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subsidized by the State. B8ince there is enough evidence that the
affluent in the society are willing to provide quality schools for their
vards we believe that boarding costs should become the responsibility of
parents. This would, of course, limit access by poorer families to these
schools, and many people have expressed concern that such a policy would
benefit only children of the elite and, in turn, retard democratization
of education in Ghana. We, however, differ in our assessuent. The
ratio between boarding costs and funds for textbooks is six to one.
Savings derived from the boarding sysitem could be diverted to provide
classrooms and badly needed textbooks for children who would otherwise

have been deprived of educational opportunities.

Two major factors have emerged: tThat physical environment is
an important aspect of the school and in need of reform, and that
improvement in attitude performence is commulative and therefore one
should look at the total schooling effect rather than at the less
important yearly gains. With this we conclude that our attempts have
clarified the role of formal clementary education in exerting a positive

influence on children's attitudes.
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APFENDIX I
ANOTHER VIEW O AATYTICAL STRATEGY

Kahl (1968) and Inlkeles and Smith (1'966, 1974) deTined what

hey termed 'Individual lodernity'! as a set of attitudes and values that
Tormed a cohesive syndrome. They presented several themes which pre-
supposed compoglte scales. Since we adopted some of the scales and
adapted others to depict a school child having what we described as
degiraeble attitude qualities in our culture, it was necessary to treat
each subscale independently end then form an index of the components 4o
measure puplils on them. The issue of scale homogeneilty is examined in
Appendix IX, vhere we deal with realiability and validity of Inkeles and
Srith's O3 scale in the Ghenaien cultural background. The purpose of
this section then, is to examine some methodological and analytical
issues and, on the basis of these, outline our data analysis procedures.

Preliminery results of simple descriptive statistics are also reported.

It is intended that this pilot study will be followed by crogss—
sectional and longitudinal investigations. For the three swudies a con-
trol group (schoolers and non~-schoolers) design was adopted. With regerd
to the present study, sampling was done with varying degrees of randor-
ness. Pupils were randomly selected at the classroom level while
teachers remained intact with their classes. Stepwise regression pro-
cedures and analysis of variance and covarionce were intended to be used
in processing the data. At the initial stases, the present data were,
in fact, subjected to variance and covariance analysis but these were
later abandoned when we discovered the existence of some methodolo-

ricel inconsistencies. These inconsistencies are bound to emerge
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glarinsly when we embark on cross—-sectional and longitudinal studies.
Dut methodologzical and analytical approaches should be consistent in all
the studies, since we envisage a more comprehensive investigation con-
cermed viti determining relationsi:ips among home environment variables,
classroom variables, teacher cheracteristics, and curriculum outcomes
in terms of achicvement and attitude during the seéond and third phases

or the study.

nfortunately, this is not going to be so if we stick to our
riginal strategzy. During our recent interview sessions, pupils were
rendonly selected from classroomn to classroom while their teachers, who
also formed an integral part of the experiment, were not randomized.
This and many other site observalions raised issues of methodology and
analyzis. We wondered whether the investigations should adhere o
nethodological controls and be carried out under traditional experiment
conditions or whether we should carry out the studies under natural con-
ditions using intact classrooms with the same teachers in charge of
classes as before, ond male no attempt in subsequent studies to shifs
gtudents to dilferent learning conditdons in order to satisly traditional

cxperinmental conditions.

Tceves end Lewis (1973) provided good reasons o conduct
soudies usinyy intact classrooms. The Jiret is relresentativeness.  Thoy
acued tat 1t wight not be advigsable to use experdloental situstions oXf
»endonly cssisning teachers and runils to emperimental groups ow in any
vway menipulote teacher hehoviour, beecause such situations nave litile in
corron Vit conplex naturel envirorients. They suggested that intact
clasgrocens in real situations should he allowed o covary o they do in

e natural sedting. This apnrouch, they felt, it simpléfy data collec—



The choice of intact clasurooms, hoviever, raised three major
issues, namely: appropriate procedure Tor data analysis, significance
vesting, and unit of analysis. Any answer (o the last issue must be
bazed on the type of inference to be dravm about lecrnding and beaching
conditions under survey. Thatv is, vhether concern 1ls about individuals

Or £roupS.

From the way we carried out sampling of pupils and involved
teachers on the measures, we could not claim to have carried out random
semwling Vo its logical end. It ig not possible now, Imowing conditions
in Ghana, to set up a fully desijned eiperiment on a large scale, in
7hich ell the participants are selected at random Lrom a population =and
in vihich teachers are assigned at random, having first been randomly
sclected from a defined population. To justify the use of analysis of
variance, therefore, is difficult; and since we did not randomly assign
pupils to treatment groups (thab is, to the various predictors of the
study), it was likely that there were differences beftween groups before
the application of the treatment. This situation would happen in intact
classroom setting as well as experimental situations. Under these circum-
gtanceg the use of simple analysils of variance procedures will clearly
produce wsound results. An alternative to this procedure could be to
obtain sonme measure of the level of performance of the groups prior to
the administration of the treatment and to adjust the criterion scores
by analysis of covariance procedure - a method likely to be used in the
lonmitudinal study. Again, the use of the covariance analysis in this
way was atbacked by Elashoff (1969) and by Cronbach . and Furby (1970),
beezuse the agsumptions uvnderlying the use of covariance analysis would

be contravened.



- 65 -

Tne problem still remains of how best o amalyse the data in
order vo obtain some estimate of the eflects of the predictors of our
study or estimate of change in pexformance between two testing periods
for the longzitudinal study. Iinn and Kent (1969) sugzested four

approachess

1. The partial correlation between (&) and (If) with the prior

performance vériable (R) controlicd ZC Q/AN}R:7u(Fig. A-1).

2+ Part correlation between (A) and (H) with the effects of
‘the prior performance variable (R) removed only Irom (A)
Lf;~(CIE§M{J7. This is the square root of the marginal
variance or unique variamce of () explained by (4) in a
stepwise regression analysis with both (R)'and (A) entered

as predictor variapbles and (H) as criterion variable (Fig. A-2)

5 Part correlation between (A) and (H) with the effects of
the prior performence variable (R) removed only from (W)
zf?yﬁfﬁfﬁix7. Thiez is the analysis of covariance generally
used in studics of teaching behaviour: (Fig. A-3).

4. The standardized partial regression weizht of () on (4)

obtained from the regression cquation in which the predic-

tor varisble (A) and the prior performance variable (R)

are both included in the regression equation with (H) as

flie oriterion variable/ CIA-R ] (Fig. A-4).

It nov zeneins to state the form of our problem to talie into

account the pilot study, as well as strategies Lfor the two studies to
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Fig. A~1: Procedure 1 1 Fig. A-2: Procedure 2
e
"AQN.R) N

Fig. A-3: Procedure 3 Fig. A-4: Procedure 4

follecw. The problem restated ig that we nave nade indenendent or predic-
tor verinbles (4) associated with the nome, school, teacher characterictics,
and teaciying behaviour prior in time sequence to the criterion variable
(E), vith o measurenent talkken on a variable to assess previous performance
(R), wiich ig in turn antecedent to (A) and (H). This accepiecd, the reso-
lution of the problem rests with finding appropriate procedure that will
essablish causal relationships linkding nrior performance (R) and both the
predictor variable (A) and *he criterion verizble (). We then argue thatb
tne principle of sequence operates in the woy we set up the study and thot
prior pericimonce (R) exerts impact on the predictor variable (A) and that
(R) nas influence on the criterion variaoble (E), and conclude that tie

-7

fourth: procedure is the nost appropricte to use. See Migure 4.



Procedure 2 is unsuitablec because it vakes no accouant of {he
influence of the prior performance on the criterion vwhen considering the
relavionship between the criterion and predictor. In any naturalistic
investizations, where neitiier individual students nor intact classroons
have been randomly assigned to treatment groups, ve cannot say with any
certainty that prior performamce does not influence teacher characteris-
tics in the classroom on the behaviour of teacher and his pupils in the
classrooms; and from the way owr schools function there is bound to be a
relationship betvieen the prior performance variable (R) and the predicior
veriavle (A), vhich we call treatment, so that the covariance analysis
of proccdure 3 is .inappropriate. Wiat this, in efifect, means is that,
unless the correlation between prior performance variable (R) and pre-

dictor variable (A) is zero, the use of covariance is questionable.

In Procedures 1 and 4 the cffect of prior performance has been
partialled out from predictor variable (A) and the criterion variable (ir).
Regression analysis (though not stepwise) is preferable because the

results are nore readily understood.

Summary

In sumning up we have argued that the research study is the
type in viiich the prior performance varisbhle (R) serves as anteccdent
to the predictor variable (A) and the criterion variable () and exerts
influence on both. In pursuit of this causal model our analysis will
involve obtaining descriptive statistics at the initial stasces followed

by MCA and path analysgis procedures.
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APBENDIX IT

RELIABILITY AIID VALIDITY OF TilE SCALES

Light atiitude scales were used in thic study. Some of the
itens we used were taken directly from Inleles and Smith's O3 scale;

ond others were adaptations of it in order to fit cultural differences.

There is no doubt that the original (Ol scale was refined to
obtain high reliability and validity. We should, however, remember thaty
the scale was used about 1972 and this means an eight to ten years diffe-
rence between the study referred to and ours, which is yet to start on
national basis. It is true also that both research studies are located
in less af@luent socleties and the Ghanaian one is taldng place during
a decade of rapid social change. In thesc circumstances, concern has
been expressed about uging the seame geale for wwo distinet aze groups
(school children and worldng adults) even though the literature revealed
that the scale had been used succescfully on children elsewhere. This,

the critics pointed out, might affcet the reliability of the scales.

Accordingly, it is desirable 4o ensure constancy of the scales
ver time. Tor internal consistency, the alpha coefficient -—— The nost
popular internal consistency measure —— vas suggested and in fact, used
at one staze in the analysis. 3ut this poses difficulties. Ioviek end
Iewris (1967) nave demonstrated that alpha is not equal to the reliability
o composite scores, but instead is a lower vound to it. They ITurther
proved that if the itens are tau~equivalent, tnat is, the true scores on

one item differ from the true scores of another item, Just by a constant,
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then alpha is an exact estimate of the reliability. Heise and Sohrnstedt
(1970) derived the statistic omega ond proved that whenever items are
tau~equivalent alpha and omega ghould equel each other. Under +Hhis con-
dition inter-item correlations areequal and item veriances arc also equal,
otherwise omega will be larger than alpha. We have subscales and there-
fore decided to use omega statistic in estimating reliability of our

subscales.

Apart from reliability issues, there is also the problem of
validity. We expect that differences in children's score, to a larze
extent, represent differences in the attitude we are investigating. 3Butb
attitules are abstractions we inler from case responses and if, as we
claim, social values fluctuate, then it is likely that the consiructs we
are trying to elicit are unsteble and for that matber the scales nay

neasure different constructs.

In view of all this, we have decided to lock at validity of tae

subccales also. YWe used a very simple strotegy:

1., We factor analysed a set of twenty-eight items to deterwine
the relationship o items underlying factors or causes.
Factors vhich are sirong indicators (based on factor toad
ipgé)formed linear composites . The number of items used

. la o . . oo,
agreed with INunally's suggestion to use =& itens, vhen
they are to be factored simltaneously (Ihmally 1S6T

257).

2., Reliability and validity indices of the composites were

estimated by using lleise and Bohrnstedt (1970) derivations.
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Mdssing Data

Therc was congensus among interviewers that the original over-
21l scale was too long and children became tired during the interview
sessions., We therefore computed estimotes Lor half the total number of
itens. ilissing data on these itenms werc relatively small rancsing appro-
zinntely between zero and three per cent exeept on item twelve where the

percentase for missing data was high.

PRIVICTPAL COMPOUENTS AJATYSIS

Analysis

Principal components snalysis without iteration and varimax
rotations were uvsed. The number of factors was selected to correspond
vith the nunber of scales into which the items had originally been pute.
2won the results of the factor analysis, a revised clustering for each
gset of items was carried out. It would have been betber if principal
components analysis were agznin carried out on the reviced clustering
Zor any misplaced iterms. This was nov done. The number of subfactors
in cach scale was determined sinply by the highest positive value load-
ing Generally, thne number of subfactors within each scale is deter-
mined by the Kaiser criterion of accepting principal components with

latent roots greater than one.

The factor analysis revealed thot the munber of principal
components with latent roots greater than one were more than the
»equired numper of factors. Probably, this was due to factor analysing

ot the item level. The table 4.0 shows the factor structure of the itene.
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1e Humber of principal components with latent roots

2. Percentage of variance explained by them

3¢ MNumber of principal components with latent roots

4. TIatent root of the first principal component

Table 41 PRINCIPAT COLPCHENT ANALYSIS OF ITENS

Factor loadings without value restrictions

Original item

13 457

clustering " > 3 4 5 6
Factor Tactor TFactor Xactor Factor Factor
Attitude 1
1- 6
1 478 24
2 « 409
3 —e22 587 213
4 «262 0655
5 «521 0227
6 25 ~e28
Attitude 2
7 - 13
T «296 «330
8 «401 —-e223 313 292
9 217 H11
10 304 43
11 -.253 .269
12 $2335 «265 =367  #339
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Pactor loadings without value restrictions
Original item -

clustering 1 5 3 4 5 6
Pactor Factor TFactor Factor Pactor Factor
Attitude 3
14 - 19
14 —-e421 ~¢354 224 215
15 17 <483
16 -+453 .288
17
18 —-e28 «631 «567
19 « 733 <332
Attitude 4
20 - 28
20 -«597 «263 <429
21 374 244  =.205
22 -19 «402
23 T41
24 <735
25 o164 .536
26
27 <11 « 495 584
28 -.197 .19 <557

The analysis indicated that all the subscales could be regarded

a5 heteroseneous. This observation does not preclude co. posite scalcs
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from being a measure of some general factor. Heterogeneity, however,
prevents the use of alpha,‘a subgstantial level of which shows homogeneity
and high correlation among subsceles. This situation emphasizes our
decision to treat each subscale independenvly. With the number of factors
restrictied to six, the solutions are shovem in the Table 4.1. Only loadingss

grectcr than or equal to «11 ave reported.

Scale Revision

Bosed on the factor analysis, tne otiitude scale is revised as below:

Table 4.2 ICuﬂLCUWIEm}MEwﬂaﬁ]muﬁxﬁm%1(QEISW)
Iten Tactor structure Factor score coeflicient
1 478 221
5 <521 257
e « 401 ATT
13 457 .220
25 164 .039

The wired Factor here is Openncss o llew Zuperience. Only two ol fae
original six itcms loaded on this scale. The remaining three items

vere a mizture of ivens from Attitudes 2 and 4 of the original subscales.
& depoarture from the scoring specifications iz shown by the negative
loadingzs on items 14, 16 and 20, indicating that pupils with favourable
atvtitudes to other items in this scale {tended to disazree with these
three. It is possible that the key scorings are inappropriate. Despite
the high absolute loadings on them, they arc deletved from the present

computations.
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Table 4.3  PRINCIPAL COMPONENT SOLUTION FOR PACTOR 2 (READINESS
POR SOCIAT, CHANGE)

Item Factor structure Factor score coefficient
7 «330 192
10 «304 «159
11 «269 144
20 «263 .110
21 374 «203
23 o T4T <399
24 #7135 $385

The second factor loaded on four items of the original scale
as well as on four items from the original Atititude 4 (Confidence in
One's Ability and the Ability of Ilan ...). Children appeared to have
used different criteria in responding to the scale items. To Inkeles
and Spith, these are efficacy questions and refer to man's potential
Tor magstery over nature and the sense that one cen effectively do some-

thing in concert with other men to bring about changes.

Iet us examine the items in question. Item 21: 'If you were
rresident what would you do?' Children tended to answer this question
by indicating changes they would like to see take place in their com~
minity, and seemed to have avoided our idea that a favourable response

meant personal confidence.

Item 23: 'Do you thinlkk that we can wnderstand the causes ol
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thunder, rainfall and lightning?' and Item 24: 'Do you think we can

wnderstand how a seed turns into a plant?!

What children seemed to have done %o these questions was to
respond to the first part — — that changes were bound to come through
man — — but did not see themselves, at their tender age, as part of

the solution.

Table 4.4  PRINCIPAL COMPONENT SOLUTION IPOR FACTCR 3 (GROWTH
OF OPINION)

Item Pactor structure Tactor score
2 « 409 0229
3 «5587 327
4 «360 36
6 +2'78 278
12 «265 .138
15 17 .11
27 .11 «05

-

Pactor 3 derived as many as four items from the original
Astitude 1 and two other items from original Attitudes 3 and 4. The
itenms that switched from Attitude 1 were investigated. They all
involved willingness on the part of the respondent to move from their
present commmnity to another place far away. The items failed to con-
sider one crucial element, and that was the reasons for changing their

present locations. It is felt that if interviewers hed made it abun~
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dently clear that moving to a new enviromment promised better life, the
expected trait might have been tapped. Conscquently, readiness for the
new experience which we were seeldng should depend on chances of improved

standard of living.

Table 4.5 PRINCIPAL COMPONENT SOLUTION POR FACT(R 4 (BFFICACY)

Item Pactor structure Factor score
9 «511 285

18 «631 360

19 733 «409

28 «185 .18

Tactor 4 seemed not to have loaded on any items from the
original scale. But a close examination of the efficacy construct
reveals two components: Confidence in one's ability and confidence in
the ability of man. Naturally, the factor analysis split the items
neatly to account for the two factors. Tor the purposes of this

exercise, however, only one factor is used.

We present the reliability and validity results as follows:
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Table 446 SUMMARY TABLE FOR CRIGINAL SCAIE

Reliability Validity
TFactors
Alpha Omega Pts
Attitude 1 41 «65 «25
Attitude 3 «29 «60 33
Attitude 4 43 oG5 .06

Table 4.7 SUMIARY TABLE TOR REVISED SCAIS

Factors Reliabilitx Validitx
Omega Pts
Tactor 1 .56 T4
Factor 2 066 «88
Factor 3 «63 78
Factor 4 65 .84
Buggestion

Since Cronbach's alpha is an exact estimate of reliability only umder
tau~equivalent assumptions of equael intercorrelations and equal
variances, the use of Heise and Bohrnstedt's omega is preferable.
Table 4.6 compares alpha and omega reliabilities and the latter esti-

metes exceed alpha as expected.
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Bvidence from the factor analytical results shows that the
traits are correlated, and that some part of the correlation may be
ave to the influence of other traits that are correlated with that of
interest. We feel, however, that this is not the case with some of
the items singled out earlier. We think that children have not used
the seme criteria that adults would in constructing the scales.

Tactor loadings show the extent to which latent traits influence
scores and if factors are out of aligmment with latent traits, factor
loadings have little meaning. It is therefore desirable to take a
fresh look at item clustering to ensure that factors and latent traits

are adequately aligned.
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APPEHDIX ITI

PRESCRIBED VATUDS AND ATTITUDES SCAISR

lfotes to the Class Teacher

Purpose: The purpose of the questions and statements in these
pagzes i1s to collect from some of your pupils information whici
can be used to improve the quality of education in our primary
schools. The exercise will in no way afZect adversely the

performance of the puplls in their school work either now or

Reguest: We are requesting that you help us administer very
carefully the instrument to the pupils concerned making sure .
they understand each item before responding to it. It will
talte only about 30 minutes to administer the instrument to

each of the pupils.

Contidentiality: The names of the pupils and the schools

participating in this exercise will remain .strictly confiden-
tial. The pupils! individual responses will not be made

public at any time.

SECTION T: BACKGROUHD INIORMATION

le Iizme

2. Age (in years)
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3. Sex (Put an "X" in the appropriate space)

(a) Male Female

4. Place of birth (Write the name of the village or town in the appro-
priate space.

(a) Village (b) Tovm

5. HName of school presently attending

6. Present class in school (Circle as applicable)

Grade I, 11, 111, v, VvV, VI

Te Ho. of years so far spent in school including the present school

year

8. Religion (Put an "X" against the pupil's response)
(a) Christianity (b) Islam (c) Others _
9. Soclo-econonic status

(a) Parent's level of education (Put an "X" in the appropriate space)

o Schooli Completed Completed Completed

Parents At ALL Primary  Secondary Post-Sec. Don't Xnow
Education Bducation EBducation

Fgther

liother

(b) Father's Occupation

(¢) Mother's Occupation




(d) Parents' affluence (Put an "X" against the pupil's response
indicating the items which are available in his home among the
following)

i. Car ii. Television iii. Radio, Player
or Stereo iv. Gas Cooker ve Refrigzerator
(fridge) ____ vi. Beds
fone
Wooden ___
Iron

vii. Books (apart from the Bible or the Koran)

viii. Toilet facilities
none ___ Palm Frond Iaterine
Flush (Water system) toilet
ix. The type of house in which the pupil and his parents live
mud house plastered (cemented) house

a furnished f£lat

SECTION II: RESEARCH DATA

I. OPEANESS TO NEW EXPRRIENCE

10. (Suppose) many strangers visit your town/village each year.
Do you think this is a good thing?

Good, Bad, Hot Sure, Don't ¥now, Others.

11. Suppose your parenis ask to choose between going on holidays

with them to (nearby town) and

going on holidays with them o (dist. towm),

wnlch would you chnooge? Hearby Town, Distant Town
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12, Would you be willing %o move from your present school %o
a school in a far away place where ‘the people eat food
and wear clothes that are different from yours?

Move, Stay, Don't Xnow, Other

13. Some people want to live in town or cities while others
want to live in villages. VWhere do you want to live?

City, Village

14« You have your friends at school. A new boy/girl comes to
your school. Would you make him/her your friend?

Make friends, Don't make friends, Don't Know

15« If you could live anywhere you wished, where would you
prefer to live?

Why?

II. READINESS IOR SCCIAL CHANCE

16. Suppose someone in your class makes higher marls than you,
what would you say is the cause?

— The child works harder than me

|

The child has good luck

— The teacher likes him better The child has joy in his
work

- Don't Xnow Other

17. Suppose a child in your class becomes  very ill, where
should the child be talken for treatmenf?
- hospital - church/mosque/prophet/jujuman
- herbalist - don't know

- other



19.

20.

21

IIT. GROC/TH OF OFINI
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Suppose gour father sald something that you know is not
true would you correct him?

Yes Mo Don'!t know ther

Some people say mummy should cook all the time. Other
people think daddy should help to cook at times. What do
you tlhuink?

- Iummy cooks all the time ~ Daddy cooks at times

-~ Daddy cooks all the +time - Don't imow

Sone people say boys are better than girls. Do you agree?

o Yes Don't kmow

Intervievers
If no, what do you think?
girls are better than boys

girls and boys are the same.

If you score a high mark on your test in school, vhat would
you say is the cause?
I work hard, the west was easy, Ghe Tezcher likes me

I don't mow, Othex

Ok

2.

When members of your aze group disagrec with you, what
do you do?
I change ny mina, I nold on fo iy ozinion,

Don't know Other



23« Tost of the time older neonle decide on everytiing.
Do you think this is right?

Yo, Yes, Don't Imow, Cther

24. hen persons younger than you disegrec with you,
what do you do?
I change my mind, I hold on to my opinion,

Don't know, Other

25+ Vhen persons older than you disagree with you, what do
you do?
I change my mind, I hold on to my opinion,

Don't lmow, Other

o
(o
L

Do you always say whot you thinlk?

Teo, ifo, Dea't imow, Other

27+ IT you have something to say do you say 1t?

Yes, Jo, Don't lmow, ther

IV, CCJRIUEICE I CHE'S ABITITY AWD W07 ARITITY
02 L] TO ACHIEVE HIS OBJuCTIVES

28. Dad toings happen. For example a ciild falling down and
brealdng his leg while : running. Is it possible for a
child like you to stop suchh bad things?

Yes, 1o, Don't lmow, Other

29. (a) If you were President/Head of State what would you do?




(b) Wiy would you do such a thing?

30, OSome people are borm poor. Do you believe these poor
people can become rich?

Yesy; HNo, Don't know, Other

31« Do you think that we can understand the causes of things
like rainfall, lightning end thunder?

Yes, Ho, Don't imow, Other

32« Do you thinl we can understand how a seed turns into
a plant?

Yes, o, Don't kmow, Other

35. (a) Some people say children who don't go to school are
better off than children who go to school. What
do you say?
Children in school are better off
Children out of school are better off

(b) Wny

34. Suppose a family has child who steals. Do you think
that family can malke that child stop stealing?

Yes, No, Don't kmow, Other

5. Some people believe human beings (Ghanaians, Nigerians
or ILiberians or Sierra Leoneans) can do whatever they
decide to do. Do you believe this?

Yes, No, Don't lmow, Other



- 36 -

V. DELIHE THAT OTHER PEOPIZ AND IMSTITUTICNS CA BO RELIED

UPCH TO FULFIL THEIR OBLIGATIONS AND RESPONSIBILITIES

36

AN
(o)

40.

Suppose people are fighting nearby. 4n uvnknown
policeman offers to take you away from the area.
Will you follow him?

Yes, o, Don't lnow, Other

(a) When your parents promise to buy thinzs, do you
expect them to do so?
Yes, o, Don't lmow, Other
(b) Interviewer: If yes, probe for frequency, i.e.,

how often?

If a man steals or does something bad, do you
believe he will be caught and punished by the
government?

Yes, o, Don't lmow, Other

Suppose your teacher says your class will pay a
visit to the post office (or amy place of interest),
would you start malring plans Lor the . trip?

Yes, No, Don't lmow, Other

(a) When members of your age group promise you things,
do you expect them to fulfil their promises?
Yes, Ho, Don't lmow, Other
(b) Interviewer: If yes, probe for frequency,i.c.,

how often?



VI

41. Suppose your dad says he will give you 1 (Dollar, Haira,
Ieone, Cedi) today, but if youwait £6r10 deys he will
give you 5 (Dollars, s...)s What would you do?

Take one dollar, Take five dollars later,

Don't know, Other

42. You and some otner children have volunteered to clean
dirty roads in your tovm/villaze. Do you think the
otlhier children will do their part of the work?

Yes, o, Don'y lmow, Ctlher

VALUIEG OF TECINICAL SEILIS

43. Buppose you are a fTarmer.

This year your crop is not growing well. What would
you do?
Do somethins technical, Asl: for technical advice,
Do something non-technicel, Do nothing, Don't know,

Other

44. Some people think i+ is imporftant for a child to imow
how to make his owm toys such as (boats and wire cars).
What do you think?
It is important, It is not important, Don't lmow,
Other

#*¥ixample should match sex of child, e.g., boys

wire cars; girls baby dolls.

45. See ¥¥2 under Readiness for Social change



46,

47,

48-

A lorry has broken down and the owner can't make it run.
Call a mechanic, abandon the lorry, pray about it,

don't lmow, Other

Suppose your village/tovmn/city has neither hospital nor
church/mosque. Your village/town/city has money to
build only one of these. Which one would you like to
be built?

Hospital, Church/tlosque, Don't lmow, Other

Interviewer: Probe why?

What would you lilze to be when you grow up?

VII. RESEECT FOR OTHER FPOOPIE'S DIGNITY

49,

50.

Suppose you did sometlhiing wrong in class and the teacher
decides to punish you. Where would you prefer to be
punished? In front of your classmates or in the
Principal's Office?

In front of classmates, In Principal'’s Office

Don't know,  Other

Suppose a classmate did something wrong in class and the
teacher decides to punish him/her. Vhere would you
prefer he/she to be punished? In front of his/her
classmates or in the Prinecipalls Office?

In front of his/her classmates, In the Principal's

Office, Don't lmow, Other
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51. S8uppose you did something wrong in (a public
place, €.5+ lorry park). Should your mother punish you
there, or should she wait and punish you at home?

Punish me there, Walt until we get home,

Dont't know, Other

VIII. ATSITUDS TO Y/ORK

52. Do you think a school boy/zirl lile you should do work
at home?

Yes, No, Don't know, Other

53. Suppose a man has many children and sends them all to
school. Should the children come home and help with
the house work or should their father get a houseboy?

Children should help, Iather should get a

houseboy, Don't lmow, Other

54. Some people thinlc that a person who has gone to schocl
should not cut grass or chop wood. VWhat do you think?
He should cut grass and chop wood,
He should not cut grass or chop wood,
Don't lmow

Other

55. Do you like to do worl: at home?
Yes
Mo
Don't know

Other
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56, Do you enjoy doing or Tixing things with your hands?
Yes
No
Don't lmow

Other
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SCHOOL RESOURCES INDEX FORAM

(SCHOOL LZiVIROMMENT)

ITote o the Researcher/fesearch Assistant

A nuwoer of statements are presented on these pages. You are
to use the statements to check certain conditions and resources available
in some of our primary schools and record them exactly as you find them.
For a few of the items you will find it necessary to interview the head-

nasters of the schools.

It is absolutely necessary to seck the fullest co-operation of
ecch headmaster in order to obtain all the information required. You may
therefore have to let each headnmaster lmow that the purpose of the exercise
is o collect information which can be used to improve the conditions of
our primary schools. I% has nothing to do with the performence of the
gchocl or the efficiency of the headmaster and all information collected

will remain strictly confidential,

L+Be Please put an "I" as appropriate against items 3, 4, 5, 6, 7, 8

and 17.

1. e nane of this school is:

2. The mailing address of this school is ___




8.

6o

This school is located ins:

(a) a rural area (v) an wrban area

Proprietorship (or Religious tone) of the school
(Mhis school is):

(a) a mission (church) school

(v) a moslem school

(¢) a government school

Sex composition of the school (This school is):

(a) an all boys school

(b) an all girls school

(¢) a mixed school

Population of the school (The number of pupils

(a) Iess than 250

in this school is):

(v) above 250

llogt of the buildings in this school

(a) i. have mud walls

ii. have concrete (cement block) walls

(b) i. have uncemented floors

ii. have concrete (cemented) £loors

{c) i. have no ceilings

ii. have mat ceilings

iii. have high gquality ceilings

Iibrary facilities available in this school

(a) none

(b) only a reading corner in each class

(¢) central (or common) library




9. Recreational facilities available in this school
(a) Sports for which there are separate playgrounds

1

wl

(b) laterials available for sports anG games

Names of materials whiCi?zzzsm:2gr§:§§safzrused
Te
2,
3
4o
5.

10. Hames of schools with which this school has played matches and gaues

in tie last one year

Hames of Schools Illatches and Games Played
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11. Toilet facilities available in this school

(a) none

(v) palm frond/pit latrine

(¢) flush (water system) toilet

This is the end of the instrument but please, go over to make sure

that every item has been checked and recorded accurately.
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