUHJLYHUVDQGVRFLDODX[LOLDU\ZRUNHUVKDVEHHQWUDLQHGLQWKHDSSOLFDWLRQRI.KD]LPXOD



7KLVRUJDQLVDWLRQLVYHU\JUHDWIXOWRKDYHEHHQSDUWRIWKLVSUMHFW
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Table 18: Impact of training delivered (China)
Department/Institution
Name of Course/Module
Schools
School-based courses, counseling
activities, group guidance sessions
China Association for Social
Training
Work Education
The Chinese Association of
Training
Family Education
NGOs
School-based courses, counselling
activities, group guidance training
Total Impacted

Audience (student/parent/others)
Students
Teachers and others

10,000

Parents and others

10,000

Students, teachers, parents and others

30,000
100,000

Table 19: Community-based engagement with Khazimula program (South Africa)
Date
Dissemination audience
Location of
Number of
dissemination
attendees
audience
1.

18 June
2012
12
November
2012

Teachers

3.

10-11
February
2012

4.

February
2013

Teachers at various schools
demonstrated how they use Khazimula
with youth in their schools [Richard
Lord photographed this] The schools
were: Nthabiseng Secondary;
Bethlehem Comprehensive; Tiisetsang
Secondary.
Teachers, youth facilitators and girllearners from underperforming schools

2.

Youth workers [from a NGO named
Save the Children]

Number impacted
50,000

Bethlehem, Free
State
QwaQwa, Free
State

100

Impact
formally
evaluated:
yes/no
No

50

No

Bethlehem and
QwaQwa, Free
State

30

No

Bethlehem, Free
State

36

No

Team members
and/or CAP
members who
disseminated
Linda Theron,
Tamlynn Jefferis
Linda Theron, Tinie
Theron, Tamlynn
Jefferis, Angelique
van Rensburg
Linda Theron,
Tamlynn Jefferis,
Angelique van
Rensburg, David
Khambule
Adien Linström
(CAP member)
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5.

7 March
2013

6.

March
2013

7.

10 May
2013

8.

7 June
2013

9.

26 June
2013

10. 2 and 3
August
2013

were trained.
Adolescent girl ex-offenders [at a
camp organised by the education
department]
34 boys, 5 teachers and 9 officials
from Inclusive Education were trained
at a camp.
15 social workers [Bethlehem Child
and Family Welfare]
30 youth leaders [10 from Nthabiseng
Secondary, 10 from Dinare Secondary,
and 10 from Tseki Secondary]
15 social workers[Bethlehem Child
and Family Welfare]
30 youth leaders [10 from Nthabiseng
Secondary, 10 from Dinare Secondary,
and 10 from Tseki Secondary]
15 social workers [Bethlehem Child
and Family Welfare]
30 youth workers [10 from Nthabiseng
Secondary, 10 from Dinare Secondary,
and 10 from Tseki Secondary]
RADS (youth leaders)

Clarens, Free State

42

No

Bethlehem, Free
State

48

No

Bethlehem and
QwaQwa, Free
State

45

Yes

Tamlynn Jefferis,
David Khambule,
Divan Bouwer

Bethlehem and
QwaQwa, Free
State

45

Yes

Bethlehem and
QwaQwa, Free
State

45

Yes

Moolmanshoek,
Fiksburg, Free
State

100

No

Tamlynn Jefferis,
Angelique van
Rensburg, David
Khambule, Divan
Bouwer
Tamlynn Jefferis,
Angelique van
Rensburg, David
Khambule, Divan
Bouwer
Tamlynn Jefferis,
Angelique van
Rensburg, David
Khambule, Divan
Bouwer
Helena Coetzee
(recruited by CAP
member, Adien
Linström)
Linda Theron,
Tamlynn Jefferis,

11. August
2013

50 school-going mothers were trained
at a camp.

QwaQwa, Free
State

50

No

12. 4-5
February

Khulisa NGO staff

Johannesburg,
Gauteng

12

Yes [in
process]

Linda Theron,
Tamlynn Jefferis,
David Khambule.
Adien Linström
(CAP member)
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2014

13. 10-11 May
2014

Bethlehem social workers (9) /teacher
(1)/education department (2)

Bethlehem, Free
State

12

Yes [in
process]

14. 26 April
2014
15. 9-10 May
2014
16. 10-13 June
2014

Dowerglen matriculants, parents,
teachers and GDE representatives
NWU mentors and supplemental
instruction leaders
Khulisa NGO, Midlands

Johannesburg,
Gateng
NWU campus,
Gauteng
Midlands,
KwaZulu Natal

102

No

Angelique van
Rensburg, Puleng
Serathi, Tonette de
Jager
Linda Theron,
Tamlynn Jefferis,
Angelique van
Rensburg, Tonette de
Jager
Linda Theron

130

No

Tamlynn Jefferis

7

Yes [in
process]

Linda Theron,
Tamlynn Jefferis,
Angelique van
Rensburg, Phuleng
Serathi; Tonette de
Jager
Linda Theron,
Macalane Malindi

17. 2015 date
Department of Education trainers
Participants will be
to be
drawn from all
specified
over South Africa
Total number of community members engaged in Khazimula

20
(to be
confirmed)
874
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Appendix I: Department of Social Development Application for
Khazimula (South Africa)
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F TXDOLW\DVVXUDQFHRIWKHSURJUDPPHVPXVWEHXQGHUWDNHQ
G LPSDFWDVVHVVPHQWRISURJUDPPHVPXVWEHXQGHUWDNHQ
H SURJUDPPHVPXVWEHHYDOXDWHGDQGUHYLHZHGDQG
I  DZDUHQHVVRIWKHDYDLODELOLW\RISURJUDPPHVPXVWEHUDLVHG´

7KLVSURJUDPIRUZKLFKDSSURYDOLVVRXJKWDGGUHVVHVWKHIROORZLQJZLWKUHJDUGWRWKHUHTXLUHPHQWV
RIWKHUHJXODWLRQV
x 6WUDWHJ\ IRU LPSOHPHQWDWLRQ ± ILYH VRFLDO ZRUNHUV DQG WZR VRFLDO DX[LOLDU\ ZRUNHUV KDYH
DOUHDG\EHHQWUDLQHGDQGTXDOLILHGDVIDFLOLWDWRUVRIWKHSURJUDPPHDQGFDQVWDUWLPPHGLDWHO\
WR WUDLQ RWKHUV WR XVH .KD]LPXOD RU DV VRRQ DV IXQGLQJ FDQ EH UHVRXUFHG 7KHVH VRFLDO
ZRUNHUVZKRKDYHFRPSOHWHGWKH1:8DFFUHGLWHGVKRUWOHDUQLQJSURJUDPRQ.KD]LPXODDUH
DEOHWRWUDLQDQGIDFLOLWDWHWKH.KD]LPXOD3URJUDPPHZLWKSURIHVVLRQDOVFRPPXQLW\PHPEHUV
DQG\RXWK
x 4XDOLW\DVVXUDQFH±WKH3DWKZD\VWR5HVLOLHQFH3URMHFWKDVUHVHDUFKHGUHVLOLHQFHLQ\RXWK
RYHUDSHULRGRI\HDUVLQGLIIHUHQWFRXQWULHV &DQDGD6RXWK$IULFD&ROXPELD&KLQDDQG
1HZ=HDODQG ,Q6RXWK$IULFDWKLVUHVHDUFKZDVFRQGXFWHGLQWKH)UHH6WDWH3URYLQFH7KH
VFLHQWLILFILQGLQJVIURP WKH 6RXWK $IULFDQ VLWH DV ZHOO DVRWKHUVFLHQWLILFUHVHDUFK LQ 6RXWK
$IULFDOHGWRWKHGHYHORSPHQWRIWKH.KD]LPXOD,QWHUYHQWLRQ6WUDWHJ\3URJUDPPH
$OWKRXJK  6RXWK $IULFDQ \RXWK SDUWLFLSDQWV SDUWLFLSDWHG LQ WKH 3DWKZD\V SURMHFW WKH
ILQGLQJVRIWKHVWXG\ZHUHEDVHGRQWKHFRQWULEXWLRQVRISDUWLFLSDQWV±3DWKZD\VWR
5HVLOLHQFH&KLOGDQG<RXWKTXHVWLRQQDLUHVZHUHH[FOXGHGIURPWKHILQDODQDO\VHVEHFDXVH
WKH\ZHUHLQFRPSOHWH7KHILQDOVDPSOHRISDUWLFLSDQWVLQFOXGHGWKUHHVXEVHWVRI\RXWK
7KHILUVWFRPSULVHGEODFNVFKRRODWWHQGLQJ\RXWKZKRZHUHUHSUHVHQWDWLYHRIORFDO\RXWKV
$VLQRWKHU6RXWK$IULFDQSURYLQFHV\RXWKOLYLQJLQWKH)UHH6WDWHSURYLQFHW\SLFDOO\IDFHZLGH
VSUHDG FKDOOHQJHV )RUH[DPSOH DURXQG SHUFHQWRI \RXWK HVSHFLDOO\ EODFN \RXWK OLYH
EHORZWKHSRYHUW\OLQHDQGVXUYLYHRQWKHPRQWKO\HTXLYDOHQWRI860DQ\FKLOGUHQDUH
H[SRVHGWROLPLWHGLQIUDVWUXFWXUHSRRUVHUYLFHDQGVFKRROLQJRSSRUWXQLWLHVDQGFULPHODGHQ
DQG+,9FKDOOHQJHGFRPPXQLWLHV2QWRSRIWKLVPRUHWKDQRQHWKLUG SHUFHQW RI)UHH
6WDWH\RXWKOLYHZLWKWKHLUPRWKHUVRQO\DQGDWOHDVWSHUFHQWRI)UHH6WDWH\RXWKUHSRUW
GHFHDVHGIDWKHUV7KH\RXWKLQWKLVILUVWVXEVHWUHSRUWHGDOORIWKHVHFKDOOHQJHV7KHVHFRQG
JURXSFRPSULVHGEODFNVFKRRODWWHQGLQJ\RXWKZKRZHUHLGHQWLILHGDVUHVLOLHQWE\WKHLU
WHDFKHUV DQGRU FRPPXQLWLHV GHVSLWH EHLQJ WKUHDWHQHG E\ FKURQLF DGYHUVLWLHV VXFK DV
SRYHUW\RUSKDQKRRGVH[XDODEXVHDQGRUYLROHQFH7KHWKLUGJURXSFRPSULVHGEODFN
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VFKRRODWWHQGLQJ\RXWKZKRKDGPDGHXVHRIIRUPDOVHUYLFHV HJFKLOGZHOIDUHHGXFDWLRQ
PHQWDOKHDOWKDQGFRUUHFWLRQV 

$VPHQWLRQHGEHIRUHLQWKH)UHH6WDWHILYHVRFLDOZRUNHUVDQGWZRVRFLDODX[LOLDU\ZRUNHUVRI
%HWKOHKHP&KLOGDQG)DPLO\:HOIDUHKDYHDOUHDG\FRPSOHWHGWKH1:8DFFUHGLWHG14)OHYHO
VKRUWOHDUQLQJSURJUDPRQ.KD]LPXOD
x ,PSDFWHYDOXDWLRQRIWKHSURJUDPPHKDVDOUHDG\VWDUWHGDQGLVRQJRLQJ7KHHYDOXDWLRQLV
EHLQJFRQGXFWHGE\WKH6RXWK$IULFDQ3DWKZD\V3URMHFWWHDPDWWKH1RUWK:HVW8QLYHUVLW\
DQGWKHILQDOUHSRUWZLOOEHFRPSOHWHGLQ2FWREHU$OUHDG\ILQGLQJVVKRZWKDW
.KD]LPXODGRHVZRUNWRVWUHQJWKHQSRVLWLYHUHODWLRQVKLSVZLWKVXSSRUWLYHRWKHUVWKH
SURJUDPPHHQFRXUDJHVVHOIFRQILGHQFHDQG\RXWKV¶EHOLHILQWKHPVHOYHVWKHSURJUDPPH
HQFRXUDJHVDFWLYHSODQQLQJE\\RXWKWRZDUGVWKHIXWXUHDQGLWUDLVHVDZDUHQHVVRIWKH
QHFHVVDU\UHVRXUFHVVXSSRUWVDYDLODEOHLQWKHFRPPXQLW\WKDW\RXWKFDQGUDZRQWRFRSH
ZHOOZLWKGLIILFXOWOLIHFLUFXPVWDQFHV7KHVFLHQWLILFILQGLQJVRIWKHSLORWHYDOXDWLRQRI
.KD]LPXODZHUHSUHVHQWHGDWDQLQWHUQDWLRQDOUHVHDUFKV\PSRVLXPWKDWIRFXVHGRQWKULYLQJ
LQ\RXWKLQKRVWHGE\2SWHQWLDDWWKH1RUWK:HVW8QLYHUVLW\ 6HFRQG6RXWK$IULFDQ
3RVLWLYH6RFLDO6FLHQFHV6\PSRVLXP7RZDUGV7KULYLQJ<RXWK2FW1RUWK
:HVW8QLYHUVLW\9DDO7ULDQJOH&DPSXV 7KLVZDVRSHQWRFULWLFLVPDQGUHYLHZE\SHHUV
DQGRWKHUUHVHDUFKHUVLQWKHILHOGRISRVLWLYHSV\FKRORJ\
x .KD]LPXODLVXQLTXHO\6RXWK$IULFDQDVLWKDVEHHQSXWWRJHWKHUEDVHGRQ6$ILQGLQJVDQG
RWKHU6$UHVHDUFKWKDWKDVEHHQFRQGXFWHG
x $ZDUHQHVVRIWKHSURJUDPPHKDVDOUHDG\EHHQDGGUHVVHGE\UHJLVWHULQJLWDVD&3'DFWLYLW\
DW 6$&663 IRU 6RFLDO ZRUNHUV 6RFLDO $X[LOLDU\ ZRUNHUV DQG &DUHJLYHUV WKHLU UHIHUHQFH
GDWHG$SULO
$)DFHERRNSDJHKDVDOVREHHQGHYHORSHGVHH
KWWSVZZZIDFHERRNFRPNKD]LPXODUHVLOLHQFH
8SORDGV

DQG

LQIRUPDWLRQ

DUH

DOVR

DYDLODEOH

DW

ZZZ/LQGDWKHURUJ

DQG

KWWSZZZRSWHQWLDFR]D

3OHDVHDOVRQRWHWKDW3URIHVVRU/LQGD7KHURQIURPWKH1:8DQ+3&6$UHJLVWHUHGHGXFDWLRQDO
SV\FKRORJLVWDQGSULQFLSDOLQYHVWLJDWRURIWKH3DWKZD\VWR5HVLOLHQFH3URMHFW VHH
ZZZUHVLOLHQFHUHVHDUFKRUJ LVZLOOLQJWRPHHWZLWKWKHSURYLQFLDOKHDGRIVRFLDOGHYHORSPHQWLQ
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WKH)UHH6WDWHZLWKUHJDUGWRWKHSURJUDPPHDQGWRPDNHDSUHVHQWDWLRQRQ.KD]LPXODLI
UHTXLUHG

5HTXHVW

<RXDUHUHTXHVWHGWRFRQVLGHUDSSURYDORIWKLVSURJUDPPHDVSHUWKHLQVWUXFWLRQVRIWKHDFW
7KH3URYLQFLDO+HDGRI6RFLDO'HYHORSPHQWDQGWKH0(&DUHDOVRUHTXHVWHGWRDIWHUDSSURYDOIRU
WKH)UHH6WDWHVXEPLWWKLVSURJUDPPHWRWKH1DWLRQDO'HSDUWPHQWRI6RFLDO'HYHORSPHQWIRU
LPSOHPHQWDWLRQLQDOOQLQHSURYLQFHV

$WWDFKHGSOHDVHDOVRILQGWKHIROORZLQJGRFXPHQWVZLWKUHJDUGWRWKLVSURJUDPPH
x 3DUWLFXODUVRIDSSOLFDQWZLWKQDPHOLVWRIWUDLQHGSHUVRQQHO
x %DFNJURXQGDQGUHVHDUFKIRXQGDWLRQWRWKH3DWKZD\WR5HVLOLHQFHSURJUDPPH³.KD]LPXOD´
x $FFUHGLWDWLRQDVD&HUWLILFDWH&RXUVHE\1:8
x 6$&663DFFUHGLWDWLRQDVD&3'DFWLYLW\
x %+3%,//,721FHUWLILFDWHDVILQDOLVWIRUDZDUGIRURXWVWDQGLQJUHVHDUFKDQG
DZDUG
x .KD]LPXODWUDLQLQJSURJUDPPHPDQXDO
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7KH%DFNJURXQGDQG5HVHDUFK)RXQGDWLRQRI.KD]LPXOD7KH3DWKZD\VWR
5HVLOLHQFH3URMHFW
7KH3DWKZD\VWR5HVLOLHQFHVWXG\ ZZZUHVLOLHQFHUHVHDUFKRUJ LVDILYHFRXQWU\VWXG\OHGE\'U0LFKDHO
8QJDU 'DOKRXVLH8QLYHUVLW\&DQDGD )URPWKHRYHUDOODLPRIWKLVVWXG\ZDVWRXQGHUVWDQGWKH
IRUPDOVHUYLFHDQGLQIRUPDOUHVRXUFHVWKDWHQFRXUDJHG\RXWKUHVLOLHQFHLQKLJKULVNFRQWH[WVLQ&DQDGD&KLQD
&RORPELD1HZ=HDODQGDQG6RXWK$IULFD7KHSURMHFWSDLGFORVHDWWHQWLRQWRKRZWKHVHYDULRXVUHVRXUFHV
WKDWVXSSRUW\RXWKUHVLOLHQFHSURFHVVHVDUHLPSDFWHGE\FXOWXUH,WGHILQHGUHVLOLHQFHDVDSURFHVVRISRVLWLYH
DGMXVWPHQWWRFKURQLFDOO\DGYHUVHOLIHFLUFXPVWDQFHV HJSRYHUW\EHLQJRUSKDQHGRUKDYLQJ H[SHULHQFHG
VH[XDORWKHUYLROHQFH ,PSRUWDQWO\UHVHDUFKHUVEDVHGWKHLUVWXG\RQWKH6RFLDO(FRORJ\RI5HVLOLHQFHWKHRU\
ZKLFKH[SODLQVWKDWDGMXVWLQJZHOOLVQRWD\RXWKGULYHQSURFHVV,QVWHDGLWLVDSURFHVVLQZKLFKDWULVN\RXWK
DQGWKHLUVRFLDOHFRORJ\ HJWKHLUIDPLOLHVVFKRROVFKXUFKHVORFDOVHUYLFHVHWF FROODERUDWHLQFXOWXUDOO\
PHDQLQJIXOZD\VWRDFKLHYHSRVLWLYHRXWFRPHV
,Q6RXWK$IULFD3DWKZD\VUHVHDUFKWRRNSODFHLQWKH7KDER0RIXWVDQ\DQH'LVWULFWRIWKH)UHH6WDWH
SURYLQFH VHH ZZZ/LQGDWKHURQRUJ DQG ZZZ2SWHQWLDFR]D  7KH UHVHDUFK WHDP FROODERUDWHG ZLWK DQ
$GYLVRU\3DQHOWKDWFRQVLVWHGRIORFDODGXOWVZKRLQWHUDFWHGUHJXODUO\ZLWKORFDO\RXWKDQGZKRKDGDGHHS
XQGHUVWDQGLQJRIWKHULVNVWKDWORFDO\RXWKVIDFHGDQGKRZZK\VRPH\RXWKGLGZHOOLQOLIHGHVSLWHWKHVHULVNV
7KLV$GYLVRU\3DQHORYHUYLHZHGWKHHQWLUHUHVHDUFKSURFHVVDQGVXSSRUWHGUHVHDUFKHUVWRLQWHUDFWZLWK
ORFDO\RXWKV7REHWWHUXQGHUVWDQGWKHULVNVDQGUHVLOLHQFHSURFHVVHVRIWKHVH6RXWK$IULFDQ\RXWKVZKR
SDUWLFLSDWHGWKHUHVHDUFKWHDPJDWKHUHGTXDQWLWDWLYHGDWDXVLQJWKH3DWKZD\VWR5HVLOLHQFH<RXWK0HDVXUH
35<0 7RXQGHUVWDQGERWKWKHLUULVNDQGUHVLOLHQFHPRUHGHHSO\WKH\DOVRLQYLWHG\RXWKWRJHQHUDWH
TXDOLWDWLYHGDWDXVLQJIRFXVJURXSLQWHUYLHZVDQGYLVXDOSDUWLFLSDWRU\PHWKRGV
3DUWRIWKHPDQGDWHRIWKH3DWKZD\VSURMHFWLVIRUUHVHDUFKHUVWRWUDQVODWHWKHILQGLQJVLQWRVWUDWHJLHV
RUSURJUDPPHVWKDWFDQEHXVHGE\JUDVVURRWVFRPPXQLWLHVLQFOXGLQJSUDFWLWLRQHUVWHDFKHUVIDPLOLHV\RXWK
OHDGHUVVSLULWXDOOHDGHUVDQGVHUYLFHSURYLGHUVWRVXSSRUWORFDO\RXWKVUHVLOLHQFHSURFHVVHV7KXVUHVHDUFKHUV
QHHGHGWRWUDQVIRUPWKHILQGLQJVLQWRDFRPPXQLW\IULHQGO\XVHDEOHWRRO
:KHQ UHVHDUFKHUV DQG WKH $GYLVRU\ 3DQHO UHIOHFWHG RQ ZKDW \RXWKV ZKR KDG SDUWLFLSDWHG LQ WKH
3DWKZD\V SURMHFW KDG WDXJKW WKHP DERXW ULVN DQG UHVLOLHQFH DQG RQ WKH ILQGLQJV RI RWKHU 6RXWK $IULFDQ
UHVLOLHQFHIRFXVHGUHVHDUFK HJ3KDVKD7KHURQ7KHURQ 7KHURQ7KHURQ7KHURQ
 0DOLQGL   WKH\ UHDOLVHG WKDW \RXWKV¶ SDWKZD\V RI UHVLOLHQFH FRXOG EH FRQGHQVHG LQWR WKUHH FRUH
WUDQVDFWLRQVGUHDPGRDQGFRQQHFW5HVLOLHQW\RXWKVGUHDPZHOOGRZHOODQGFRQQHFWZHOODQGWKHLUVRFLDO
HFRORJLHVVXSSRUW\RXWKVWRGUHDPZHOOGRZHOODQGFRQQHFWZHOO,QWKHLULQWHUDFWLRQZLWK\RXWKSDUWLFLSDQWV
DQGFRPPXQLW\PHPEHUVWKHVXQVKLQLQJOLJKWVDQGEULJKWQHVVZHUHRIWHQXVHGDVPHWDSKRUVIRUUHVLOLHQFH
7KXVUHVHDUFKHUV DQGWKH$GYLVRU\3DQHO FRQFOXGHGWKDW³.KD]LPXOD´ WRVKLQH ZDVDQDSW QDPHIRUWKH
GRLQJÍÎGUHDPLQJÍÎFRQQHFWLQJWKDWZDVDWWKHKHDUWRI\RXWKV¶UHVLOLHQFHSURFHVVHV

=
"7KH3DWKZD\VWR5HVLOLHQFH5HVHDUFK3URMHFWZDVIXQGHGE\WKH6RFLDO6FLHQFHVDQG+XPDQLWLHV5HVHDUFK

&RXQFLORI&DQDGDWKH,QWHUQDWLRQDO'HYHORSPHQW5HVHDUFK&HQWUHRI&DQDGDDQGWKH0LQLVWU\RI%XVLQHVV
,QQRYDWLRQDQG(PSOR\PHQWLQ1HZ=HDODQG"
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1H[WIURP0D\6HSWHPEHUWKHUHVHDUFKWHDPSLORWHG.KD]LPXODZLWKORFDOVHUYLFHSURYLGHUV
DQGORFDO\RXWKOHDGHUV7KH\XVHGWKHVHSDUWLFLSDQWV¶FRPPHQWVWRWZHDN.KD]LPXODIXUWKHUDQGWRPDNH
LW HYHQ PRUH XVHUIULHQGO\ )ROORZLQJ WKLV .KD]LPXOD ZDV ZULWWHQ XS DV D VKRUW OHDUQLQJ SURJUDPPH DQG
DFFUHGLWHGE\WKH1RUWK:HVW8QLYHUVLW\ 6KRUWFRXUVHPRGHO30RGXOHFRGH$$$'14)
OHYHO  QRQFUHGLW EHDULQJ  3DWKZD\V UHVHDUFKHUV IURP 1RUWK:HVW 8QLYHUVLW\ XVHG WKLV VKRUW OHDUQLQJ
SURJUDPPHWRWUDLQWHDFKHUVVRFLDOZRUNHUVDQGRWKHUVHUYLFHSURYLGHUVWRXVH.KD]LPXODWRVXSSRUWVRFLDO
HFRORJLFDOSDWKZD\VRI\RXWKUHVLOLHQFH
,Q VXPPDU\ WKHQ WKH .KD]LPXOD VWUDWHJ\ ZDV QRW JHQHUDWHG E\ UHVHDUFKHUV LQ RWKHU FRXQWULHV DQG
LPSRUWHG LQWR 6RXWK $IULFD ,QVWHDG .KD]LPXOD UHIOHFWV LQGLJHQRXV NQRZOHGJH EHFDXVH LW RULJLQDWHG IURP
3DWKZD\VWR5HVLOLHQFHUHVHDUFKHUVFROODERUDWLQJZLWK6RXWK$IULFDQDGXOWVDQG\RXWKV LHIURPWKH(DVWHUQ
)UHH6WDWH WROHDUQZKDWORFDO\RXWKV¶SDWKZD\VWRUHVLOLHQFHZHUHDQGKRZEHVWWRVXSSRUWUHVLOLHQFHLQDW
ULVN \RXWK .KD]LPXODRIIHUV DKRPHJURZQZD\RIVXSSRUWLQJ \RXWK UHVLOLHQFHWKDW LV URRWHGLQ HPSLULFDO
HYLGHQFH,WVYDOXHLVGHPRQVWUDWHGLQLWVUHFHQWQRPLQDWLRQDVD)LQDOLVWLQWKH167)%+3%LOOLWRQ
$ZDUGVUHFRJQL]LQJFHOHEUDWLQJDQGUHZDUGLQJH[FHOOHQFHLQVFLHQFHHQJLQHHULQJWHFKQRORJ\DQGLQQRYDWLRQ
LQWKHFDWHJRU\7RDQLQGLYLGXDORUDWHDPIRUDQRXWVWDQGLQJFRQWULEXWLRQWR6(7WKURXJKUHVHDUFKOHDGLQJWR
LQQRYDWLRQ
LQ
D
FRUSRUDWH
RUJDQL]DWLRQ
RU
LQVWLWXWLRQ
VHH
KWWSZZZQVWIDZDUGVRUJ]DQVWI:HE3RUWDODSSPDQDJHUQVWI$ZDUGV:HEQVWIDZDUGV"BQISE WUXH BSDJH/D
EHO DZDUGVBSRUWDOBSDJHB $ILQDOLVWµE\GHILQLWLRQDQGRSLQLRQRIWKH$GMXGLFDWLRQ3DQHOLVDQRPLQHH
HOLJLEOH IRU WKH $ZDUG ZKLFK PHDQV WKDW WKH QRPLQHH KDV PDGH D VLJQLILFDQWO\ RXWVWDQGLQJ FRQWULEXWLRQ
WKHUHE\TXDOLI\LQJWREHDZLQQHU¶
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Dear Deon Erwee

The Registrar wish to inform you that your CPD application was approved by the CPD panel

8 points on c ompletion was awarded to your Work shop on: Pathways t o resilience: Tips for social work professionals and teachers. Your CPD
approval number is: !289/ 14. This number is valid from the 11 t h of April 2014 until the 11 t h of April 2015 and should appear on your attendance
certificates.

Comments:
¾

Kindly send us the attendance register after each and every activity.

Comments from the CPD panel:
¾

Please pay attention to obtaining proper evaluation at the end of paper - through a written evaluation.

P lease inform all delegates t o k eep their certificates in t heir P ortfolio of E vidence

K indly ac k nowledge rec eipt of t his e - mail

Appendix K: Pathways to Resilience Workshop Invite (South
Africa)
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Aim of Khazimula
To guide SOCIAL WORKERS, social auxiliary orkers, child caregivers, teachers and optimize systemically
supported dreaming, connecting, and doing. These stakeholders use the Khazimula approach to partner with
youth living difficult lives to do better than expected, and to teach other community members to support resilience
processes.
5HVLOLHQFHis a process of GRLQJEHWWHUWKDQH[SHFWHGamidst DGYHUVHOLIHFLUFXPVWDQFHV. This process relies on
constructive, culturally congruent LQWHUDFWLRQVEHWZHHQFKLOGUHQDQGWKHLUVRFLDOHFRORJLHV(or environments). So, adjusting
well to challenging life-worlds is not (only) up to children - social ecologies must actively SDUWQHUwith children and support
positive adjustment 7==$?AA?FP=X$>@DW@?B
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&RPSLOHGE\
1DQHWWH0LQQDDU6WUDWHJLFSURJUDPPHGHYHORSPHQWPDQDJHU+HDGRIILFH.KXOLVD
(PDLO1DQHWWH#NKXOLVDRUJ]D
7HO
)D[
&HOO


,QWURGXFWLRQ
.KXOLVD¶V.KD]LPXOD)DFLOLWDWRUVZHUHWUDLQHGGXULQJ)HEUXDU\DQG-XQHLQ*DXWHQJ
DQG.ZD]XOD1DWDO$IWHUWKHWUDLQLQJWKHIDFLOLWDWRUVZHUHPRWLYDWHGWRLPSOHPHQWWKH
FRQFHSWLQWKHLUGLIIHUHQWUHJLRQVDQGFXUUHQWO\WKHFRQFHSWLVHPEHGGHGLQPRVWRIWKH
UHJLRQVDQGRIILFHVZLWKLQ.KXOLVD7KLVIHHGEDFNUHSRUWZLOOIRFXVRQWKHLPSOHPHQWDWLRQRI
WKH.KD]LPXODFRQFHSWZLWKLQ.KXOLVD6RFLDO6ROXWLRQV
3URJUDPPH'HYHORSPHQWDQG%HKDYLRXU&KDQJH3URFHVV
%HKDYLRXU&KDQJH3URFHVV
7KHUHLVDZRQGHUIXOV\QHUJ\EHWZHHQ.KXOLVD¶VEHKDYLRXUFKDQJHSURFHVVWKDWIRFXVHVRQ
3RVW7UDXPDWLF*URZWKDQGWKH.KD]LPXODFRQFHSWRI5HVLOLHQFHDVZHOODV.KXOLVD¶V
LQWHJUDWHGVHUYLFHGHOLYHU\PRGHO.KD]LPXODPDGHLWYHU\HDV\IRUDOO.KXOLVDVWDIIDQG
SURJUDPPHEHQHILFLDULHVWRXQGHUVWDQGWKHVHFRQFHSWVHVSHFLDOO\IRFXVVLQJRQGUHDPLQJ
FRQQHFWLQJDQGGRLQJ.KXOLVD¶VGHYHORSPHQWWHDPXVHVWKHVHFRQFHSWVWRH[SODLQ
EHKDYLRXUFKDQJHWRWKHLUVWDIIPHPEHUVDVZHOODVSURJUDPPHSDUWLFLSDQWVDQGWKHUHIRUH
.KD]LPXODIRUPVSDUWRIWKHIRXQGDWLRQRIDOO.KXOLVD¶V3URJUDPPHV
3URJUDPPH'HYHORSPHQW
x 1HZSURJUDPPHV

.KXOLVDGHYHORSHGD.KD]LPXODSURJUDPPHSDFNDJHFDOOHG±'DUHWR'UHDP7KLV
SURJUDPPHSDFNDJHLQFOXGHGWZRSURJUDPPHVFDOOHG *UDE\RXU'UHDPDQG 5RFNDQG
5K\PH 6XPPDU\RI3URMHFW$WWDFKHG 
7KHVHSURJUDPPHVZHUHUROOHGRXWFRXQWU\ZLGH
x ,QFRUSRUDWLRQRI.KD]LPXODFRQFHSWLQWRDOUHDG\H[LVWLQJSURJUDPPHV
.KXOLVDDOVRLQFRUSRUDWHGWKH.KD]LPXODFRQFHSWLQWRWKHLUDOUHDG\H[LVWLQJSURJUDPPHV
 8EXQWX\RXWKFOXEV
7KH.KD]LPXODHOHPHQWVRI'UHDPLQJ&RQQHFWLQJDQG'RLQJIRUPVSDUWRIWKH
.KXOLVD<HDUORQJ\RXWKFOXESURJUDPPH 8EXQWX&OXEEURFKXUHDWWDFKHG 

 6+,1(:RPHQHPSRZHUPHQWSURJUDPPH
.KXOLVDLQFRUSRUDWHGEXLOGLQJUHVLOLHQFHDPRQJVWYLFWLPVLQWRWKHDOUHDG\H[LVWLQJ
6+,1(SURJUDPPHLQWKHIRUPRID3HHU(GXFDWLRQSURJUDPPHFDOOHG³2QHOHVV
9LFWLP´ 6+,1(%URFKXUHDWWDFKHG 2QH6+,1(YLFWLPUHDFKHGZRPHQLQ
7HPELVDDIWHUWUDLQHGLQWKH2/9SURJUDPPH6KHVWDUWHGdreamingZKLOHVEHLQJLQ
WKH6+,1(YLFWLPHPSRZHUPHQWSURJUDPPH.KXOLVDDVVLVWHGKHUWRconnectZLWK
VFKRROVDQG6$369LFWLP&HQWUHVLQ7HPELVDDQGWKHQVKHVWDUWHGIDFLOLWDWLQJWRWKH
2/9SURJUDPPH doing 
6WDIIDQGRIILFHLQYROYHGLQ.KD]LPXOD
6WDIIPHPEHUVIURPDOO.KXOLVD¶VRIILFHVZHUHWUDLQHGDQGFXUUHQWO\RIILFHVDUHXVLQJWKH
.KD]LPXODFRQFHSWVXFFHVVIXOO\$QHVWLPDWHRIFKLOGUHQDQGWHHQJLUOVKDYHEHHQ
UHDFKHGVLQFHWKHILUVW.KD]LPXODWUDLQLQJLQ)HEUXDU\
:D\IRUZDUG
.KXOLVDDLPVWRFRQWLQXHEXLOGLQJUHVLOLHQFHDPRQJVWWKHLUSURJUDPPHEHQHILFLDULHVDVZHOO
DVLQWKHFRPPXQLWLHVWKH\ZRUNLQ
3KRWRVFHOHEUDWLQJ.KXOLVD¶VXVHRI.KD]LPXOD





2QHOHVV9LFWLP3HHU(GXFDWRUVLQ.HPSWRQ3DUN


6KLQH*UDGXDWLRQ7HPELVD


8EXQWX<RXWK&OXE3XSSHWV±:HVWEXU\
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3URIHVVRU/LQGD7KHURQ
1:8QLYHUVLW\
9DDO7ULDQJOH


'HDU3URIHVVRU7KHURQ
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3URIHVVRU/LQGD7KHURQDQGKHUWHDPIURPWKH8QLYHUVLW\RIWKH1:SURYLGHGPDVWHU
WUDLQLQJWRVWDIIPHPEHUVRI.KXOLVDRQWKHIROORZLQJGDWHV

x -RKDQQHVEXUJ±
)HEUXDU\±$WWHQGHHV
)HEUXDU\±$WWHQGHHV
x 1HZFDVWOH± 
-XQH±$WWHQGHHV
-XQH±$WWHQGHHV

)HHGEDFNRQWKH.KD]LPXOD7UDLQLQJDQGWKHLQFRUSRUDWLRQRIWKHFRQFHSWLQWR
.KXOLVD¶VZRUN

6XPPDU\RIWKHIHHGEDFNIURPWKH.KXOLVDWUDLQHHV

x 7KHWUDLQLQJZDVKXJHO\UHOHYDQWWRWKHZRUNWKDWZHDUHFXUUHQWO\GRLQJDQGWKH
GLUHFWLRQWKDWZHDUHKHDGLQJLQQH[W\HDU
x 7KHSURJUDPPHLVLQFUHGLEO\ZHOOUHVHDUFKHGDQGVWUXFWXUHGDQGWKHDFWLYLWLHVDUH
DFFHVVLEOHHYHQLQWKHDUHDVZKHUHZHDUHZRUNLQJ ZKHUHOLWHUDF\LVORZ 
x %HLQJ WUDLQHG E\ WKH SURMHFW WHDP PDNHV D KXJH GLIIHUHQFH EHFDXVH WKH\ ZHUH
DEOH WR HQJDJH ZLWK RXU VWDII DQG WUDQVIHU WKH WUXH XQGHUVWDQGLQJ RI WKH
.KD]LPXODFRQFHSWV
x 7KHWUDLQLQJZDVZHOOGHOLYHUHGDQGWKHDVVHVVPHQWZDVGHPDQGLQJHQRXJKWR
VWLPXODWHUHDOXQGHUVWDQGLQJDQGSUDFWLFDOJURZWK
x 7KHFRQFHSWLVHDV\WRLQFRUSRUDWHLQWRRXUGD\WRGD\LQWHUDFWLRQZLWKWKH\RXWK
DQGFRPPXQLW\DVZHOODVRXUEHKDYLRXUFKDQJHSURFHVV
x 7KLV SURJUDPPH ZLOO EH XVHIXO DW RXU (&' FHQWUHV HVSHFLDOO\ ZLWKSDUHQWV DQG
FDUH ZRUNHUV 7KH SURJUDPPH FDQ DOVR EH XVHG LQ RXU VRFLDO FULPH SUHYHQWLRQ
LQLWLDWLYHVDQGHOHPHQWVZLOOHYHQEHXVHIXOLQJHQHUDOXQVWUXFWXUHGGLVFXVVLRQLQ
'LYHUVLRQ SURJUDPPHV 7KH SURJUDPPH ZLOO DOVR EH XVHIXO IRU WKH *OREDO *LYH
%DFN&LUFOHSURJUDPPHVQH[W\HDU
x 7UDLQLQJLQ.KD]LPXODDVVLVWHGWKH.KXOLVDVWDIIWRVWDUWVHHLQJWKHLUZRUNWKURXJK
.KD]LPXOD JODVVHV DQG LW FKDQJHG WKH ZD\ WKH\ GHOLYHU RXU SURJUDPPHV DQG
SURMHFWV
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5ROORXWRI0DVWHU7UDLQLQJ

7KH .KD]LPXOD FRQFHSWV KDYH EHHQ VXFFHVVIXOO\ LQFRUSRUDWHG LQWR WKH IROORZLQJ
SURJUDPPHVSURMHFWVDQGSURFHVVHV
x *UDE \RXU 'UHDP :RUNVKRS IRU 3DUHQWV DQG (GXFDWRUV ± .KXOLVD¶V
GHYHORSPHQWWHDPGHYHORSHGWKHWKLVZRUNVKRSWRDVVLVWSDUHQWVDQGHGXFDWRUV
WRLQVWLOUHVLOLHQFHLQWKHLUFKLOGUHQDQGOHDUQHUVWKURXJKSHUIRUPLQJDUWV

x *UDE \RXU 'UHDP :RUNVKRS IRU <RXWK ± .KXOLVD¶V GHYHORSPHQW WHDP
GHYHORSHGWKLVZRUNVKRSIRUWKH\RXWKLQWKHLUSURJUDPPHVWRLQWURGXFHUHVLOLHQFH
WRWKHLUFRPPXQLWLHVDQG\RXWKWKURXJKSHUIRUPLQJDUWV

x .KXOLVD¶V 8EXQWX &OXEV <RXWK &OXEV   7KH .KD]LPXOD FRQFHSW KDV EHHQ
LQFRUSRUDWHG WKURXJKRXW .KXOLVD¶V 8EXQWX &OXE VWUXFWXUH DQG WKLV \HDU ORQJ
SURJUDPPH QRZ IRFXVHV RQ WKH .KD]LPXOD FRUH SURFHVVHV GUHDPLQJ
FRQQHFWLQJDQGGRLQJ

x 8EXQWX LQ $FWLRQ 'LYHUVLRQ &RPPXQLW\ 6HUYLFH  ± $Q HVVHQWLDO SDUW RI
.KXOLVD¶VYHU\VXFFHVVIXOGLYHUVLRQSURJUDPPHVDQGSURFHVVHVLVWKH8EXQWXLQ
$FWLRQSURMHFWZKHUHWKHGLYHUWHHVDUHH[SHFWHGWRYROXQWHHUWRGRDFRPPXQLW\
VHUYLFH DW DQ RUJDQLVDWLRQ LQ WKHLU FRPPXQLW\ 9ROXQWHHULQJ LV D NH\ DVSHFW RI
EXLOGLQJUHVLOLHQFHDQGWHDFKLQJFKLOGUHQWRXQGHUVWDQGWKHFRQFHSWLVDYLWDOSDUW
RI.KXOLVD¶VEHKDYLRXUFKDQJHSURFHVV%HIRUHWKHFKLOGUHQHQJDJHLQGHOLYHULQJ
DFRPPXQLW\VHUYLFHWKH\DUHWUDLQHGWRXQGHUVWDQGWKH.KD]LPXODFRQFHSWVDQG
OLQNLQJLWWR8EXQWXYDOXHV

x .KXOLVD¶V%HKDYLRXU&KDQJH3URFHVV±.KXOLVDKDVLQFRUSRUDWHGUHVLOLHQFHDV
SDUW RI WKHLU EHKDYLRXU FKDQJH SURFHVV DQG LQWHJUDWHG VRFLDO FULPH SUHYHQWLRQ
VWUDWHJ\7KH\UHFHQWO\SUHVHQWHGWKLVVWUDWHJ\WR'6'QDWLRQDODQGUHFHLYHGYHU\
SRVLWLYHIHHGEDFN

x 6+,1( :RPHQ (PSRZHUPHQW 3URJUDPPH ± EHFDXVH WKH SURJUDPPH LV LQ
HVVHQFH GHYHORSHG DURXQG SRVW WUDXPDWLF JURZWK DQG UHVLOLHQFH WKH ZRPHQ
IRXQG LW YHU\ HDV\ WR XQGHUVWDQG .KD]LPXOD 7KH 6+,1( YLFWLPV LPSOHPHQW WKH
SURMHFW¶VFRQFHSWVGDLO\ZKHQWKH\YROXQWHHUWRIDFLOLWDWHWKH2QHOHVV9LFWLP3HHU
(GXFDWLRQ9LFWLP3UHYHQWLRQ3URJUDPPHLQWKHLUFRPPXQLWLHV

x *OREDO *LYH %DFN &LUFOH ± WKH SURJUDPPH KDV JLYHQ XV WKH PRVW FXUUHQW
XQGHUVWDQGLQJRIUHVLOLHQFHLQ6RXWK$IULFD'HYHORSLQJUHVLOLHQFHLQ\RXQJ6RXWK
$IULFDQ V LV FUXFLDO HVSHFLDOO\ LQ FKLOGUHQ ZKR DUH YXOQHUDEOH 7KH WDUJHW IRU WKH
*OREDO *LYH %DFN 3URJUDPPH LV H[SUHVVO\ 2USKDQHG DQG 9XOQHUDEOH \RXQJ
ZRPHQIURPGLVDGYDQWDJHGFRPPXQLWLHV7KHJRDORIWKHSURJUDPPHLVWRDVVLVW
WKHVH \RXQJ ZRPHQ EHFRPH HPSRZHUHGDQGVXFFHVVIXO 'HYHORSLQJ UHVLOLHQFH
LV WKHUHIRUH D NH\ FRPSRQHQW WR WKH SURJUDPPH 7KH .KD]LPXOD SURJUDPPH
VKRXOGWKHUHIRUHEHDNH\SDUWRIWKHVW&HQWXU\6NLOOV3URJUDPPH$WWKHVDPH
WLPHWKHNQRZOHGJHDQGH[SHULHQFHWKDWWKH3DWKZD\VWHDPVSRVVHVVLQPRYLQJ
YXOQHUDEOH SHRSOH FORVHU WR EHLQJ UHVLOLHQW SHRSOH FRXOG EH XVHIXO LQ LQIRUPLQJ
RWKHU SURJUDPPHV DQG DSSURDFKHV WKDW ZH LQFRUSRUDWH LQWR WKH VW &HQWXU\
6NLOOV3URJUDPPH


,QWHUQDWLRQDO([SRVXUH
,QHDUO\3URIHVVRU7KHURQPDGHDFRQQHFWLRQZLWK.66DQG3URIHVVRU$QJHOD
+HDUW RI 6XVVH[ 8QLYHUVLW\ LQ WKH 8. ZLWK D YLHZ WR H[SORULQJ KRZ WKH *UDE <RXU
'UHDPDQGWKH5RFNµQ5K\PHSURJUDPPHVZRXOGEHRIIHUHGWRWKHWDUJHWDXGLHQFHV
VKHLVZRUNLQJZLWKLQWKH8.7KLVOHGWRDPHHWLQJLQPLG2FWREHUZKLFKUHVXOWHGLQ
VRPH SURPLVLQJ SURVSHFWV IRU .KXOLVD 6RXWK $IULFD DQG .8. IXUWKHULQJ WKH
UHODWLRQVKLS WKRXJK SURSRVHG QXPEHU RI ZRUNVKRSV WR WDNH SODFH LQ 0D\ 
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